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Introduction

The Ministry of Education and Science of Georgia has recently started a major reform
of the education system. In April 2005, a new law on Education was adopted, which
stipulates that the Georgian language, the history of Georgia, the geography of
Georgia and other social sciences shall be studiedn Georgian, at the latest by 2011,
in all schools in the country.! Moreover, new textbooks and new curricula are being
developed for all subjects. These changes aim at binging uniformity to the education
system in Georgia by increasing the use of the Geogian language and teaching
Georgian history.

These reforms imply considerable changes for the 1® Armenian and 164 Azeri
schools in the Samskhe Javakheti and Kvemo Kartli regions, namely in the field of
history teaching. Up to recently, these schools reeived history and other

schoolbooks from Armenia and Azerbaijan respectively. They also learned the
national history of these states, and Georgian history from the point of view of

Armenian or Azeri authors. With the standardization of the curriculum and

textbooks for all schools in Georgia, two major changes have occurred. First, the
history of Armenia/Azerbaijan is not included in th e new curriculum. 2 Second, the
new textbooks, that are slowly replacing the old Ar menian and Azeri ones, are
written by Georgian authors.3 They describe the history of Georgia, relations
between Georgia and its neighbors, minorities in Georgia, from the point of view of

Georgian historians.

Since September 2004, CIMERA has been addressing thissue of language policy and
multilingual education in Georgia. In March 2006, w e organized an international
conference on “Language Policies and Education in Multilingual Societies” in Thilisi,
gathering together minority representatives, teachers, Ministry of Education officials
and international experts.4 To prepare for the conference, CIMERA conducted focus
group discussions in the Samtskhe Javakheti and Kveno Kartli regions. During the
discussions, teachers and parents from minority groups often voiced concerns
regarding the reform of history teaching. Some of them feared that children might
lose their cultural identity if Georgian and Caucas ian history were to be taught in
Georgian and from a Georgian point of view only.

This led CIMERA to conduct a four-month research project to analyze how
minorities are represented in the Georgian history textbooks and to assess whether
these representations were potential sources of coiflict. The research, conducted
from September to December 2006, consisted, on thene hand, of interviews with
history teachers, minority parents, historians, and Ministry of Education officials

! New law of Georgia on general education, Aia2895 (4).

2 These will only be optional lessons, whicbdhbascto organize with its own financial sesodiioeaddition to the
compulsory number of hours of the curriculum.

3 At the time of writing, these new books anebglstgd into the Azeri and Armenian langubgdsture, according
to the new law on education history and geatifapgught in the Georgian language only.

4 This eventually led CIMERA to set up a pihgiualéducation project, which is currentigimgalen 12 schools in
the Samskhe Javakheti and Kvemo Kartli reitiresfimaincial support of the OSCE/HCNM
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and, on the other hand, of an analysis of history textbooks. The evolution of history
teaching in Georgia since independence was analyzedas well.

The following two papers are the result of the research project:

In Post-reform history textbooks in Georgia: changagerns and the issue of minorities in
Georgian historyLevan Gigineishvili describes Georgian historiogr aphy and explains
the roots of its ethnocentric vision. The author also describes the main elements of
the current history teaching reform and the possibl e resistance to it by the Georgian
population. Finally, he suggests how minorities cou ld be better included in the
accounts of historical events of Georgia where non-ethnic Georgians have played an
important role.

The teaching of history in Georgia, with a spefdaus on the Armenian and Azeri minorities
and their representation in Georgian history texik®is the core of the research. In this
paper, leva Gundare analyzes interviews she conducted with textbook authors,
history teachers from majority and minority groups, parents and Ministry of
Education representatives. She explores interviewees’ attitudes towards the teaching

of history, new history teaching methods, and minor ity history. She also analyzes
how minorities are described (although more often, they are not even mentioned) in
the pre-reform textbooks that are still largely in use, as well as in some extracts from
the new textbooks.

The research project has shown that minorities are quasi absent from Georgian
history textbooks. However, it has also revealed that the current history teaching
reform represents a unique window of opportunity to discuss the inclusion of
minorities’ history in mainstream history teaching: the new textbooks dealing with
Georgia’s recent history have not been published yet, and the discussion about their
contents is still on-going. Further, one of the reform’s main aims is the introduction
of a multi-perspective approach. This approach is more conducive to the inclusion of
other groups’ history than the ethnocentric vision that has prevailed in Georgian
historiography up to now.

The findings of this research were presented and discussed during a workshop held

in Thilisi in December 2006. The active participation of representatives from the
Georgian Ministry of Education and Science and of history textbook authors in the

workshop showed how openly the Ministry is prepared to discuss the issue of
minority history. The two main conclusions of the w orkshop were that, first, in order

to include minority history in Georgian history tex tbooks in future, there is a need to
develop academic research on this topic, since almet no literature exists on the
subject; and second, that there is a need for furtrer training of history teachers, who

still have little access to information on the aims of the reform and on new teaching

methodologies.

We would like to thank the Swiss Department of Foreign Affairs for its financial
support of the project.



Post- reform history textbooks in Georgia:
changing patterns and the issue of minorities in
Georgian history. Levan Gigineishvili

Introduction

This article will describe the changes that occurred in history teaching at
Georgian schools following the new reforms in 2003. A brief analysis of what existed
before the reform will be provided as a comparative background (from the 19t
century, when Georgian historiography started, up t o the creation of the
independent Georgian state in 1991) This article will focus on the presence (or
absence) of minorities in school textbooks on the hstory of Georgia. Georgia is a
multicultural, multiethnic country, however, the na tional education project entails
uniform history curricula for all public schools. B ut if ethnicities other than Georgian
are not present in the textbooks as past builders and actors in the history of this
country, then they may not get the feeling of belonging to it; moreover, they may
develop the perception that they are “guests” or “s econdary citizens” who are living
in the land of the autochthonous Georgians out of some whim of providence Of
course, constitutionally Georgia warrants the full- scale participation of all citizens,
regardless of their religious (or irreligious) view s and ethnicity, in social-political life.
However, unless history textbooks take into account the national history of ethnic
minorities, the consequence could be their psychological marginalization and
alienation both from their point of view and that o f ethnic Georgians.

One possible solution is the introduction of more o bjectivity into the teaching
of history, abandoning the traditional, national di scourse, and thus presenting
history as a sheer science, entirely or almost entiely divested of any political or
identity-building agenda. More precisely, the prese ntation of history as a sheer
science, untarnished by ideological expectations, axd the discussion of the historical
facts within accepted scientific terms, will help t o nurture more open-minded,
critically reasoning, and creative citizens, fit for the Western type of society which
Georgia is striving to achieve. As the article will show, this is by and large the path
taken by the modern reform in school education.

Latent problems, however, can be found in this approach: it is possible that
such historical textbooks will be disconcerting to those Georgians — historians,
parents etc. — who are accustomed to the traditiond discourse that presents Georgia’s
history in unbroken continuity from pre-Christian t imes to the present. The new
approach that apparently says a polite goodbye to this continuity may, for them,
represent a hazard to Georgian identity. Therefore, the reform may boomerang and
face violent rejection on the part of the public.

This article will tackle the question of whether it is possible to retain the
national discourse in a modified fashion so as not to be exclusive, but inclusive, of
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minorities with a view to giving them real grounds for emotional attachment and a
feeling of belonging based on the centuries-long history of Georgia. The question
related to this is that of truthfulness: should his tory serve the purpose of social-
political expediency, or should it strive towards o bjectivity and truthfulness? How

profitable are benign lies, that is to say, the incdusion of minorities in historical

accounts, if they are not actually there? While deeming such well-meant
brainwashing totally unacceptable, this article wil | attempt to show that Georgian
history provides ample examples of non-ethnic Georgians actively participating in

and forging the historical processes in this country.

What was
i) The 19 century

Modern Georgian historiography originated in the 19 th century as a reaction to
the Tzarist policy of Russianization. By the beginning of the 19t century, Georgian
kingdoms (Kartl-Kakhetian and Imeretian) had been annexed by Russia and
reshaped and renamed as Thilisi and Kutaisi Gubernias, respectively. Even the name
“Georgia” was held suspect and banned because it was a nostalgic reminder of past
independence and could raise a dangerous hope for ts resurrection.

In the first half of the 19% century, a few unsuccessful attempts to regain
independence culminated in the failed coup of the G eorgian nobility in 1832, which
had aimed to expel the Russian authorities and reinstate the Georgian Monarchy.
Russian policy at first aimed at soothing the situation. This entailed, on the one hand,
punishing the mutinous Georgian noblemen mildly and granting them the
opportunity to advance their careers in the service of the Tzar and, on the other hand,
sending to Georgia very able and sensitive officials, who would be responsive to the
local needs. Vorontsov, who took over the office of the Viceroy of the Caucasus in
1845, learned Georgian, facilitated the opening of the Georgian theatre and gained
the universal affection of the Georgian nobility.

However, later Russian officials, especially those like Dondukov-Korsakov
(who was governor of the public sector in the Caucasus from 1882 to 1890) fell far
short of Vorontsov's discreetness and started the real policy of Russianization.
Tzarist policy was opposed to the Georgian language, eliminating it from schools
and churches; it also strove to eradicate Georgian$ historical memory, so that they
would have no other allegiance but that to the Russian Empire. This however
resulted in the unprecedented consolidation of Georgians against the hostile tide that
had intended to sweep away their ethnic identity.

This consolidation had two dimensions, horizontal a nd vertical. Horizontal in
the sense that it joined together the different parts of the country which, before the
annexation, had been under the sway of feudal families, often fighting bloody feuds
against each other; these were now all united under the concept of “Georgia” which,
although divided into different parts (Megrelia, Gu ria, Imereti etc.), still formed a
complete, indissoluble entity. Vertical in the sense that the different classes — the
stratified aristocracy with higher and lower ranks, on the one hand, and peasants and



workers on the other hand — acknowledged their comm on identity as “Georgians”,

which should have been regarded as more important and fundamental than their

class identity. (In fact, many aristocrats lost their ethnic identity by embracing

allegiance to the Tsar as their religious duty).> This gave birth to a completely new
understanding of Georgia — a unifying term overarch ing territorial and social

divisions. For that purpose the new public language was developed — a democratic
Georgian language understandable for all. The initi ator of the language reform was
llya Chavchavadze — a boisterous and inspired youth, who having returned from

Petersburg, with a wealth of West European knowledg e, vehemently attacked the
former linguistic system of “three styles”, accordi ng to which literature had to be

written in the “high style”, almost totally unintel ligible for the common people. The
language introduced by llya Chavchavadze and his followers became the standard
through the newspapers and journals, such as “lveria” and “Matsne”, which often

came under attack from Tzarist censorship throughout the 19h century.

The past became very important for reanimating the beleaguered
national/ethnic identity and historiography was use d exactly for that purpose. Thus,
the necessity of preserving the ethnos of Georgianswas the reason for turning to past
political and cultural achievements. That is why th e newly emerged 19" century
historiography was resolutely ethnocentric, spreadi ng the ethnocentric vision even to
the distant times, when ethnos in its modern sense had not yet emerged, but rather
was eclipsed by other factors, such as social/classstratification and religious affinity.
A mystified vision of Georgia, one of a definable e ntity under divine patronage that
throughout the centuries was continually passed fro m one generation to another like
a precious gift, was from the outset part of this new Georgian historiography €.
Although ethnocentric, this historiography tended t o eschew chauvinism by
asserting the equality of all nations (ethnos-es) and the necessity of mutual respect
between them’. The attitude towards non-Georgians in Georgia was the same as
towards guests: they are given shelter and warmly w elcomed and yet are not to take
advantage of the generous hosts, since that would ke a sign of ingratitude 8. With the
project to gradually abolish class distinction, uni fying all classes under the banner
“Georgian”, the Georgians, regardless of their class membership, were to become a
new sort of ethnic nobility in the country.

By the end of the 19" century or the beginning of 20t century, this nation-
building plan was already deeply entrenched in Geor gian mentality. However, it
was challenged by the Marxist movement, with its co smopolitan stance on universal
class solidarity that by then had become a very popular theory. Eventually this
ideological conflict led to the murder in 1907 of | lia Chavchavadze, the acclaimed
father of the new Georgian nation — “new” in the se nse of the national unification of

®> Sometimes, even the patriotically inclined Gebtgiaen, who witnessed the oppressive peli€yaridt
administration in Georgia, still retaineddhgitddiie Tzar, as to the one anointed byecafadh®most illustrious
examples is Dimitry Kipiani, head of the Geobitifiamrthe second half of theelury. Dimitry vehemently attacked
the Russian bureaucracy for the policy thet kefut, his fidelity to the Tzar, who was thkind¢hat bureaucracy.
On this see Archil Djordjddfepf Dimitry KipiémiArchil Djordjadze’s selected leftatisi: “Merani”, p..438

® Cf. llia Chavchavadze, The Nation and Hitliar¢havchavadze’s selected Wailisi: “Sabchota Sakartvelo”,
1984, pp. 108-112.

7 Cf. Vaja-Pshavalmsmopolitanism and Patridiisidaja-Pshavela’s complete works, vosiV SHbitihota
Sakartvelo”, 1961, pp. 213-215.

8 See, for instance, a poem by Vaja-PshavelantdHéasos”.
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the above-mentioned vertical and horizontal dimensi ons; in all probability the
murderers were to be found under the Georgian social democrats.® The social
democrats, such as Philipe Makharadze or Noe Jordana, with their supra-
national/ethnic discourse pitted the working class identity against the
national/ethnic identity. For an ideology that cons idered the inter-class struggle as
the objective law governing historical development, llia Chavchavadze’s popular
national project that wanted to unite all classes under the banner “Georgian” was
historically false and reactionary. However, even t he social democrats became more
nationalistic when they came to power, after the February revolution, as leaders of
the short-lived independent Georgian Republic (1917-1921).

ii) The 2@ century—Soviet Georgia and the aftermath

During the era of the Soviet Union, when the Georgian Soviet Republic was
created, history was taught according to the grand Marxist discourse — as an
inevitable dialectical process leading from the feudal society to the socialist, which
itself was to be superseded by the communist. However, the communist leaders —
Lenin and Stalin, the latter presiding over the issues of nationalism — understood that
national/ethnic belonging was a very sensitive subj ect among Georgians and that it
was too early to try and eradicate it (Lenin callin g the national issue “arch-
complex”19). Thus, the Communist leadership allowed the natio nal history to be
taught too, albeit seasoned by Marxist theories. In this way, an uneasy blend was
achieved combining heroic Georgian history, in whic h the kings and nobility played
the pivotal role, with the Marxist historical narra tive, which placed the class struggle
at the heart of the universal historical process.

Two sorts of allegiance and patriotism were permitt ed to coexist: the Georgian
patriotism and the Soviet patriotism. Actually, Sta lin even used this ethnic patriotism
to generate a military spirit among the Soviet Georgian soldiers (and not only the
Georgians) in World War 1l by commissioning histori cal movies aggrandizing
military heroes of the medieval Georgian kingdom. 11

However, with the gradual bankruptcy of Communist i deology, the
national/ethnic identity attained the status of a s ingular devotion. And with the
Soviet oppression of religion, when most of the pop ulation had become irreligious,
even religious and mystical sentiments accrued to the idea of Georgia; this is so
visible in the works of poets and writers and even of historians. School textbooks
promulgated a vision of history that was largely th e creation of llia Chavchavadze

9 The murder of llya Chavchavadze was precedes dfyst@nderous articles against him inalhdesoacratic
press. For instance, Philipe Makharadze, wkeodaterhead of the Communist government of Gmoegidncialist
Republic, accused him of robbery and the attenmge#edf peasants in the Saguramo regiolChzfvdliavadze’s
polemical response to the Marxist lampooneby&ktilgzadze: llia Chavchavadze, “Can this,ibe: tHise?
Chavchavadze’s complete works, vol. V. ThidtsitaSakartvelo”, 1987, pp. 111-145

10 Actually, it was not Stalin — a Georgian “huthh@protected the rights of small natigrestieuldrly of Georgia to
form a Communist Republic of its own, ancethirsamational “face”. Lenin even attackepddstaloxically, for his
Russian imperialism. On this, see: Vladimir. Régowiare an alternative: “Trotskyism” frompbietved the passed
years’Iskra-Research: Moscow, 1992, chapter IXofgia@ Geident” (in Russian).

11We should also mention here the polity oftlesl SKarenizatsia” of the 1920-30s, accavding tbe central
government in Moscow not only championedefailgita and the equality of the different batiemen granted
privileges to the populations of the titular-nakietJkrainians and Georgians — as comgdendatiorr Russian
imperialist oppression.
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and his followers, that is, Georgia as a uniform phenomenon throughout the
centuries, with its heroic and battered past!2 What differed from the Chavchavadze
model was that Georgia was no longer supposed to engage in romantic striving
towards anything better (save Communism), its histo rical hardships having ended in
the blessed era of Soviet Georgia.

What is significant is that the Georgian patriotism of Soviet times did not
strive towards a political unit — since Soviet Georgia did not have an independent
political life — but towards a cultural-historical unit. Therefore, not Georgian
politicians were regarded as important national fig ures (because they were the
marionettes of Moscow), but rather Georgian writers , poets, actors, and historians —
those who treasured the continuous heroic history of Georgia, with emphasis on its
glorious past and its medieval culture: this had be come something sacred, even to
the irreligious Georgians. In as much as Soviet Geagia was not a political agent,
there was no question of creating a political vision and program for Georgia which
would allow all inhabitants full-scale and equal pa rticipation in social-political life.
Georgian patriotism in the Soviet era, thus, (with only few exceptions13) became the
property of ethnic Georgians only and the history t extbooks corroborated this
position.

The situation did not change, even in 1990, when Georgia regained its
independence and became a political agent. On the ontrary, the position of the first
President, Zviad Gamsakhurdia, was expressly ethnocentric, even up to the
promulgation of the slogan “Georgia for Georgians”. Textbooks, although cleansed
of Marxist theories, presented Georgian history solely in terms of the history of the
Georgian ethnicity, isolated from world history — t hat is to say, world events were
mentioned only tangentially, to the extent they dir ectly touched on Georgia. For
instance, one would learn the name of an invader and number of his troops, but
would not have a clear vision of the international power relationships of that epoch.
This situation remained by and large unchanged unti | the most recent reform with its
entirely novel approaches.

What is
i) Georgian history as a part of world history

According to the current education reform, started in 2004, the history of
Georgia has to be learned not as a separate subjectbut incorporated into world
history. Thus, the facts of Georgian history are presented in the new textbooks within
the context of universal processes. This is a majorstep forward, because students can
get a clearer vision of universal historical patter ns and notice that the mentality in,
say, medieval Georgia, was quite similar to that in contemporary European or
Byzantine counterparts and that the differences were mostly accidental rather than

12For instance, such is the vision of histogdgypvite famous and widely used supplemédmaiy ftexschools
“Mother History” (“Deda Istoria”) by Levanesdmikadz Sanikidkstory the Mothebilisi: “Bakmi”, 2004
13Nodar Dumbadze is one of the last authbrseot @9 Georgian Soviet literature, who prcpgateshnic
allegiance of the citizens of Georgia to thein conmiry. Cf. Dumbadze’s novel “Helladoslt iDuNtdxhdze,
Kukarachd bilisi: “Saari”, pp. 78-99.
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essential. A good example is the new 7h class history textbook, where the section on
medieval monarchies in Europe and Russia precedes he section on the medieval
Georgian monarchy. This provides students with many good points for comparison.
For instance, a section on Western European monarcies culminates in a chapter on
the limiting of Royal power through the Magna Carta in England; students can relate
this to a similar attempt (although unsuccessful) to limit Royal power and to create
an independent legislative body in Georgia during t he reign of Queen Tamar, a few
years before the Magna Cartd4 Such a vision of universal patterns of historical
development, and their own country’s history as an inseparable part of those
patterns, reflects one of the principles of the National Aims of Public Education, i.e.

that the “system of public education aims at format ion of a free citizen who bears
both national and universal values”. Indeed, a univ ersal vision of the historical
processes presented in the new textbooks will induce in students a feeling of
belonging not only to their country’s history, but to the history of humanity in

general. Provided the school reform is successful, the former isolation will be

effectively overcome.

However, despite all these praiseworthy aspects, there is a risk that native
history is all too fuzzy, since the focus of attention is now on the world rather than on
Georgia. The section on Georgia in the textbook forthe 7 class is so short, that one
has the impression that it represents just a footnate to the general developments of
world history — only twenty pages in the 350-page b ook are dedicated specifically to
Georgian history covering a period from the third ¢ entury BC to the 18" century AD.
(In fact, a new type of textbook specifically for G eorgian history will be created for
the 9 grade students. However, | cannot give an opinion about this book before it is
published). Thus, although the 7% grade textbook is called “Georgian and World
history/geography”, in the balance of “the national and universal”, the shift is
decisively towards the universal/cosmopolitan at th e expense of the national.

i) Accentuating critical reasoning

Besides the inclusion of Georgian history in world history, the very character
of the presentation of Georgian history has been radically altered. The new textbooks
abandon the former patterns with the heroic accounts of history, giving a way to a
more detached, scholarly approach. This is in accod with the Ministry of
Education’s official document “National Aims of Pub lic Education” (NAPE) which
declares its goal to be “not only acquisition of in formation, but also its estimation
according to contents, purpose and quality”. That i s why the textbooks provide not
just a single outlook on any historical fact, but a plurality of outlooks: on the one
hand, a plurality of historical sources (two or mor e different accounts of the same
facts, often not only Georgian, but also foreign), and, on the other hand, a plurality of
scholarly opinions of these sources. This is the exact opposite of the indoctrination-
type approach that was adapted before, when the range of interpretation was
“squeezed”, sometimes to just a single opinion. Now , after processing and evaluating
the different sources of the facts provided in the new textbooks, pupils have to use

14 Georgian and World history/geog(@plyrade). Ed. by: Zurab Kiknadze, Vaja NeidZRatastze, Mzia
Surguladze, Zurab Laoshvili, Tamar UzunagjosliPfess”: Thilisi, 2006, pp. 264-265 (heircefistiarticle VI
grade op. cit.”).
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their own analytical powers and decide independentl y which of the sources provides
more reliable information. After that, they can com pare their opinions to those of
renowned historians (also presented in the textbooks) — who are usually not in
accord with each other — and indicate independent preferences, or even criticize all of
them and propose their own solutions. Just one example of that method: the greatest
of the pitched battles in Georgian history, the Did gori battle of 1121, is presented in
the textbook using narrations from four different m edieval sources — Georgian,
Armenian, French (Frankish) and Arab. 15> The differences between the accounts are so
significant that a whole vortex of questions will a rise in the mind of the pupil. This is
the great merit of the new textbooks as compared to the previous ones.

One thing is to be particularly highlighted: the pr omotion of the critical spirit
in the new historical textbooks is coupled with the abandonment of the former grand
narrative of Georgian history that originated in th e 19" century, as mentioned above.
The new textbooks reveal a conscious effort to acheve postmodernesque
deconstruction of the grand national narrative. The refore, value judgments,
prejudices and emotional zest are almost totally absent in the new textbooks on
Georgian history. This, however, may not be appreciated by part of the Georgian
public, which looks at history from the traditional perspective (originating from
Classical Greek historiography). Part of the old rhetoric was aimed at the souls of
listeners, encouraging in them the desire for virtu ous deeds and a repugnance for
disgraceful deeds; “virtue” and “disgrace” were tra ditionally understood in terms of
serving or betraying the interests of one’'s community and country. Western
individualism was alien to this traditional vision. Such was the history of Georgia as
taught at schools before the reform: moralizing and emotional, both less critical and
less self-critical.

If the demolition of national narratives is part of globalization, then the new
history textbooks are agents for accelerating this process. Just to give one salient
example: in the traditional historical narrative, t he Georgian kingdom’s adoption of
Christianity was regarded as a major advance. The &andonment of backward,
pagan religion linked Georgia to the culturally pro gressive Christian world — the
Christian Roman Empire. The intrinsic merit of Chri stianity and its superiority over
Zoroastrianism was taken for granted. In the new te xtbook, however, the adoption of
Christianity by King Mirian is presented as mere po litical expediency, as a desire to
link himself to the Roman Empire which had become v ery powerful during the reign
of Emperor Constantine the Great. Then six accountsfrom different historical figures
about the Christianization of Georgia are provided and the pupil has to critically
analyze these. In the pupils’ assignment the emphass is put on the following: “You
will once more think about the role of a person in histofiyly emphasis L.G.); discuss what
role a person, particularly a politician, can play in making choices that are decisive
for the fate of a country”. 16 Thus, the accent is on the role of a person, a hiwrical
agent (here King Mirian) making independent choices that may turn out to be
decisive for his or her country and not — as in the previous textbooks and in the
general perception of the majority of the Georgian populace — on the contents of that
choice In the traditional account, the emphasis was put on the intrinsic value of

15History10 grade). Ed. by Zurab Kiknadze, Lela Pata@d3erdditadze, Tamar Uzunashvili. “Logos Pliegs”: Thi
2006, pp. 111-114 (henceforthgra@e op. cit.”).
16 th grade op. cit. p.256.

13



Christianity as “the rescuer of Georgia from the backwardness of idolatry” and as the
major formative principle of Georgians’ new identit y from the Middle Ages
onwards. This was accepted no less in the 19 century than in the medieval Christian
annals, and even the historiography of the Soviet era (which, while denying the
religious truth of Christianity, still admitted its  progressive character compared to
Zoroastrianism) acknowledged this in a modified way . The emphasis on the “role of
an individual”, however, is a modern and Western-li ke idea that helps pupils think
about themselves as active citizens who can introduce progressive changes into their
society. The grand traditional narratives, as well as the rhetoric and emotions
connected with them, have by and large been abandored in the new textbooks.1”

It could be said that this change seems all too brek. In this paragraph, | shall
present some of the objections that may be raised ly the opponents of the reform.
The accentuation of critical reasoning is one of the great achievements of the new
textbooks; there is ample room for independent opinion and interpretation.
However, critical reasoning is after all just a toolto achieve an aim, but not an aim in
itself. What is the aim?

In the traditional vision, it is to promote in stud ents an attachment and
devotion to their country, its history, and the mer itorious acts of their ancestors, that
can serve as patterns to be emulated in order to beome better citizens. Something
similar is also aimed at with the new vision. Other wise, what does the phrase
“promotion of national values” used in NAPE mean? N ow, can a critical analysis by
itself promote such values, unless a moral and evenemotional discourse is permitted
and the feelingof continuity with the past of one’s own country u pheld? If the selfless
efforts of ancestors, who even gave their lives for the benefit of their country and the
purpose of preserving the desired identity, accounts for the fact that Georgia now
exists, how can this narrative be abandoned and “national values” still promoted?
And what is meant by the term “national values?” Is critical reasoning meant to be
part of it? But critical reasoning is an independent toolwhich is as much a part of
intellectual life as a knife and fork is of eating. Critical reasoning is there to help a
pupil arrive at historical truthfulness. The histor ical truth, in the traditional pattern at
least, is connected with the fate of the native country, the dignity of some and the
ignominious behavior of others who influence the co untry’s future. Thus, moral
concerns and values, both national and universal,l® are part and parcel of history
teaching.

17The presentation of Christianity in the seetiold oaligions is well organized and balanoasicttheological and
moral teachings of Christianity are presergeshivitlarity and mindfulness (by mindfulnesbadsitadly tlehoice

of the New Testament quotations, which reddiyhea@ist of the Christian message of uowexsthe same is true
about the presentation of Judaism, Islam arsirBMdihe tolerance is emphasized in all thexses accworld
religions, the distinguishing factors are netdhyipaispaid due attention. In the chaptehabbani®y, there is no
special emphasis on its identity-forming retkegfealNGeorgians, when the very term “Geoagitnbtimiag less than
an adherent to the Orthodox Church with pradicelin the Georgian language. This isvithttheevision of the
modern secular state, where religion is efffaaiited from politics (except for the symrditwrsignificance of the
presence of the Patriarch at the Presidentistioauese.) and the term “Georgian” does rsatrigeesail a religious
affiliation. The detachment of the term “Gforgith® meaning denoting a member of the Gettvadan Church
started as early in thi déntury, especially when llia Chavchavadzédod/éis tried to find ways to incorporate
Muslim Georgians from the Achara districhieoringon-building process. Cf. llia Chavchavtdee'Muslim
Georgia” in: llia Chavchavadze (1984), pp. 547-551)

18 Actually, in the traditional narrative, naticemhve believed to be those universal valuesendypressed in
national history. According to llia Chavchanthdzg national has a value, unless it alsmivassalwalue; cf. llia
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In fact, teachers, who feel that the important dime nsions of morality and the
historical continuity of the life and deeds of thei r national ancestors are not
sufficiently accentuated in the new textbooks, may turn to the older textbooks in
their teaching practice.

One can mitigate the fervency of these remarks by ndicating that there is
nothing wrong with the modern textbooks’ accent on the role of the individualin
history. It is shown that personal decisions were fundamentally responsible for
changing the fortunes of the country even in the remote past. A fatalistic
understanding of history is to be avoided according to the precepts of the Ministry of
Education. Unlike in the Soviet Union, where human beings were regarded as pawns
of the system, individual responsibility for one’s actions and ideas should become
prominent in the modern era. One of NAPE’s principl es is to nurture free,
responsible citizens, who hold their fate and fate of their country in their own hands.

Moreover, for the preservation of historical contin uity, the concrete examples
in the new textbooks of the “role of a person in hi story” are again adduced from the
well-known heroic facts of Georgian history. Just t wo examples: i) a story about King
Demeter (14" century) who preferred to go to the court of the M ongol Khan although
certain that he would be executed there. By doing this, the King saved his country
from a punitive invasion by the Mongol army that co uld have razed the kingdom to
the ground,1® and ii) a story about lotham Zedginidze, a nobleman, who knowing
that there was a plot against the King of Georgia, warned him not to sleep in his bed
that night. After the King refused to believe this, lotham persuaded him to change
beds for the night; reclining on the King's bed, lo tham was mortally wounded, and
yet he saved the King and his action benefited the entire kingdom 20,

The choice of these stories with their powerful moral messages is not
accidental, because, however obliquely, the textbodk authors intended to
communicate such praiseworthy instances of selflessess in serving one’s country,
connecting the role of the individual to the tradit ional vision that an individual
should serve his country. These stories were also n the older history textbooks;
however, what is significant is that in the new boo ks emotional intonations are
consciously shunned — the bare facts are presentedo the students, who are free to
interpret them as they wish and to distil the moral messages from those facts if they
like.

Actually the students have a far more difficult ta sk in the new textbooks than
they had in the previous ones: they have to orient themselves in the realm of values
without any previous directions and even, as the NA PE asserts, to “create the new
values themselves”. Will such value-creation mean that a student will be free to
regard both lotham and King Demeter not as heroes, but as lunatics who had
irrepressible suicidal inclinations? | think they h ave a right to this, according to the
new criteria, because it is their task to form independent ideas. In this case, teachers
should be even more cautious, so that the formation of independent ideas does not
turn into a new fashion of forming just any ideas, without much effort or

Chavchavadze: “Akaki Tsereteli and ‘The KaigheirsFSkin”, in: llia Chavchavadze, compéeteolvel, 1986, pp.
148-159.

1910h grade op. cit. p. 121.

20h grade op. cit. p. 261.
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responsibility, in the manner that Ilya Chavchavadz e warningly called “intellectual
adultery.” 1 do not think that this is necessarily oppression if one makes it clear that
such stories are included in the textbooks for the purpose of showing how historical
interpretations can lead to ideas of selfish interest and/or national sacrifice. But this
message is presented so diffidently in the new textbook, it is as if the authors were
fearful of being accused of Communist-type indoctri nation. In fact, postmodernism
has effectively fought many forms of idolatry; howe ver, reverence for postmodernist
demands is in itself a new type of idolatry. After all, not all traditional narratives are
bad and oppressive; they can still be utilized, even if in a modified manner.

iii) Geography, the law and the understanding of thenea of history

Before moving to the issue of minorities in the new history textbooks, let me
briefly mention the other revolutionary features of these textbooks. The first is the
incorporation of geography and environmental studie s, which makes a good
interdisciplinary setting and will definitely help  students to integrate these closely
interrelated fields of study. Furthermore, knowledg e in these areas is meant to
increase students’ concern for the environment.

The textbook for the 7t grade also provides knowledge on the basic elements
of law in its historical development. 21 Such issues as women and law and children
and law are discussed in the historical perspective. Students get a basic idea of the
purpose of the courts and how they operate. The book provides examples of
important modern legal documents, such as the 1989 UN Convention on the
“Protection of Children’s Rights”.

But the more important change, | think, is the inco rporation of the history of
the science of histoig the new textbooks. From the beginning, the 10 grade textbook
posed the basic general question: what is history? Why is it important to study it?
And, finally, how is it possible to study it, using what kind of sources and tools? The
pupils are provided not with a single view, but wit h a whole spectrum of different
visions on the essence of history from Ancient Greece and Rome, the Middle Ages
and the Renaissance to modern history theorists, lke Mark Bloch and the School of
Annals. The ideas on the significance of history of such greats as Herodotus,
Thycidides, Ibn Khaldun, Machiavelli, Vicco, Hegel, Ranke, Renan etc. are amply
present in the new textbooks. Such heated issues aghe relation between historical
science and patriotism are duly covered and viewed from different perspectives. To
give one good example: on the one hand, students ae presented with the vision of
Jakob Gogebashvili, who established the principle of “advocating history”, that is to
say, history in the service of patriotism so as to emphasize the praiseworthy ‘pages’
of a national history, while glossing over the sham eful ‘pages’; on the other hand,
pupils are simultaneously shown lvane Javakhishvili 's repudiation of “advocating
history”, which provides excellent material for an in-class debate22

The panoramic vision of this historical science in its development throughout
the centuries as well as the variety of sources and means — like numismatics,
paleography, heraldic etc. — account for the new textbooks’ great advance compared

21°th grade op. cit. pp. 328-349.
22100 op. cit. pp. 31-32.
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to the older ones. And the lively tasks that encourage students to carry out
independent creative research in libraries, museums etc. are also undeniable merits
of the new editions. The skills necessary for writi ng an historical essay according to
modern Western standards are also taught in the new textbooks, but not in the pre-
reform ones.

iv) The issue of minorities

It can be said from the outset that minorities in G eorgia are not specially dealt
with in any of the new history textbooks. As mentio ned above, in the 7" class
textbook the portion of Georgian history was consid erably reduced for the purpose
of giving more room to the presentation of world hi story, whereas in the 10" grade
textbooks national history is not a central concern, but rather the science of history,
with facts of national history dispersed here and t here as specific cases for historical
research and analysis. However, in these shortened texts Georgian history is
presented as the history of Georgians only, as in he previous textbooks.

The ethnocentrism of the native history is taken for granted and viewed
uncritically. There is no trace of a conscious attempt to discover and analyze the
appearance of non-Georgians in the history of the country. Only in one textbook, that
of the 7th grade, in the section on religions in Georgia, are there brief notes on when
this or that religious group — and these groups by and large coincided with ethnic
groups — came to this country.23 When we do occasionally find mention of the other
ethnicities in Georgian history, this occurs withou t any conscious intention (even
though not politically motivated) on the part of th e authors of the textbooks. One
such instance concerns various travelers’ accountsof the multicultural/multiethnic
situation in the capital of Georgia — Thbilisi. Sometimes people who played a
significant and even decisive role in history are m entioned without indication of their
non-Georgian ethnicity (like Zakare and Ivane Mkhar grdzeli, the Kurds). There is no
mention of the fact that neither of the Georgian Royal families were ethnically
Georgian (the term “ethnically” is of course anachr onistic with regard to the Middle
Ages), according to the tradition of Medieval Georg ian historiography. The first
dynasty (up to the eighth or ninth century AD) was ‘genetically’ related to the
Sassanian family, thus being of Persian blood, while the second, the Bagrationi
upheld their Jewish origin, their pedigree going ba ck to the Biblical Kings David and
Solomon. Whether true or not, this claim at least shows that in the Middle Ages the
ruling idea consolidating the kingdom of Georgia wa s not ethnicity, but religion and
the monarchic structure, with a belief in the divin e right of kings.

In fact, the same principle of spreading this ethnocentric attitude — which
originated mainly in the 19t century as a response to the Russian policy of
assimilation — to include even ancient and medieval history is still to be found in the
new textbooks. So, even if history is presented in a more scientific/neutral fashion,
detached from ideological/national motives, even if critical reasoning is greatly
encouraged and world history takes up a larger port ion of the joint Georgian/world
history course, still everything that is written ab out Georgia reflects the ethnocentric
perspective, as if following the established pattern due to inertia.

23°th grade op. cit. pp. 158-161.
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Therefore, according to the new textbooks, the minorities in Georgia will be
studying cosmopolitan world history and proportiona tely less Georgian history, in
which they are scarcely mentioned and with which th ey will hardly be able to
identify themselves. Of course, it is not expressly stated in the textbooks that terms
like “Georgian kingdom” and “Georgian army” necessa rily have an ethnic bearing,
but left unexplained, it will be understood as such .

What is at stake here? The history of Georgia indea@ shifted towards
ethnocentrism as it approached the 19" century. And even in the early Middle Ages,
the ethnic element was prominent, because Orthodox Christianity with Georgian as
the language of the Bible and Church services was amajor factor of “Georgian”
identity (a 10t century writer, Giorgi Merchuli thus defines the t erm “Georgia”:
“Georgia’ is the name a vast country in which the Church service is held in the
Georgian language”?4). The Georgian language was a unifying factor as alanguage of
religion, scholarship and political life, just as L atin was in Medieval Europe. But
unlike Latin, Georgian had greater ethnic drive because it was the living language of
an existing ethnic group. True, religion and politi cs were more important than ethnos
in the Middle Ages, but the ethnos was also there.

The Christian kingdom of Georgia was, after the fall of Byzantium in 1453,
sandwiched between powerful non-Christian world pow ers such as the Persian and
Ottoman Empires, and this accounted for the fact that Orthodox Christianity became
a cornerstone of national identity. Since it was practiced in Georgian, a strong ethnic
element was also distinguishable in religion, altho ugh it did not rival the dominant
position of religion in this case. The balance shifted towards ethnicity when Georgia
became a part of the Russian Orthodox Empire: now religious affinity with the
invading superpower represented a far greater danger with respect to assimilation
than the religious differences with the previous su perpowers (like the Arab or
Persian Empires). In fact, before assimilation was not possible unless the Christian
religion was abandoned; now it was possible even if one remained a Christian.
Therefore, one could say that ethnic identity acquired an equal, or even a more
prominent, role than religion in the 19 t century, and preservation of one’s ethnic
identity was projected as a Christian duty: i.e. if you lose your Georgian ethnicity,
forget the language and the ancestral past, you areno longer a good Christian, even
if you die for the Russian Orthodox Emperor.

That was a major shift from the Middle Ages when al legiance to the anointed
Monarch was, to a large extent, regardless of ethnt belonging. Thus, a pre-modern
vision that the social-political dimension of life was integrally connected with the
divine mission on earth was preserved in the 19t century Georgian nation-making
project. However, if previously the divine mission, for the layman at least, had
consisted of service to the anointed Monarch, now the latter was substituted by the
notion of the ‘homeland’ or ‘nation’ (in Georgian “ Mamuli”), service to which was
perceived as a religious duty. The “Mamuli” was und erstood expressly in ethnic
terms.

This was a unifying factor in the 19t century, for it saved the Georgian ethnos
from assimilation with Russia; it was also a unifyi ng factor in the 20t century during

24 Giorgi Merchulgfe of St Gregory of Khantiztdlonuments of Ancient Georgian LiterdigiréSabchota
Sakartvelo”, 1978, p. 182.
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Soviet times, for it again cemented Georgian ethnic identity against Marxist
cosmopolitanism which was endangering the very essence of ethnos, giving it
secondary (or no) importance compared to class idertity. However, this same
ethnocentrism, with no clear project for overcoming marginalization of other
ethnicities in the country, has become an obstaclein the 21st century, when Georgia,
now an international political agent, needs to inte grate its national minorities into
Georgian society, in order to strengthen its state building process. 2>

Some recommendations

The “citizenship mentality”, that is to say, the el evation of the term
“Georgian” from the merely ethnic to the supra-ethn ic/citizenship dimension is a
vital task for strengthening modern Georgian stateh ood. This is possible in two ways:
1) thedeconstructionistvay; ii) the conservative-inclusive way.

The deconstructionist wayimplies complete abandonment of the traditional
historical narrative entailing unbroken continuity with the heroic (or not always so
heroic) past, since that narrative has become incorigibly ethnocentric; the sudden
adoption of the American- or French-type supra-ethn ic understanding of “nation”;
abandonment of the pre-modern idea of serving one’s community and country as a
‘natural duty’; supplanting this altruistic stance with the demanding values of the
free market and liberal democracy, when a person’s rights are paramount and more
fundamental than his duties to the society and country. This will imply studying a
new kind of history at school: a history detached from ethnic/national concerns, a
purely scientific discipline. The new textbooks sho w certain traits of this approach.
However, such a radical change, | think, will prove unsuccessful in Georgia, which
still remains a very traditional society. And tradi tionalism describes not only the
ethnic Georgians, but other ethnicities living in t his country as well.

The conservative-inclusive wayin its turn, implies retaining the traditional
narrative; keeping the idea of unbroken continuity with the past; keeping the
traditional value-system of serving society as a civic virtue (even if not as a religious
duty) which will help to maintain an ideological ba lance against the excesses of neo-
liberal atomization of society. However, all that s hould be modified by a
“Copernican” shift from ethnaentrism to the citizen-centrism, so as to create a civic
space with equal, full-scale participation for all ethnicities in the social-political life of
Georgia.

This shift is a demand of time: the danger of assimilation is no longer pending
for the Georgian ethnicity, but since Georgia has become an international political
agent, its efficiency as such will be increased ifall ethnicities in it develop a feeling of
being equal partners, co-citizens of the country —one team in the international arena.

To this aim the less ethnocentric, more inclusive presentation of history (and
especially medieval history, which is still conceiv ed of as part of the unbroken

25| agree with Jose Ortega y Gasset's idearthédtiad state is and should be based not gpomibe language
and common blood of the people living intitebupm “a common [political] project arfdoeniyeovho are
inspired by this project”. Jose Ortega y Balsshipn of Massbtscow: “Ermak”, 2003, p. 183 (in Russian).
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identity of Georgians) will be a major asset. And t his will also be a more objective
presentation of history, since ethnocentrism was a later phenomenon and earlier
events are better seen in the categories relevantd the context of the epoch, that is to
say, untarnished by anachronistic ethnic sentiments.

It is possible to do this and to show the presence and action of non-ethnic
Georgians in the native history. Even the above-mentioned advocate of the
“advocate-type historiography”, Jakob Gogebashvili, explaining the wonderful fact
of Georgia’s preservation despite the sea of hostike great powers surrounding them
throughout history, said that “all ethnicities int his land felt that they were its natural
children, and thus they fought the enemies of their common fatherland with the zeal
of natural children”. 26 Even if rhetorically embellished, this phrase expresses a
historical truth.

Let me mention a few facts that can be interpreted in inclusive terms; some of
these examples are given in the new textbooks. Forinstance, the new 7th grade
textbook describes the Golden Era of Georgia from King David (1089-1125) to Queen
Tamar (1183-1213). It is reported that the unprece@nted success of Georgian
statehood was accounted for in part by the fact that King David removed the
unworthy aristocracy, who held positions through he reditary rights, from office. The
lower nobility or non-aristocrats replaced them as worthier candidates. Thus, David
put emphasis on personal merit rather than on any other considerations, such as
class or ethnic group (which was hardly, if at all, a significant issue at that time). It is
said, that he put political expediency above all ot her concerns, thus creating a 40,000
strong regular army consisting of Cumans whom David invited from the beyond the
Caucasian steppe (overall, with their families, the Cumans numbered about 200,000).
There were many political rivals at home who object ed to the King’s grand plan, but
as the following events proved, Georgia could hardl y have survived the powerful
Seljuk alliance in 1121 without this enlarged regular army. In David's time, we
witness the elevation of minor-class representatives to the highest offices with no
concern for their ethnic origin. This policy was co ntinued even after David’'s death,
so that during Tamar’s reign we find chief commande rs in the Georgian army,
elected because of their prowess, who were of Kurdish-Armenian origin (though this
is not mentioned in the 7th grade textbook). And we read then on the pages
dedicated to the last great monarch of the Golden Era — Tamar, that she had to go
back on the policy established by David and give in to the demands of the traditional
aristocracy who sought to regain their lost privile ges. Furthermore, we read in the
new textbook that in yielding to them Tamar deposed a very able official Khubasar
(apparently a non-Christian name: he could well hav e been a Muslim); she nipped in
the bud the attempt to make parliamentary reforms w hich came from the merchant
class led by Khurtlu-Aslan (also a Muslim-sounding name: no surprise, since the
merchant class in the capital, Thilisi, apparently consisted predominantly of Arabs
and Armenians); she deposed another high official A phridon (also an oriental name)
who rose to this status from a very low standing on personal merit.2?

26 Jakob Gogebashwibput Abkhazia: Jakob Gogebashvili's complete worksT bitisit\Redagogical Institute
Publishing House, 1955, p. 201.
277 thgrade op. cit. pp. 262-265.
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All these facts are mentioned in the textbook, and I think it must be clear that
one of the reasons for the fall of the Georgian kingdom after Tamar was precisely this
concession to return to the older patterns of the hereditary aristocracy, which again
paved the way for unworthy people to hold the highe st offices.

| think such instances could well be utilized for t he education of modern
Georgians of all ethnic groups to show that, in the most prominent times of Georgian
history, what mattered wasn’t ethnic belonging but the personal worth and merit of
the subject. And when this pattern was forsaken, and petty aristocratic concerns
supplanted the grand political scheme, Georgia’s fortunes changed for the worse.
The same understanding can be transferred to the malern political nation of
Georgia: if the petty concerns of ethnocentrism prevail over the demands of political
expediency, Georgia cannot fully realize its potential as a successful modern country.

To give another example, let me turn to the 8th grade Georgian history
textbook issued in 2004. This is the traditional type of ethnocentric history and it has
less space for critical reasoning than the other bamks mentioned above. One
praiseworthy aspect of this book, however, is that it contains excerpts from direct
sources, as well as the authors’ interpretations, gving the pupils the opportunity, to
some extent, for creativity and independent thinkin g. In this textbook, non-Georgian
subjects of the kingdom of Georgia are almost totally absent from the historical
accounts. For instance, the battle of Krtsanisi in1795, which was decisive for Georgia,
Is presented as a battle fought by Georgians only.However, it is known from sources
not included in the textbook that the Georgian arti llery consisted mostly of
Armenians from Thilisi, all of whom died heroically in this battle. The textbook,
however, mentions only a Georgian artillery command er, Giorgi Guramishvili 28, If
there was such solidarity between ethnic Georgians and Armenians in the defense of
their common kingdom in that decisive battle, why s hould this be withheld in the
history textbooks?

Besides that, the religious factor can also be addessed and utilized:
Christianity is an important element of Georgian id entity, the tradition of Christian
martyrdom and sainthood having been kept alive for centuries ever since the
adoption of Christianity as a state religion in 326 . And we see that the majority of the
early Medieval “Georgian” saints were, in fact, eth nically of Jewish, Greek, Persian,
Syrian, Armenian and Arab origin. In dealing with t he history of Christianity in
Georgia, this should be emphasized in the textbooks so as to show the supra-ethnic
and unifying significance of this religion. In fact , nowadays, a large portion of the
ethnic Georgian population is surging back towards its Christian roots - this surge is
of course partly conditioned by the 70 years of suppressed religiosity experienced
during the era of the Soviet Union. Emphasizing the supra-ethnic dimension of the
most treasured side of their history — the history of the Christian heroes in their
country — will definitely be an aid to overcoming e thnocentric visions. However, this
is a separate and quite a complex issue that can belealt in another essay.

28History of Geordé&t grade). Ed. by M. Vachnadze, V. Guruli, Mz8akktadudiji”: Thilisi, 2004, p. 127.
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The textbooks which | have reviewed:

1.

Georgian and World history/geograplig" grade). Ed. by: Zurab Kiknadze, Vaja
Neidze, Lela Pataridze, Mzia Surguladze, Zurab Laoshvili, Tamar
Uzunashvili. “Logos Press”: Thilisi, 2006.

History of Georgig8h grade). Ed. by M. Vachnadze, V. Guruli, M. Bakhtadze.
“Artanudji”: Tbilisi, 2004.

History (100 grade). Ed. by Nino Kighuradze, Lali Pirtskhalava, Tsira
Chikvaidze. “Kari”: Thilisi, 2006.

History (100 grade). Ed. by Zurab Kiknadze, Lela Pataridze, Mzia Surguladze,
Tamar Uzunashvili. “Logos Press”: Thilisi, 2006.

Introduction to History (100 grade). By Paata Ramishvili. “Diogene”: Thilisi,
2006.
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The Teaching of History in Georgia. With special focus
on the Armenian and Azeri minorities and their

representation in Georgian history textbooks .
leva Gundare

1. Summary

After the collapse of the Soviet Union, serious transformations in the teaching of
history in Georgia began and these resulted in the removal of Marxist ideology from
the curricula and concentration on the history of G eorgia. Georgian authors started
to develop history textbooks for schools. Yet, the bi-polar interpretation of history
from the Soviet era was preserved and political history has maintained its leading
role. Before the reform in 2004, efforts to introduce innovative teaching methods
were sporadic. Textbooks gradually began to include excerpts from historical sources
as well as tasks and questions that require indeperdent thinking. Occasionally new
methods were introduced in teacher training seminar s, mainly organized by NGOs
and sponsored by international donors such as the Red Cross and the Soros
Foundation. Because history textbooks developed in the 1990s were ethnocentric,
minorities were hardly mentioned. When minorities d id appear in the textbooks on
Georgian history, they were represented exclusively as neighbors, foreigners, or new
settlers. Sometimes the textbooks expressed stron@nti-Russian sentiments.

The current reform of history teaching was started in 2004. Its goal was to bring the
standards of teaching to a European level at a timewhen the current stage in the field
was not far removed from the Soviet type and the early ethnocentric way of
historiography and teaching history. Thus, this ref orm can be evaluated as a real
revolution 29, It means a total change of the existing system. This probably fits into the
context of the Rose Revolution. Some Georgians oppae the reform because it entails
the integration of Georgian and world history, whil e the minority representatives are
against changing the language of instruction from t he respective minority languages
to Georgian.

The textbooks published after the reform of 2004 do devote less attention to Georgian
history; thus, it is not surprising that minorities are not included. The teaching of
history in minority schools in the Kvemo Kartli and Samtskhe Javakheti regions
differs from that in schools with Georgian as the | anguage of instruction in various
aspects. Minority schools have the right to teach the history of their “titular” country
as an optional subject. For the study of Georgian history, minority schools use
Georgian textbooks translated into their respective languages. Most of the other
textbooks used in history lessons in the regions are sent from Armenia or Azerbaijan.
According to teachers and parents, the methods of hstory teaching in minority
schools are more outdated than in mainstream schook. There is an acute need for the
subject-specific training of teachers in minority schools. Furthermore, the reform is
just starting in minority schools. Currently, the n ew curriculum is being

29This term was used in regard to the reforer Re@lner, Personal interview, 6 October 2006.
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implemented in only 30 of the minority schools, whe re it is being tested before its
general application in the other schools of the region.

History-related tension does exist between both Georgians and Azeri and between
Georgians and Armenians, however, this was seldom mentioned during the
interviews. This tension is more evident in the case of the Armenian-Georgian
relationship. Accusations about misinterpreting the history of the ‘other’s side’ can
be found in the media and heard in public. Azeri-Ge orgian relations in the battlefield
of history seem calmer. In the future, a lot could still be done to promote pacific
relations between the different communities in Geor gia in the field of historiography
and history teaching.
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2. Introduction

The aim of this study is to analyze the representation of Armenian and Azeri
minorities in Georgian history textbooks in the cur rent situation of history teaching
in Georgia. In order to achieve this objective, textbooks were analyzed, and a series
of interviews were held.

2.1. The Analysis of Textbooks

The focus of the study concerns the analysis of texbooks. This analysis is essential
for a general survey of the teaching of history in Georgia, since all the teachers
interviewed stated that they follow textbooks close ly. However, when analyzing
Georgian textbooks at the present moment, one shoull take into consideration that
the entire educational system in Georgia is in a process of major change. Thus, pre-
reform books have already been widely criticized (i ncluding by some of our
interviewees), while the new books are just starting to be developed.

The analysis of textbooks will be divided in two pa rts — ‘pre-reform’ textbooks and
‘reform’ textbooks. For the analysis of ‘pre-reform’ textbooks, Georgian history
textbooks that had been translated into Russian, published between 1991 and 2006,
and that were available at the National Library (di sregarding repeated editions) were
selected. This analysis was important not only in order to understand previous
textbook development in Georgia, but also because hese textbooks are still being
used in schools and will continue to be used for up to five more years.

Seven ‘pre-reform’ textbooks were analyzed: five textbooks on Georgian history (one
book each for the 7th, 8th, and 1@ grades, and two books for the 9" grade) and two
textbooks for the 4th and 5h grades on Georgia itself that include elements of history.
The teachers informed us that textbooks for the 11" grade have not been translated.

As part of the current reform, four textbooks have been published and are already
being used in schools — one for the T grade and three different versions for the 10t
grade. None of these books has been completely traslated into another language, so
only a few excerpts from these texts will be analyzed in this paper.

In analyzing these books, the main focus was on theoccurrence of any mention of the
Azeri and Armenian people. However, because this is rare, attention was also paid to
the other ethnic minorities living in Georgia today , as well as to the representation of
the neighboring countries of Georgia, and to the Georgians themselves. The
methodological approach of the textbooks was also considered.

2.2. Interviews

In total, 20 interviews were conducted in Thilisi, Akhalkalaki, Akhaltsikhe, and
Marneuli during the period of October 4-12, 2006. The focus of the project was on the
Azeri and Armenian minorities, thus a significant n umber of the interviews were
held in the regions of Kvemo Kartli and Samtskhe Javakheti, because there the
respective minorities live compactly and constitute the majority of the population.
The time at which these interviews took place may be characterized as turbulent both
in the short-term and the long-term perspective. In the short-term perspective it was
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the very beginning of the school year — in Akhalkal aki, our interview was scheduled

for the first school day in an Armenian school, a stressful experience for all Armenian

respondents. In the long-term perspective, this period marks the very beginning of

educational reform in Georgia. It was interesting t o bear witness to this. Yet,
sometimes it seemed that the respondents were moreinterested in learning about
what they should expect in the future, than in talk ing about something that soon will

be deconstructed.

The interviewees can be divided into the following categories:

six university professors of history: four of them from Thbilisi State University,
and two from the Samtskhe-Javakheti region;

six history teachers: all female; all experienced hut not senior teachers (with
average teaching experience of 12 years, and a rang of 7 to 18 years); by
ethnicity, there were three Georgians, one Armenian, and two Azerbaijanis;

four textbook authors — two female textbook authors of a 10" grade ‘reform’
book, two male professors who might be involved in textbook development in
future; all are simultaneously university professor s in Thilisi;

two representatives from the Ministry of Education and Science;

two trainers of teachers: both Georgians by ethnicity; one of them is also a
teacher in the Samtskhe-Javakheti region, while the other is a Ministry
representative and director of a school in Thilisi (he used to be a history
teacher and has 16 years’ teaching experience);

five parents representing minorities — all mothers; by ethnicity: three
Armenians, two Azerbaijanis; at least two of the parents were teachers
themselves (although they did not teach history).

One interviewee does not fit into any of these categories, but was selected as a non-
Georgian insider. He is a German historian living i n Georgia who is interested in the
teaching of history and historiographic issues.

It should be noted that all the minority teachers i nterviewed, as well as the older
children of the interviewed parents (except one), had received higher education in
Armenia or in Azerbaijan and not in Georgia. This i s usual, since graduating in the
“titular” country carries high prestige among the t wo minorities. Further, entrance
exams for Georgian universities require high skills in the state language, which most
students from the regions do not have yet.

Two interviews should be mentioned as special cases because two people
participated at the same time. In one case, two paents showed up at the interview
together in Akhalkalaki. One mother was Armenian, w hile the other was a Georgian
married to an Armenian and had children attending a n Armenian school. The reason
for their coming to the interview together was uncl ear — most likely, they felt more
comfortable not being ‘interrogated’ alone. In general, we were against group
interviews. Moreover, there was some concern that, as they represented two different
ethnicities, they would perhaps not be open with us . Yet, this interview proved to be
one of the most open interviews we conducted. The Georgian mother in the mixed
marriage was especially sensitive to interethnic tension. It is possible that the two
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interviewees were friends, and that the presence of a person who thinks similarly
helped them to be open. Also, they were probably local activists who were used to
expressing their opinions.

The other case of a double interview concerned a teacher in Thilisi who invited a
Russian language teacher to assist her as interpredr during the interview. Ironically,
no interpretation was needed, and the other teacher was eager to express her views
as well.

| should also like to highlight two teacher intervi ews which were especially
interesting. Teacher C.C. was the only ethnic Armenian teacher we had a chance to
talk with. Yet, it is important to stress that she works in two schools in Akhalkalaki,
thus she was able to give us information about two different situations. The other
teacher, D.D., in Akhaltsikhe was an ethnic Georgian who teaches both in classes
with Georgian language of instruction and in classes with Russian language of
instruction where the majority of her students are ethnic Armenians. Therefore, the
value of her opinion was augmented by the fact that she had significant experience
with Armenian students.

All interviews were based on the list of open-ended questions developed for each
category of interviewee. The average interview length was 45 minutes. Some
interviews with professors and teachers lasted an hour or more, while interviews
with parents were shorter — about 15 minutes.

The majority of interviews were conducted in Russia n with only a few conducted in
English. Neither of these languages is native for any of the interviewers or the
interviewees. For a few interviewees, this was a challenge. Some interviewees
repeated several times that it is hard to explain their opinion in Russian, while some
just sounded as if they had difficulty talking in R ussian. Furthermore, some noted
that they did not understand a question. Several terms were constantly not
understood. For example, most of the teachers had dfficulty with the phrase “the
interpretation of history”. Yet, this was not only a language problem. Obviously
some of the terms have not been widely used up to now when discussing history. For
those readers who understand Russian, some specificRussian words used by the
interviewees will be given in brackets. All words u nderlined in the quotations were
especially emphasized by the respondents.

During several interviews (mainly with the Georgian history teachers), serious
contradictions became apparent, especially in regard to controversial history issues.
Initially, respondents claimed that there is no conflict between Georgian and
minority representatives or between the various int erpretations of history. Later,
they gave a few specific examples of tensions and dsagreements. This might be
explained both by linguistic misunderstandings and by a desire to hide negative
information.

One of the limitations of this study is that all of the interviewed people represent an
urban population (i.e., four cities: Thilisi, Marne uli, Akhalkalaki, and Akhaltsikhe),

although there are great differences between the canditions in villages and those in
cities. Also the time spent in the regions — one day per city — and the number of
minority representatives interviewed seemed insuffi cient to allow a broad insight
into the problems. Finally, the majority of our Geo rgian respondents appeared to be
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in favor of the reform. This led us to question our method of selecting interviewees,
since they might not represent the whole range of opinions on the reform.

In the explanation of results, interviews with teac hers and parents in particular will
be extensively quoted in an effort not to omit the context and to give a voice to
people who are usually less heard. While many of their responses were not direct
answers to our questions, every interview has its own inherent value which, at least
partly, should be transmitted to the reader. At the request of the teachers, all
interviews with teachers and parents remain anonymo us — names are replaced by
letters. For more clarity, we have indicated whether the interviewee belongs to the
Armenian, Azeri or Georgian community in brackets i n the footnotes.
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3. Representations of History

History memory is part of everyday life in Georgia. People enjoy talking about and
immersing themselves in ancient history and especially medieval history. Georgians

are proud of their aristocracy and of their old fam ily histories; popular topics for

discussion are ethnogenesis and historical predesthation. One teacher (a non-
historian) who participated in an interview express ed her admiration of Georgian

history: for her, it is “such an interesting thing, it is like a fairy-tale!” 30 Traditionally

Georgian history is presented in an ethnocentric way — it is like a mirror of national

pride and pain, a story of the nation’s suffering i nflicted by others. Great focus is
placed on the period when the country was influenti al and doing well. 31 Popular
perception of Georgian history is extremely mythica | and stereotypical.32

Yet the famous professor of history, Georgi Anchabadze, admitted that at the
moment in society there is a tendency to distance aeself from history. “People do
not expect any good from history.” He believes that this nihilistic attitude towards
history might have a positive impact, as it could d econstruct the historical myths.
“Thus, probably in the future Georgians will look a t their history in a more realistic
( ) way.” 33 Similar suggestions that avoiding discussions on history could be
beneficial for relieving ethnic tensions have also been spread by the media34

During the interviews, Georgian respondents mention ed several times that they are a
small nation.35 Furthermore, they often stressed that its existene had been
endangered throughout its history 36, and was possibly endangered even now. Yet, at
the same time, a strong belief that Georgia has gratly contributed to world culture
was noticeable. This was expressed both in the schol textbooks3?, as well as by some
of our interviewees. For example, Guranda Chelidze, professor of history, said:

First of all, Georgia is a cultural country. We féif [from other countries] by
our culture, our history. [..] | believe that Geags influencing the entire
region of the Caucasus. [..] Georgia in its histbgs always been in the
center of [international] attention despite the seqmacy of the Persians and
the Turks. [..] Georgia has a great influence orladviistory 38

Several respondents stressed that the Georgian peofe are especially tolerant and
peaceful, while simultaneously assessing that this tolerance is a shortcoming:

30L.L. (Geo.) and M.M. (Geo.), Personal int2r@ieteb&r 2006.
31 Joke van der Leeuw-Roord, Report on Histayraadiimg of History in Georgia and Abkh&aac&sus project
of International Alert “Confidence-building Betargéam and Abkhaz Societies”, 2005, pp. 13, 15.
32 |t was mentioned in several interviews, foe,ekimapKighuradze, Personal interview, 5 6heGidrgi
Anchabadze, Personal interview, 12 October 2006.
33 Giorgi Anchabadze, Personal interview, 12206tber
34 Y , [To whom Borchali and to whom Kvemo Kartli]”, In
, 2005, 19.
35For example, Roin Khavrelishvili, Persorelir@eddtober 2006.
36 In Thilisi, there is a monument devoted tortfi@ndaoguage. The danger of assimilatioroisethegpieatedly in

textbooks (for example, , (19-20 ): 9 [History

of Georgia (R0 century): textbook for thgrade]! X " , 2001, . 13, 27, 58, 64.) and in other
publications (for example, Giorgi Gabeskiraritaje bieGeorgia: Where a Georgian Comes to.p, [2Q007?],

p. 80.)

37 (19-20 ): 9 [History of GeorgiahX

century): textbook for thgr@de], . 112.
38 Guranda Chelidze, Personal interview, 5 O8tber 20
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The Georgian nation is a very tolerant nation. Th& no other city in the
world where there is a synagogue, a mosque andrehchext to each other.
Nowhere is there anything like this. [repeating] [seorgians have always
been a peaceful and friendly nation, loved andexsp by other nations.
Always. This is also our shortcoming — the reasbiy everyone abuses s.

In the same way that the grand historical narrative of Georgia is ethnocentric, so the
self-image of Georgians pictures them as being supeior to other neighboring ethnic

groups. Yet, according to Georgian author, Giga Chihladze, this is not a unique
Georgian feature but characteristic of all Caucasian nations — every nation is
convinced of its exclusive superiority. Caucasian people truly believe that the entire

world is divided in two parts — their ethnic group and ‘others’.40

39G.G. (Geo.), Personal interview, 10 October 2006.
40 - , [To whom Borchali and to whom Kvemo Kartli]”, In
, 2005, 19.
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4. The Recent History of Teaching History 41

During the Soviet era, history was a propaganda tool, thus it was taught according to
the Marxist interpretation of history, i.e. everyth ing was evaluated from the
perspective of the class struggle. In this same patern, the teaching of national history
was allowed. Since the collapse of the Soviet Union patterns of the teaching of
history in Georgia have not changed much. The main change has been that the
history of Georgia has become dominant in the schod curriculum, while no major
changes have taken place regarding the teaching ofworld history. In schools, two
separate subjects were taught — world history and Georgian history. Marxist ideology
was taken out of the curriculum. In terms of method ology, there were no major
changes. Representative of the Ministry of Education, Giorgi Zedginidze stated that
there were “no changes at all, [..] too much attention was devoted to memorizing
information. [..] Students performed poorly where d iscussion and evaluation were
concerned.”#2 Also, almost all interviewed parents complained th at the history
lessons required too much memorization.

Previous teaching standards for the subject of history set very high demands — “a
maximal rather than minimal program.” Thus, teacher s had to cover so much
material that they did not have time to discuss alt ernative interpretations or to
provide an in-depth study of a topic. 43 Teachers did not even have the time to cover
all factual material required by these standards. The same has been said about the
textbooks written in the 1990s, that is, that these textbooks were overloaded with
facts and conceptually too difficult for students. One of the reasons for this was that
the textbook authors of the 1990s were always univesity professors, not secondary
school teachers#4

Students studied the history of Georgia chronologic ally several times, from ancient
up to recent history: one cycle lasted from the 5h to 6" grade, the next one from the
7h to 9h grade, and the last one from the 10" to 12h grade. “As a result of this
approach, students were no longer curious. It is boring to study the same thing
several times."#5> One teacher described a pre-reform history classramm as follows:
“Students are very silent because there is a lot ofinformation — a lot of information,
and a lot of terms. It is very complicated to teach them.” 46

Before the reform which was started in 2004, little attention was paid to world
history, as the main focus rested on Georgian histary.47 In the 1990s the teaching of
history in Georgia, as well as in the other newly i ndependent countries, became

41 This chapter deals with the teaching of hBawsgia since the collapse of the Soviet Waithewqurrent reform
which was started in 2004, yet, at the mompldrtentation is just starting and this prgrzdgak

42Giorgi Zedginidze, Personal interview, 4 @@ber 2

43 OliveReisner, “What can and should we learn fronm Gistogi& Observations of someone who wam tilaéned
Western tradition of sciencéfitemational Schulbuchforschung/InternatibonakTRasearckpl. 20 (1998), no. 4,
pp. 409, 414.

44 SusarBennet, “Seminar on “How to teach controvessinbitind issues in present-day secondary €thitisls”
13-14 November, 2000hanThilisi Initiativeports of national seminars in 2000, Str&baucd:of Europe, 2000,
pp. 68, 78.

45Giorgi Zedginidze, Personal interview, 4 @@ber 2

46L.L. (Geo.) and M.M. (Geo.), Personal int2r@etwbér 2006.

47 OliveReisner, “What can and should we learn fronm Gistogi® Observations of someone who was tifagned
Western tradition of science”, p. 421; Bersaet, “Seminar on “How to teach controversimisdiveé issues in
present-day secondary schools” (Thilisi, 13rildeN@@00)", p. 68.
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clearly ethnocentric. Furthermore, this tendency was part of the official policy in

Georgia because the position of the first president, Zviad Gamsakhurdia, was clearly
ethnocentric. An ethnocentric approach, in this case, means that any negative
episodes are suppressed or underemphasized. For exeple, it was stressed that
Georgia’s policy regarding enlarging its territory has always been peaceful® The
achievements of medieval Georgia were represented & the exclusive legacy of ethnic
Georgians. Thus, other ethnic groups were marginalized.*® In the previous
curriculum, there was no space for minority groups — they were omitted as if they
did not exist. This created the impression that Georgia was a country mainly

consisting of ethnic Georgians.5°

This relatively sudden shift from one ‘correct’ his tory (where everything was
evaluated from the aspect of the class struggle) toanother ‘correct’ history (where
everything was interpreted from the perspective of the Georgian people) could not
have been easy for teachers. One of them describedhe challenge created by this
change of paradigm:

| was taught differently: the picture of Russia waways positive — Russia
provided help to Georgia etc. At the present momkemixplain that the
reason for this was not a Russian intention to hblg rather the creation of
a foothold in the Caucasus. | must say this as albther negative things
about Russian rule. For me this is an unpleasaskitd love the Russian
language, and | have always had a good attituderndsvRussia. This is a
challenge | have to deal with in my teaching. ldhéwtell my students how
it all was, but deeply in my heart, | have a teleifeeling. [..] | was educated
in a very different way?

4.1. Looking for the ‘Correct’ History

During the Soviet era, history served as a propaganda tool, and all interpretations of
history had to correspond to the Communist party li ne, i.e. every historical event or
process, and the whole development of mankind had to be explained as a struggle
between classes in binary opposition, in a ‘black-and-white’ way. History was
viewed as dividing humans from all ages into two cl asses: a progressive class of
exploited people and a class of exploiters. Furthemmore, development as a whole was
seen to be advancing to progressively higher stages eventually culminating in
communism — a classless society. This used to be th ‘correct’ history.

Several Western historians have noticed that Georgan historians and history
teachers, like their colleagues in other post-communist countries, still today have a
very strong tendency to look for one ‘correct’ hist ory or for ‘a single historical truth’,
which, at least in the early 1990s was the ethnocetric interpretation of history. Thus,
historical discourse focuses on convincing the other of the single truthful

48 Joke van deeeuw-RoorBeport on History and the Teaching of Historgima®d Abkhazpp. 13, 15.

49 evarGigineishvifonflicting Narratives in Abkhazia and Gefergiat wigions of the same history and therquest fo
objectivitgApril 2003), in
www.gse.harvard.edu/~t656_web/peace/Article208BfBigineishvili_Levan_ConflictingNarratzésBbé&igia.ht

m, p.8.

50 Giorgi Zedginidze, Personal interview, 4 @®ber 2

51G.G. (Geo.), Personal interview, 10 October 2006.
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interpretation of the facts.52 During the interviews, therefore, we paid special
attention to the issue of ‘correct’ history.

When we asked interviewees to evaluate the situation in this regard, one textbook
author said he believed that teachers find it easy to accept the situation that there is
not one true history. 53 By contrast, two other respondents agreed that the majority of
teachers are still looking for the ‘correct’ history,>* and that among university
professors (although not the majority), this is still a significant issue, despite its
decrease®®

Looking for the correct view is typical not only wi th regard to history. Several
interviewees repeatedly used statements such as: “Ido not know if | am speaking
correctly,56” “Maybe my opinion is wrong to you”, and “However, this is my
individual opinion.” Also, some history professors tended to give simplified one-
sided answers to complex questions. Yet, this could be interpreted not only as a
concern about something ‘wrong’, but also as a desre not to discredit their country,
not to give any ‘bad’ information about it.

During the interviews, most of the history professo rs, but only two of the history

teachers, seemed as if they had truly moved away from the idea of one ‘correct’
history. Yet, it is very difficult to illustrate th is by quotations. Nevertheless, the
majority of respondents demonstrated that they are still looking for one history in

which to believe. It is not surprising that parents believe in one ‘true’ history:

If a history textbook is written, this means thatete is some
consensus among nations. How can a book be wroonb@dy is able
to replace one king with another. It is not possitd change that
which has happened. [..] Armenians do not misinterrghe history of
Georgia! How would it be possible to do so? Histenyot explained
in just one textbook, it is not published just byrmfenians. Such
history books [containing the same views as expddsg Armenians]
are published worldwide.

In this case, it is also clear that the respondentstrongly believes that any book should
be true. Yet, a similar opinion was also stated by a teacher:

A true history ( ) should be written as a common
effort. [Question: How is it possible to find theath?] First of all, we
look at how it is written in books, and then we cawaluate it
critically. It is not possible to change history.eVé¢valuate how it
happened, how it is writte?.

52 Joke van déeeuw-Roor&eport on History and the Teaching of Historgim @&d Abkhazip. 13, 17.; Oliver
Reisner, “What can and should we learn fronm Gistogi& Observations of someone who wam tilan@destern
tradition of science”, p. 413.; Resamet, “Seminar on “How to teach controvessiabiting issues in present-day
secondary schools” (Thilisi, 13—14 Novembep20&R)70.

53 Tsira Chikvaidze, Personal interview, 4 O6@ber 20

54 Oliver Reisner, Personal interview, 6 Octob&ti20®Gghuradze, Personal interview, 5 @6@ber 2

55Nino Kighuradze, Personal interview, 5 Octaber 200

56 The Russian word *

means ‘correct’, ‘right’. In the Soviet tréditvon)d be almost equivalent to

‘corresponding to the party line’.
57TF.F. (Arm.), Personal interview, 10 October 2006.
58K.K. (Az.), Personal interview, 11 October 2006.
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This position is not so straightforward because the teacher also talks about critical
evaluation. However, mentioning ‘true history’, as well as the last two sentences of
the quote, leave the impression that history is not an interpretation. A similar view
was also expressed by Tedo Dondua, professor of hisory: “History is history! We
have to write the real history [as it was], and not hing else!”>9

We expected that the reform training of history teachers would diminish the
tendency to look for the ‘correct’ history. Yet, ev en the teachers trained according to
the new standards continued to believe that:

The truth is always on®. If there are contradicting sources, a
historian has to write down how it really wéls.

Another teacher who is currently beginning a pilot program in an Azeri school
expressed some concern about an approach which allavs students to draw their own
conclusions, as this might create a situation where students get some ‘wrong’ ideas:

Some students will think something really bad ooag, and they
might be confused or misunderstand something. $hauld not be
allowed. | do not support this. History consistsfadts, and how can
you say that something did not happen? There carlv®tan
alternative opiniorf2

This statement reflects social norms and values aswell as the very limited impact of
the training on the teachers’ conception of history. However, the terms ‘wrong’ and
‘history consists of facts’ are very revealing. The opinion that ‘facts speak for
themselves’ was repeated by many teachers several imes. It confirms, once again,
that teachers still do not perceive of history as an interpretation.

Another teacher, who pedagogically already follows the new reform requirements,
had an absolutely positivist view, and even believe d that the ‘correct’ teaching of
history would solve all ethnic conflicts:

When history is taught correctly... [Question: What correctly?]

‘Correctly’ means what actually happened, in realiff Ossetians
would look at their problems correctly, there wouldt be any
conflicts. If they would only recall their rootswhere they are from
and how they ended up on this territory... And if tAbkhaz nation

would look differently at their roots — where trag from and where
they are going — the result would be very diffefént

Amagzingly, the most open-minded testimonial in rega rd to the issue of truth in
history was expressed by a parent. The testimonial began with the common
statement: “In general, they say that the truth is always one.” But it continued in
different manner:

However, it is possible to look at one event frdfardnt perspectives
and to have various views. [..] History is writtday people like us.

59 Tedo Dondua, Personal interview, 6 October 2006.

60 We were told that the saying “The truth isoaktdgsalmost like a Georgian national prevar’Athvlediani,
Personal interview, 5 October 2006.), andptates! fey several respondents.

61].L. (Geo.) and M.M. (Geo.), Personal intBriietwbér 2006.

62|.1. (Az.), Personal interview, 11 October 2006.

63G.G. (Geo.), Personal interview, 10 October 2006.
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They not only described facts, but also includeartbmotions and
their desires. [..] Maybe they exaggerated or rdissenething#

This statement shows that, despite the fact that the majority of history teachers (at
least in the regions, although not only there) still have difficulty in perceiving of
history as an interpretation, there are critical people in the general public who believe
that history necessarily is a subjective discipline. The development of critical thinking
skills (i.e., learning not to accept everything as true) is also one of the goals of the
current reform in teaching history described below.

4.2. Pre-Reform Textbooks

To understand the importance of textbooks in the teaching of history in Georgia, it

should be noted that “for the average teacher the textbook is like the Bible.” %> Thus,
textbooks should be considered with great care. The attitudes of the interviewed

teachers and parents towards textbooks were contradctory. Almost all of the parents

said that the textbooks are too complicated, while at first the teachers did not
complain about the books. Mostly, the teachers answered that the textbooks are
good. However, when we asked for their suggestions for improving the teaching of

history, every teacher mentioned that the textbooks should be written in a more

simple language, that they should be ‘easier’.

A significant change in the teaching of history sin ce 1991 is that Georgian historians
now develop the school textbooks. Before the collapse of the Soviet Union, these
books were written in Moscow, and the translated ve rsions were used in the
republics. The first attempts by Georgian historians to develop textbooks were
criticized by their colleagues during the interview s. Professor Anchabadze said:

Textbooks developed after 1991 were still writtethe Soviet style.
Compared to Soviet authors, the Georgian authorghef new
textbooks did not have any restrictions [as to geagting or
falsifying facts], thus new myths were promotedhase textbools.

A similar view was expressed by Professor Tedo Dondua, who stressed that, at least
in their language, Soviet history books were more vivid and interesting to read. 67

Pre-reform Georgian textbooks provide a good illust ration of the teaching of history
before the current reform began. Most of these textooks are written in a highly
complicated, scientific way. For example, students in the 7t grade are confronted
with the issue of autochthony.®% Usage of the term ‘autochthony’ itself seems
complicated enough for 14-year-olds, yet the authors go into a detailed discussion on
how important it is to learn this concept if an eth nic group is indigenous or
immigrant. The authors are open-minded and stress that a variety of theories exist
and no ethnicity can be purely indigenous. However, understanding this kind of
discussion requires a high level of abstract thinking.

64 A.A. (Arm.) and B.B. (Geo.), Personal inteDatlae® 2006.

65 evan Akhvlediani, Personal interview, 5 Q0&@ber 2

66 Giorgi Anchabadze, Personal interview, 12206tber

67 Tedo Dondua, Personal interview, 6 October 2006.

68 , #. , 3. , : 7 [History of
Georgia: textbook for thgrade of Russian schpbls] , 1999, . 20.
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The pre-reform textbooks are full of dates, names and facts. The main focus is on
political history — the history of rulers, conquest s, and battles. After detailed political
chapters, there is a short explanation of social stucture and culture. Yet, the very
composition of the book itself insists that history is predominantly political. This
approach is inherited; it is the Soviet type of history-writing which is also prevalent
in other post-Soviet countries. Following this tren d, history never addresses the daily
life of ‘simple’ people.

Some textbooks provide an international context,69 as well as comparisons between
Georgian history and Eastern and Western cultures. These comparisons demonstrate
how Georgian history fits into these cultures. 70 Thus, these are the first attempts to
develop textbooks which correspond to one of the id eas of the reform — to integrate
Georgian history into world history.

A comparison of the textbooks demonstrates that, with time, their quality is
improving in all aspects, including print quality, content, and pedagogical approach.

4.2.1. Pedagogical Approach

As previously mentioned, textbooks are gradually im proving and becoming more

modern in their pedagogical approach as well. While some of the first books contain
only a complicated text with some drawing-like illu strations, recently published

books offer more than just plain text. They are more reader-friendly, with some of

them highlighting the most important point of each chapter.”? They also provide

questions and tasks for students - these too are inproving over time. For example,

although the answers to the questions in some of the textbooks can all be found in
the text itself,72 other textbooks already assign tasks that require the student to

compare issues, to develop an opinion, etc’3 However, some of these tasks are value-
loaded. For example, note the following passage: “Prove that the renewal of

Georgian national independence on May 26, 1918 wasa natural outcome of the
national movement in Georgia.” 74

In the textbook published in 1996, one already finds such modern features as
excerpts from historical sources, although their aim is purely to illustrate or to prove
the text of the book.”> One of the most recent textbooks (published in 2004) has a very
modern pedagogical approach’s. The language used is comparatively simple, the
authors provide explanations of terms, there are short excerpts from historical

69 % , : 8 [History of Georgia: textbook fok theads]!

, 2002.
[ , H#. . $. , : 7 [History of
Georgia: textbook for thgréade of Russian schools]
71 , (19-20 ): 9 [History of Georgiatha
century): textbook for thgr@de]
7204 , : 8 [History of Georgia: textbook fof ginade:]
73 , (19-20 ): 9 [History of GeorgiatttdZh
century): textbook for thgrade].
apt 112,
5% , : 9 [History of Georgia: textbook fok theads]!

, 1996.
%% : : 5 [Chronicles of Our Homeland:
textbook for thée grade], X " , 2004,
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sources, there are maps, and there are questions with require independent thinking
on the part of the students.

4.2.2. Georgians and ‘Others’

The main focus of the pre-reform books in question was on ethnic Georgians. One of
the recent books seemed to be more focused on the istory of the Georgian territory
than on ethnic Georgians,’”” while the oldest book considered still preserved t he class
struggle approach78 and the Soviet-style interpretation of relations b etween Georgia
and Russia (i.e., joining the Russian empire was cearly a positive fact, and friendship
between the two nations was established).”®

Earlier observers had already noticed that the Georgian textbooks written according
to the ethnocentric approach displayed double standards, i.e. Georgian supremacy
diverges from a foreign one, and is not referred to as a ‘conquest’ but rather as a
“strengthening of foreign policy expansion”. 80 Because it is believed that Georgia,
throughout its history, has been a very peaceful country, such phrases as “the
borders of Georgia were expanded”s! are used or excuses are made for conquests (for
example, certain towns were ‘taken’ by Georgians since they were military centers
for Turks 82).

The textbooks analyzed do not discuss minorities separately. When there is a
discussion of the conflicts between countries or nations, then, of course, the names of
minorities are mentioned. 83 Yet they are mentioned not as inhabitants of Georga but
as foreigners. Non-Georgians living in Georgia are mentioned occasionally. Mainly
they are called ‘neighbors’84. A prejudiced description of other peoples (for ex ample,
the attacks of nomads are described as “the uproarof wild nomads” [

189 occurs in rare cases. Some textbooks include suclimportant topics for
minorities as migration 86,

In several books special attention is paid to Abkhaz history. This is explained in
detail, although it is vigorously stressed that the Abkhaz kingdom was not an ethnic
formation. 87 Ironically, it is not mentioned that the process of Georgian nation-
building was also gradual.

7 , , X 10 [History of Georgia:
textbook for thetgrade]! : " , 2002.

789 , : 9 [History of Georgia: textbook fot ¢ginad®] . 53, 76.
oyt 83,111, 112,

80 OliveiReisner, “What can and should we learn fronm Gistogy® Observations of someone who was tilagned
Western tradition of science”, p. 416.
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83 Tsira Chikvaidze, Personal interview, 4 O&@®ber 20

84 | , H#. . $. , : 7 [History of
Georgia: textbook for thgrade of Russian schpols] 24.

85 , , : 10 [History of Georgia:
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37



A textbook on the homeland for the 4% grade addresses the issue of the Abkhaz
conflict, explaining that it started because “enemies sewed hatred between the
brotherly nations.” 88 It is unclear how a 10-year-old child would compre hend this
statement, but it seems obvious that the reason for the hostilities lies somewhere
outside of Georgia, since it is not very likely tha t there are any enemies among ‘us’.

Two of the analyzed books address the issue of theterritories. The textbook for the
10h grade stresses several times that the Samtskhe-Jakheti region is an ancient and
genuine Georgian area8 The textbook for the 4" grade goes even further and
expresses a certain nostalgia about greater Georgia stating that South Georgia —
Adjara, Samtskhe-Javakheti and Kvemo Kartli — “once used to be significantly bigger
and that the state borders were further south. [..] Some genuine Georgian territories
are today part of Turkey. [..] This land is soaked by the blood of Georgian people,
there our ancestors are buried.”0

One 9" grade textbook dealing with the history of the 19t and 20h centuries is a
special case®! This book is the most ethnocentric example among dl the books
analyzed, and demonstrates strong anti-Russian sentments. This is most evident
when the authors use the term “Russian occupants” in regard to 19" century
history. 92 The textbook’s focus is not only on ethnic Georgians, but particularly on
the national liberation struggle and even on “the s truggle against the degeneration of
the Georgians and their assimilation with Russians.” 3 Basically, the Soviet class-
struggle paradigm is replaced by a national liberation paradigm. The authors
mention that the goals of Russia were the assimilaion and the destruction of the self-
esteem of the Georgian people, stating that “the naional interests of the Georgian
people were trampled in the dirt”. 94 Also, the question asking students “How would
events develop if Russian colonial policy were more civilized?” 9 implies that
Russian colonialism is particularly uncivilized. Th us, the book contributes to shaping
the representation of Russia and the Russians as eamies. Since this book clearly
focuses on ethnicities, in the case of Stalin it sates: “In 1956 the criticism of Stalin
turned, putting the blame on his Georgian nationali ty, thus injuring Georgian pride.
Critics always stressed that Stalin was a Georgian, which, in this case, made no
sense.’?6

88 & & ,%& ' (. ' , : 4 [Homeland: textbook for the 4
grade]! : , 2002, . 80.
89 , , : 10 [History of Georgia:
textbook for thetfigrade] . 153, 170.
0VE&& ,%& ' (. ' , : 4 [Homeland: textbook for the 4
grade] . 83.
91

, (19-20 ): 9 [History of Georgiatha
century): textbook for thgrade].
o2 " . 20.
93| , .64
eal " | .27,64,129.
95| , .13
%61 " . 156. At the same time, another glossy higtdiy Gaygi Gabeskira “The Heritage of Georgia Whe

Georgian Comes to..."”, which is not meant ttboelaliex a kind of an introduction to Geéwggégfoers, contains a
gallery of famous Georgians which includedt&tadins no mention of any negative aspectsulef fise only
evaluation of him is a quote from Winston Gtaiichithat Stalin is a genius (p. 249)Ils@tasadable in Internet:
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The 9h grade textbook also touches on the subject of Armenians living in Georgia.
First, the forced settlement of Armenians at the beginning of the 19t century is
explained by the Russian policy of “the settling of foreigners in Georgia to create a
force of support for Russia.” Yet it is noted that there were no conflicts between the
Georgians and the new settlers?” further proof that the Georgians have always been
tolerant towards other ethnicities. The other reference to Armenians is offensive —
“There was a real threat that the international bou rgeoisie (mainly consisting of the
Armenian bourgeoisie) would gain supremacy over Geo rgian lands.” 9 This
statement indicates that Armenians are interpreted as foreigners and not as part of
the local population of Georgia. At the same time, this is one of the rare cases where
Soviet-type class division is preserved.

Some of our Georgian respondents stressed that thetopic of minority populations
was not addressed enough in the old textbooks or that it was covered in a bad way.?°
By contrast, another Georgian teacher said that shedoes not see any problem with
regard to the topic of minorities or ‘others’. She developed her opinion further using
an example from Russian history:

Everything is written there correctly. | would ngy that anything

is wrong there. There is no prejudice. When theplax the

communist system, they talk not only of RussiansBeViks but also
of Georgian Bolsheviks. They do not picture hisiara one-sided
way. They have included both positive and negaispect$90

However, it is interesting to note that this same teacher was the interviewee who
spoke of feeling discomfort when teaching her students that Russian influence on
Georgia was bad (see above).

97 , (19-20 ): 9 [History of Georgiatha
century): textbook for thgéade], . 10-11.
8] " 54

9 Levan Akhvlediani, Personal interview, 5 Q0@ber 2
100G,G. (Geo.), Personal interview, 10 October 2006.
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5. Reform

The current reform was initiated by the Ministry of Education and Science. It started
in 2004 as a broad reform of the curriculum with th e general aim of revitalizing the

educational system and bringing the educational standards up to a European level.
Since the Rose Revolution the desire to meet Europan standards is predominant,
and all the key words used in modern history teachi ng are employed in the
description of the reform. The main focus of the reform was to introduce new

methods in the teaching of history, to promote crit ical and independent thinking, to

introduce a multi-perspective approach, and to brin g awareness that history is
interpretation. According to the reform, content it self is not that important, and

because of this, Georgian and world history, as well as geography, are all integrated
into one subject. According to the new standards, the main focus is on skills, while

development of values is also considered. The reformers have declared that
knowledge is not just memorizing information. 101

At first, in 2004 a new set of national standards was developed for all grades. The
development of a new standard for the teaching of history was chaired by the
historian, Giorgi Zedginidze, educated in the USA. During the development of the
new standards, all interested parties — including teachers, students, parents,
representatives of the teacher training institute, university professors, and potential
authors — were involved. The new standards were developed from these discussions.
According to Zedginidze, some of the initial ideas were altered because of these
discussions.

One of the experts who patrticipated in the developm ent of the new standards, Levan
Akhvlediani, considers that these standards are not ideal. In his opinion, the reason
for this is the extremely short period of time duri ng which the standards were
developed — less than a year. Experts were working very intensively — day and
night. 102

In 2005/2006, new textbooks were developed for grades 7 and 10, and, were
simultaneously tested in 100 schools in Georgia. In 2006/2007, the introduction of

new standards and textbooks will take place in the test schools’ 8" and 11t grades,
extending to the 9t and 12 grades during the next school year. As from 2006/2007,
the new standard is compulsory for the 7t and 10" grades. The reform is going to be
continued in this way. 103 However, the implementation of the reform in minor ity

schools has been postponed — everything happens thee one year later. This means
that the trials of the translated textbooks for grades 7 and 10 start in minority schools
in Georgia during the current school year.

Continuing with tradition, university professors st ill dominate textbook
development. It is a great achievement and a notable development that one of the
books currently being tested was written by two fem ale history teachers. Ministry
experts support authors by all possible means — by supplying resources, by

101 Gjorgi Zedginidze, Personal interview, 4 @@héarska Chikvaidze, Personal interviewed ZD0©b

102| evan Akhvlediani, Personal interview, 5 Qo@bEloPeover, we met Akhvlediani at the Mikistgywith some
team members on Election Day, when all oftidegg(the Ministry) were closed.

103Giorgi Zedginidze, Personal interview, 4 @6@ber 2
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cooperating, and even by directly and personally participating in the process of
writing and editing. 104

The aim of the reform is to give teachers free choce in their teaching, unlike before
when they had to fully cover textbook content. The new standards allow teaching
without any textbook, as long as the teaching corresponds to the standards. The new
policy is against determining which specific topics should be covered. According to
the new reform, teachers have the freedom to changethe assignment and to decide
whether to use the textbook or not. However, they d o not have sufficient skills to use
this freedom, so they continue to follow the textbo ok very closely. 105

Not only were new standards and textbooks developed, but tests and exams were
also changed. A huge part of the reform is the training of teachers. Last year, teachers
in the pilot program schools were trained in new me thodologies, new assessment
techniques and in approaches that utilize multiple perspectives. This year, the
training has been extended to teachers of all subjets at all schools, yet the training is
no longer subject-based.

The experts who participated in the development of the new standards automatically
became teacher trainers. There was no special traimg for the trainers. Some people
who were already trainers before the reform also joined this group of trainers. There
are about 12 trainers in each group, with a total of three trainer groups. There are
seven centers in the various regions of Georgia which are organizing pilot programs
for the new curricula and the new textbooks (traini ng also takes place there).
Moreover, training for teachers from schools that are not participating in the pilot
programs is also being organized. There are more trainers involved for this purpose —
around 100 peoplel% Furthermore, former pilot-program school teachers are
becoming teacher trainers 107

Ministry representative Giorgi Zedginidze is aware of the teachers’ fear that they will
not be able to cope with these new approaches. Heas well as other respondents, also
stressed the issue of the lack of motivation on the part of the teachers. Other earlier
observers have already mentioned that any reform in Georgia is problematic due to
the teachers’ resistance if the government does notimprove their critical financial
situation. 108 Yet Zedginidze does not think the teachers would thwart the
implementation of the reform. He believes that, in comparison with the university
professors, teachers are more willing and more opento change and to new ideas.

5.1. The Classroom After the Reform

Our information on how the reform is being implemen ted in history lessons is very
limited. We talked to only one teacher from a pilot -program school (this person has
one full year of teaching experience, following the new reform) and to two teachers
who started to teach according to the new reform in the current school year, i.e. they

104 Nino Kighuradze, Personal interview, 5 Oct®hegidff) Zedginidze, Personal interview, 4 ZBfi6he_evan
Akhvlediani, Personal interview, 5 October 2006.

105G.G. (Geo.), Personal interview, 10 October 2006.

106] evan Akhvlediani, Personal interview, 5 Q6@ber 2

107D.D. (Geo.), Personal interview, 9 October 2006.

108 QliveReisner, “What can and should we learn fronm Gistogy® Observations of someone who wais titagned
Western tradition of science”, p. 415.
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have a couple of weeks of teaching experience. None of them were minority
representatives.

The most experienced teacher, D.D., told us that stidents like the new curriculum
very much because they are allowed to express their opinions. Thus, they will
remember what they have studied. The volume level d uring the lessons is higher, yet
it is accepted by the administration as part of the reform. Students do not need to
memorize history, so they are more interested in subject. The greatest difficulties
occur in rural areas where schools do not have computers or libraries, or even any
television — “they do not have anything, so it is v ery difficult for them to implement
the reform — the assignment suggests looking for further information, and it is
impossible at these schools.™09

Teacher G.G. admitted that she was already using the new methods suggested by the
reform even before the reform was introduced. She has been using them for some 3—-4
years, “because there are many methods which are vey effective, which promote the
independent thinking of students. Students are already starting to think for
themselves.”110 Teacher L.L. also expressed a similar desire for hange: “We wanted
to change earlier, but there were no books for it.”111

Furthermore, in non-reform grades, teachers are al® allowed to try out new
methods, and some are doing so, although only occasonally. 112 Teacher L.L. stated
that it is not easy to use the new methods in non-reform grades since the textbooks
are not suitable for this.113

Teacher L.L. described teaching according to the nev curriculum as an active
learning process. Each student has a folder where # of his or her assignments are
collected. The teacher evaluates these assignmentselectively. Teacher L.L. said that
she enjoys the new style of teaching. Students havetime to think, to talk freely, to
look up information in an encyclopedia, to research, and to work with the textbook
because there are a lot of sources. “I like it verymuch and students like it as well.”
Students enjoy group work very much, and they like the fact that they can express
their opinions. The main challenge of working accor ding to the new system is that
different supplies are needed — folders for student work, paper, and markers. Schools
do not provide any of these materials, which the parents have to buy themselves.

When asked about the goals of teaching history, only one teacher used the language
of the new standards. It was teacher L.L. from Thilisi: “Our main goal is to develop
skills needed in their future life. [..] to raise students not only as Georgian citizens,
but as citizens of the world. 114 This probably means that the new ideas in the reform
have not actually reached distant regions and that primarily the reform is
understood simply as the introduction of active tea ching and learning methods.

109D.D. (Geo.), Personal interview, 9 October 2006.

110G.G. (Geo.), Personal interview, 10 October 2006.

111] L. (Geo.) and M.M. (Geo.), Personal int2rietwpér 2006.

112 D. (Geo.), Personal interview, 9 Octob&s.B(J&eo0.), Personal interview, 10 October 2006.
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5.2. Attitudes Towards the Reform

Ministry officials believe that most teachers support the reform. Teacher trainer,
Levan Akhvlediani, noted that the most popular obje ction is: “The Soviet system of
education used to be one of the best educational sgtems in the world. Why should
we change it now?” Opponents are against destroying the old system. Some teachers
simply do not comprehend the essence of the reform, and they do not understand
active forms of learning. Meanwhile, the older generation of teachers has difficulty
coping with the freedom given by the new standards. Akhvlediani implied that there
are no differences between the attitudes of Georgian and minority teachers.
However, his experience with minority teachers is m inimal, since he has been
working mainly with teachers from Georgian schools.

According to our interviewees, the teachers’ main objection to the reform is the idea
of merging Georgian and world history. This was men tioned by almost all informed
respondents, by the teachers themselves, and by the history professors. The
argument is that, even in the Soviet Union, Georgian history used to be a separate
subject. Opponents express strong fears about losig Georgian identity. 115 Another
argument of teachers opposing the reform is that, as a result of such teaching, the
students will not be cultured ( ) people.116

A strong supporter of the reform, teacher D.D. herself initially thought that
integrating world with Georgian history and geograp hy was strange. However, she
changed her mind because “everything there [in the textbooks] was so good that it
does not create any problem.”117

Teacher G.G. sees a lot of positive aspects in theeform. She particularly stressed that
the new textbooks are of a high quality, and are beautiful and interesting. They
contain a lot of material for student work — there are questions and explanations of
terms. Children like them. In contrast to others, she also sees some problematic
aspects. She, like many others, does not like the dct that Georgian history is
integrated into general history. Previously, they s tudied each country — Germany,
France, etc. — separately. Now, it is all generalizd. “Maybe students do not need to
know it all. | do not know. Let’s see how it works out.” 118 She also expressed concern
that students might disregard the context which is necessary for the comprehension
of certain topics.

With respect to the other ideas of the reform, teachers did not show significant
opposition. Textbook authors believe that teachers accept the approach that there is
not one ‘correct’ history as well as their new role as a guide for the students. The new
textbooks are forcing them to accept this new approach.119 Yet textbook author, Nino
Kighuradze, stressed that a lot of teachers are sinply not ready for any innovations.
She also implied that there are big differences betveen the teachers of various
regions. Those teachers who are competent have a v positive attitude towards the
reform.120 Meanwhile, teacher attitudes in minority schools are characterized by

115Tsira Chikvaidze, Personal interview, 4 Oé@ber 20
116] . (Geo.) and M.M. (Geo.), Personal inter@etobir 2006.
117D.D. (Geo.), Personal interview, 9 October 2006.

118G.G. (Geo.), Personal interview, 10 October 2006.
119Tsira Chikvaidze, Personal interview, 4 OG®ber 20
120Nino Kighuradze, Personal interview, 5 Octhber 200
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confusion and a lack of information. This will be d iscussed in a separate chapter
below.

With regard to reforming the teaching of history, w e observed similar discrepancies
in people’s views that one finds when discussing ot her issues. One person may say
that he or she supports the reform, but, at the same time, does not support the
reform’s essential ideas:

In general, | support the educational reform, ydblnot support the
decision to merge history with geography. This i®ng because
Georgia has a very rich history. Furthermore, Georgurrently
plays a great role in international relations. [l..pelieve that history
should be studied separately.

Moreover, the integration of world history with Gg@n history is

wrong because Georgia has a great influence ordvinstory. [..]

World history and Georgian history should be thaughseparately.
[..] | believe that all of these subjects shoulthbght separately. [..]
Once again, | want to stress that, in general, pgort the reform,
although | am against the integration of subjééts.

The most negative views towards the reform were expressed by Professor
Anchabadze and Professor Dondua. They both were invited to participate in the
development of the new textbook, and they were both struggling with the ideas of
the reform. Professor Anchabadze stated:

The reform for me is not fully comprehensible. Th reform is
meant to change everything at its core. [..] | @b Ipelieve that those
who are in charge of the reform have a deep ingightall of the
needs of education and of the broader social ¢éftex

A similar view was expressed by Professor Tedo Dondua:

They [reformers] have no idea what they are ddihgy do not have
a strict curriculum. | am not opposed to the Mimgtof Education,

but they have no idea what they are doing. Themoigusion. [..]

They are trying to diminish Georgian history. Thigegration is too

much and too sporadic. There is no sé¢se.

If these history professors expressed such confusim about the intentions of the
reform, then it is very likely that society in gene ral has no deep understanding of it
either.

Accounts with regard to parental attitude towards t he reform are different. Georgian
teacher D.D. from Akhalkalaki, a great supporter of the reform, said that parents
have not expressed any opposition.124 According to the experience of Akhaltsikhe
teacher, G.G., the attitudes of parents vary. Thereare some who are in favor of the
reform, while others oppose it. The main objection is once again that the history of
Georgia is not studied as a separate subject. Accating to her, minority student

parents do not oppose the reform — they like it. The only worry of minority parents in

121Guranda Chelidze, Personal interview, 5 O8tber 20
122Gjorgi Anchabadze, Personal interview, 12206&ber
123Tedo Dondua, Personal interview, 6 October 2006.
124pD.D. (Geo.), Personal interview, 9 October 2006.
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regard to the reform is the language issue, i.e. tre fact that in future the language of
instruction will be Georgian. Almost all minority p arents interviewed expressed a
concern that their children will not be able to master history if it is taught in the
Georgian language. This attitude of minority parent s was also stressed by teacher
G.G. who teaches minority students.125

New textbook author, Nino Kighuradze, stressed that initially society saw the reform
as a great risk, fearing that it would endanger Georgian national identity and that
this was the influence of globalization. Therefore, society even felt a certain amount
of aggression towards the reform.126 Yet Kighuradze’s colleague, Tsira Chikvaidze,
complained that there is no discussion about the teaching of history in general
society, but only on an academic level. She believe that the rest of society should join
in this discussion.127

5.3. Reform Textbooks

Textbook development was supervised and organized by the Ministry of Education.
An evaluation commission, consisting of seven experts (including three historians,
two experts in geography and two experts in civics), assessed the proposals. They
themselves did not have the right to write textbook s. Experts at the ministry
participated in textbook development by giving oral and written recommendations.

Only one textbook for the 7t grade was developed because most authors did not
meet the criteria for the competition. Ten groups of authors applied, but only one
project was accepted. For the 1@ grade, three alternative textbooks have been
completed.

Since the entire reform is taking place under great time pressure, the textbooks were
written in a very short period of time — in 6—7 mon ths. First, authors had to
understand what the new curriculum required. Akhvle diani understandably
stressed: “That takes time as well!"128 Afterwards the writing of the textbooks and
the trials in pilot programs took place almost simu Itaneously. Of course, doing this in
such a short period of time and maintaining high st andards was very difficult.

According to the ministry representatives, the text book trials in the pilot programs
greatly influenced the style and content of the textbooks — after these trials, the books
were extensively edited and almost transformed. Muc h of the content was omitted. 129
Yet the pilot program school teachers do not regard these changes as serious: they
are proud that they were able to have an impact on the textbook editing, although
they feel that the changes were only minor.130 This description of the final editing of
the new textbooks also corresponds to the author’sopinion. 131

125 G.G. (Geo.), Personal interview, 10 Octobdf.20QArm.), Personal interview, 10 OctobeF.FOQ@&rm.),
Personal interview, 10 October 2006.; H.Hergama| interview, 11 October 2006.

126Nino Kighuradze, Personal interview, 5 Octhber 200

127Tsira Chikvaidze, Personal interview, 4 O&@ber 20

128] evan Akhvlediani, Personal interview, 5 Q6@ber 2
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Textbook development was influenced by achievements in this field in other
countries. Several authors spent time at the GeorgEckert Institute in Braunschweig
(Germany).132 One shortcoming of this textbook development is th at many of the
authors do not have any experience of teaching in condary school, since they are
mostly university professors. Only in a few cases were teachers involved in
developing the new textbooks. Difficulties also aro se because some of the books were
not published until after the school year had start ed. Many teachers have not even
seen the new books!33so they do not have a choice.

Few analyses of the new textbooks are available dueto the lack of translations. Some
excerpts were kindly translated into English by Lev an Gigineishvili. | can best judge
the 10h grade book by Nino Kighuradze, Lali Pirtskhalava, and Tsira Chikvaidze 134,
because (in contrast to other books) one third of it is available in a Russian
translation. This book is also more widely known an d popular among teachers.135 It
focuses not on any specific period but on the philosophy of history, its very essence
and methods. On the one hand, this book seems to besimple: its format is more like
an exercise book than a traditional textbook; the number and the length of the
sources given for analysis are not overwhelming. The thickness of the book itself
gives a good impression — it looks as if not too much work would be required to
complete it. The book is structured in such a way that first provides a short history of
the discipline of history illustrated by various so urces, the next part is devoted to
various types of sources, and at the end the proces of history writing is briefly
discussed. Yet, the contents of this textbook are Ighly academic and more
appropriate for history students at university leve I. Also some of the sections present
confusing ideas. For example, the first study unit “What is history?” provides ten
different definitions of history, but the only task related to these definitions is to sort
them into three categories. If students do not seriously discuss these definitions, their
views on the meaning of history might remain limite d to Ranke’s “how it actually
happened” or Cicero’s “reaching the truth”. In cont rast, the following units on the
history of the discipline of history, in which the opinions of various ancient authors
are discussed, create a totally relativistic impression. Then follows a unit on medieval
chronicles stating that “poor monks [..] quite prec isely described reality”, thus the
authors imply that these accounts do not contain any bias. How will a student later
be able to cope with a situation where there are catradictory medieval sources?

This book does not include any mention of minoritie s since its focus is not on
Georgian history or world history as such, but on p hilosophical and methodological
aspects of history. Therefore, any Georgian componeit is only occasional. For
example, there is a study unit on the falsification of history in which a case study
with Lavrentiy Beria is used (yet, the fact that he was Georgian is not mentioned).
One of the sources is an entry about Beria in the nitial edition of the Soviet
Encyclopedia in which he was praised as a great Communist leader, the right hand
of Stalin, etc. The other source is from the period after Beria’'s execution, when
substitute pages were sent to libraries and owners of the encyclopedia with a

132Tsira Chikvaidze, Personal interview, 4 O&@ber 20

133] L. (Geo.) and M.M. (Geo.), Personal int2riietwpér 2006.

134[Unauthorized translation of textbook in GHorgikighuradze, Lali Pirtskhalava, and TiidZehilstory (for
the 10 grade)Thilisi: Kari, 2006.
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recommendation to cut out the Beria pages and to replace them with the new pages
on the Bering Sea instead!

Although | have read only a few excerpts from other recent reform-period books,13¢
they seem to be more open with regard to minorities than the pre-reform books.
Evaluating the books on the basis of these excerpts they seem to employ a
multicultural and multi-perspective approach. For e xample, the book by Paata
Ramishvili provides a puzzle concerning the life of King David the Builder and the

ethnicity of his wives. 137 Three historical sources are provided — Georgian, Armenian

and Frankish. The Armenian source (Matthew of Urha, 120 century) illustrates the
Armenian’s perception of David:

David was saintly and amiable, adorned with pietgdajust,
compassionate judgment. He was tolerant and fortieoArmenian
people. In fact, those who survived from the Arraer@irmy gathered
around him [..]. David had one natural [i.e. legitate] son from an
Armenian woman, and the name of the son was Demeter

The book by Paata Ramishvili, as well as another bak for the 10t grade by Zurab
Kiknadze et al.,138 includes accounts about multicultural life in Thil isi in the past. The
latter book also includes a source which states tha the Caucasian people, particularly
Georgians and Armenians, have a common ancestor. Futhermore, it contains an
account by a French botanist, Turnephore, contradicting the commonly accepted idea
of the unabated tolerance of the Georgians:

There are Orthodox and Gregorian churches in thye There is also
a Mosque in the fortress, however, a muezzin woelder dare to
call the believers to prayer: people would immeljiatone him.

It is important to note that since the introduction of the reform, the role of the
textbook has not decreased, but rather increased:

Recently | started following the textbook very closely, bsea
according to the new methodology students haveaialynwork with
the text1s®

Another teacher also mentioned that, when using the new textbooks, she does not
skip any of the chapters, i.e. follows the textbook closely. However, she does skip
some exercises and activities4? This means that teachers need further training in
skills enabling to use the freedom given by the reform.

136The criterion for translating excerpts frotexthesks was the exact mentioning of minorities.
137IUnauthorized translation of textbook in Geaeg@Ramishuititroduction to History (for thgrade)Tbilisi:
Diogene, 2006.

138 [Unauthorized translation of textbook in GEorgiaKjknadze, Lela Pataridze, Mzia Surgutafiamaan
Uzunashvilistory (for thetl@rade)Tbilisi: Logos Press, 2006.

139G.G. (Geo.), Personal interview, 10 October 2006.

140 L. (Geo.) and M.M. (Geo.), Personal int2r@etobi&r 2006.
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5.4. The Prospective Role of Minorities in the Refo rm

Ministry official Zedginidze has implied that ethni ¢ minorities should be included in
the history curriculum. However, this has not been done yet. In the 9h grade, the
curriculum will deal separately with Georgian histo ry, and the plan is to include
minority issues at this point. Leading officials at the ministry have agreed to start a
discussion on the inclusion of minority groups in t he curriculum this year — before
they start work on the relative textbooks. Ministry representatives do not want to
force textbook authors to include these issues, but they want to invite national
(Georgian) and foreign experts to discuss them and generate some ideas. Thus
different parties — such as teachers and university professors — would be involved;
they would discuss not only minority issues but als o general issues concerning
nationalism. 141

Another ministry representative, Akhvlediani, certi fied that minority issues will

already be covered in the 8" grade, because its curriculum will cover the signi ficant
topic of the Caucasus, meaning that Armenians and Azerbaijani will be included. He

also believes that minorities should be given more room in future textbooks.
However, Akhvlediani is aware of the differences be tween the wishes of the
policymakers and those of the textbook authors:

The situation with respect to the role of minostien Georgian
history should be improved. Not only what the pgti@kers say but
also what the textbook authors will be able tsdwuciall42

In fact, one of the possible 8" grade textbook authors, Professor Anchabadze (who
has worked extensively on Abkhaz-Georgian history and reconciliation), is not
optimistic about minority inclusion at this point. He said that they will mainly write
about conflicts in world history, and, as far as he knows, Georgian minority issues,
which are the most complicated topics, will be postponed until the 12t grade.143
Meanwhile, Reisner doubts “the readiness to seriously include minorities in the
history of Georgia”. 144 At the same time, teacher and teacher trainer D.D. from
Akhalkalaki (Samtskhe-Javakheti region) believes that Armenian history, i.e.
minority history, is already included in the curric ulum, because “the curriculum
contains world history and that means that there is everything.” 145

Textbook author Tsira Chikvaidze believes that the issue of inclusion of minorities

depends on the author. She suggests that when usingthe thematic approach, it is
easier to include minorities. Yet, at the same time, there is a danger in this approach
because the focus is on great civilizations. She epressed an awareness of how
sensitive one should be when dealing with history:

History is one of those subjects that should beemted in a very
careful way. One should not be one-sided, shouldneate an image
of the enemy, and one should not develop a negatitiede toward
various nations and various cultures. In order to this, when

141Giorgi Zedginidze, Personal interview, 4 @6@ber 2

142] evan Akhvlediani, Personal interview, 5 Q6@ber 2
143Giorgi Anchabadze, Personal interview, 12206&ber
144Qliver Reisner, Personal interview, 6 October 2006
145D.D. (Geo.), Personal interview, 9 October 2006.
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writing a textbook, the most important thing for ne to find the
common [features]. This way, students making comspas will also
find the unifying element?6

Chikvaidze’s colleague, Nino Kighuradze, is also aw are of the fact that minorities are
not included in Georgian history textbooks, and tha t this might offend an Armenian

or Azeri student. “One Azeri person | know blamed m e personally — why did you

not write about us, Azerbaijani, in your book about world history?” 147

All this leads us to conclude that the issue of minority integration in the history
curriculum is like a hot potato that everybody want s to get rid of! The reformers are
aware that minority inclusion is part of a European model of history teaching, yet,
implementation of this plan is still unclear.

146 Tsira Chikvaidze, Personal interview, 4 OG®ber 20
147Nino Kighuradze, Personal interview, 5 Octhber 200
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6. The Teaching of History in Minority Schools

The Georgians we interviewed in Thilisi believe that minority schools (including
Russian ones) do not teach the history of Georgia.They think they prefer not to use
Georgian history textbooks that are translated into the minority languages, but rather
those sent from their respective countries 148 Georgian respondents often emphasized
the situation in the Samtskhe-Javakheti region. They worry that in these schools
students there are taught that Javakheti is a partof Armenia, and they believe that:

In the Samtskhe-Javakheti region the attitude as ithis not Georgia,
it is part of Armenia, or — if not Armenia, then gtisimply their
country 149

During our interviews with minority school teachers and parents in Samtskhe-
Javakheti and Kvemo Kartli, some of these statement were found to be only partly
true, while others were found not to be true at all . Before discussing the findings of
the interviews, it should be stressed that the teadcing of history in minority schools is
in the pre-reform stage.

None of the minority respondents said that history of Georgia should not be studied,
but they expressed the view that Georgian history and the history of their kin
country, as well as world history, are all equally important. For example, one
Armenian parent said:

If we live in Georgia, we should know its histofyhere is nothing
difficult in it. [..] It is very important that, frst of all, my daughter
should know the history of Georgia. Because warivgeorgia, she
has to know the history of Georgia. She has to kAowenian

history because she is Armenian. She has to knowd viaistory

because it is important for every person. In tegkisolocal history is
addressed, but very little. This should also beada pf history

studies150

Almost all minority respondents used the wording fo und in the first sentence of this
quotation. This means that ethnic minorities in Georgia still feel attached to Georgia.
An Azeri history teacher even stressed that the territorial integrity of every state

should always be supported: “This is always on my m ind when | am teaching
history.” 151

Only in two cases did the respondents tell us that the history of Georgia was not
being studied in the recent past. The Georgian teater from Akhaltsikhe said that
Armenians in Akhalkalaki and Akhaltsikhe used to st udy only Armenian history -

and no Georgian history at all, or they just pretended to do so. They did not teach
according to the Georgian curriculum. She said that to legitimize the situation,
schools were allowed to teach the history of Armenia as an optional subjecti>2 and
that, obviously, since then Armenian schools have Georgian history among other
subjects. One Azeri parent told us that in Kvemo Kartli too the teaching of Georgian

148Tsjra Chikvaidze, Personal interview, 4 O0@h&ti26 Kighuradze, Personal interview, 5206@ber
149] evan Akhvlediani, Personal interview, 5 Q6@ber 2

150E E. (Arm.), Personal interview, 10 October 2006.

1511, (Az.), Personal interview, 11 October 2006.

152G,G. (Geo.), Personal interview, 10 October 2006.
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history at school is comparatively recent.153 Probably it was started when the
textbooks were translated into the Azeri language.

Armenian schools in the Samtskhe-Javakheti region have students studying three
separate kinds of history — world history, Georgian history and Armenian history, as
additional, optional lessons. This is not practiced in all schools, and the number of
lessons varies. In one of the Armenian schools in Akhalkalaki the number of
Armenian history lessons this year decreased!>* The situation in Azeri schools in
Kvemo Kartli is different — their teaching of histo ry consists of just two parts — world
history and Georgian history. Several Azeri respondents stressed that there is a
desire and need to learn some Azeri history, yet they are not allowed to teach it. They
said they were not aware that Armenians in Samtskhe-Javakheti are allowed to study
the history of Armenia. 155

In regard to history textbooks, Georgian history is studied from Georgian textbooks
that are translated into the respective languages.In Azeri schools in Marneuli, world
history is also studied from books published in Geo rgia, and translated into the Azeri
language 156 However, these textbooks are only for the 6" and 7th grade, thus in later
grades they again use books sent from Azerbaijan. Offerences between the two
curricula are creating some problems. An Azeri teacher sadly exclaimed: “They [the
authorities] are not even interested in what we are studying. We are left alone.” 157

Armenian world history textbooks sent by the Armeni an government do not fit with
the Georgian curriculum (program). Thus teachers in Armenian schools, according to
parents, “do not know how to select the material, how to present the history.
Teachers themselves are confused.’>8 Armenian textbooks are used in Samtskhe-
Javakheti both for teaching world history and Armen ian history. However,
sometimes there is a shortage of books. In one schol Armenian history is studied
without any textbooks (or in an entire school there may be only 2—-3 textbooks that
were published in Armenia), teachers simply teach students from their notes. 159

One Armenian history teacher evaluates Georgian history textbooks as too bulky.
“Textbooks for the 7t and 8h grades are acceptable and comfortable to use; howeer,
for older students — they contain too much informat ion that students will not be able
to learn.” She expressed a similar opinion about the world history textbooks sent
from Armenia, she disliked them. “Earlier we used R ussian textbooks — they were
more accessible to the students. Their language wassimpler.” 160

None of minority school teachers assessed the currculum itself as too overloaded or
too Georgian, while some parents, especially Armenian parents in Samtskhe-
Javakheti, became very emotional when talking about the problems in the teaching of
history in schools. The most critical words about the teaching of history were
expressed by two parents in Akhalkalaki: “The teaching of history is dead!” They

153H.H. (Az.), Personal interview, 11 October 2006.

154C.C. (Arm.), Personal interview, 9 October 2006.

1551 . (Az.), Personal interview, 11 Octobek 20qB\z.), Personal interview, 11 October 2006.
156K K. (Az.), Personal interview, 11 Octobek. 20@&.), Personal interview, 11 October 2006.
157].1. (Az.), Personal interview, 11 October 2006.

158A A. (Arm.) and B.B. (Geo.), Personal ifdebdeber 2006.

159F E. (Arm.), Personal interview, 10 October 2006.

160C.C. (Arm.), Personal interview, 9 October 2006.
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mentioned that conflicting versions in Armenian and Georgian textbooks are
disturbing (yet their children prefer the Armenian textbook versions). They
expressed a wish for one history, accepted by both sides, and written by both
Armenian and Georgian historians. 161

Azeri parents too dislike the history lessons, mainly because they require a lot of
memorization. “Compared to geography — history is | ess visual.”162 Another
Azerbaijani mother whose twins attend the 6 t grade said:

History lessons do not make strong impressionshemt They do not
especially like history. | do not know why. It Isexplained as a fairy
tale, and still they do not like it. [..] Home agsments usually
involve writing down years from the text (which yeahat kind of
war took place, what countries were involved), ar@norizing them.
They have to memorize names of kings. History fBcult and
boring for young students fsand 6" grade). It should be more
visual, they should organize more field trips inder to make it
interesting for childreris3

To promote interest in history and improve the teac hing of history several parents
(both Armenian and Azeri) suggested methodological innovations. For example:

History should not be taught in lectures; they withve to find other
methods to make history more interesting. | wist ¢hildren would
develop some interest in history. [..] They havieéon the history of
their nation and the state where they live as waslithe history of
their region and community. | myself know very lgttabout our local
history. If there were credible books on localohystl would be
interested to read them myskH.

Another parent requested reform in the teaching of history:

The history of Georgia should be made easier. dakgbshould
present the most important issues, not the entistohy from the
very beginning to the end — who went where, ete most important
thing is that the child can make sense of it. & tlextbook is
complicated, nobody wants to read it. Present teoitb are too
complicated®s

Minority school teachers were hesitant to talk about including minority issues in

history. For example, our question, “Do you have ti me to include other ethnic groups
in your teaching?” was answered by “Let's not talk about politics!” 166 Another
teacher, in response to a similar question startedto talk of controversial issues not
related to her own ethnicity. She said that she dislikes the textbook approach toward
the Sovietization of Georgia. She evaluated this asanti-Russian tendencies. “One
should not do this! ( ) Why [is it needed]? It all is history, facts whic h

161A A, (Arm.) and B.B. (Geo.), Personal inteDatle® 2006.
162H H. (Az.), Personal interview, 11 October 2006.

1633.J. (Az.), Personal interview, 11 October 2006.

164 A A. (Arm.) and B.B. (Geo.), Personal intedatle® 2006.
165F F. (Arm.), Personal interview, 10 October 2006.

166] . (Az.), Personal interview, 11 October 2006.
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happened. Let us allow children themselves to conclude if it was good or bad.” 167
Only one history teacher really dared to complain: “Azeri people are not included

there as aborigines®® in these history textbooks. Minorities are not adequately
covered. We are also inhabitants of Georgia.™6°

In regard to the reform, both parents and teachers of minority schools have minimal
information. One very illustrative answer concernin g the reform was given by an
Azeri teacher: “Ask these questions after one year— then we will have an opinion!” 170
Also, there are some significant differences between the regions regarding
implementation of the reform. For example, we heard that in Akhaltsikhe students
are already assessed by a 10-point system’! while in Marneuli they will not start a
10-point system until the pilot program classes begin.

Parents usually said that they are aware of the reform, though they currently do not
have much information about it. They are waiting fo r the next textbooks in order to
understand it, they have heard that teachers are having in-service training programs.
One Armenian parent expressed support of the reform and said she likes it (though
she has hardly any information about it). She did not know anything about
opposition to the reform in the community or in Arm enia.l’2 Another Armenian
mother clearly said that she cannot comment on the reform as she has very little
information about it. 173 An Azeri mother who is also a teacher said that she likes the
reform, particularly the new 10-point assessment system. Yet she also stressed that
she lacks information on the reform.174 Another parent (who at the same time is also
a teacher) expects that after the reform teaching wil become more interesting
because it will include practical activities. 175

In other sources, it was mentioned that the Armenian-speaking population
particularly fears the Georgian language becoming the language of instruction for
history and geography, which is a part of the refor m as well.176¢ However, none of our
respondents mentioned this when they were asked about the reform. Only after we
asked the specific question about the language isse, they all agreed that their
students would have difficulties learning Georgian history in the Georgian language,
if this transition takes place. They claimed that this process should be gradual. “A
quick change would create huge protests and cause ndignation on the part of
parents.”177 A teacher at an Azeri school said that the teachirg of history in Georgian
would be impossible — even they, the teachers do nd have sufficient command of the
Georgian language 178 Another teacher mentioned the language problem as well: “In
regard to the reform | heard that [..] history is g oing to be taught in the Georgian

167C.C. (Arm.), Personal interview, 9 October 2006.

168 The respondent used exactly the term ‘abanigarésy ‘autochthonous’ or ‘indigenous’.
169K K. (Az.), Personal interview, 11 October 2006.

1701 1. (Az.), Personal interview, 11 October 2006.

171E E. (Arm.), Personal interview, 10 October 2006.

12E E. (Arm.), Personal interview, 10 October 2006.

13F.F. (Arm.), Personal interview, 10 October 2006.

174H H. (Az.), Personal interview, 11 October 2006.

175].J. (Az.), Personal interview, 11 October 2006.

176 Britta Korth, Arnold Stepanian, and MarinaisWiugi{tesiguage Policy in Georgia: with a focus orcdtieredu
system(seneva: Cimera, April 2005, p. 37.

177F.F. (Arm.), Personal interview, 10 October 2006.

178] . (Az.), Personal interview, 11 October 2006.
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language. | am curious — history of Georgia or also world history. What will happen
to us, those who do not know any Georgian? We have just started to study Georgian.
Will we be replaced?”17® This statement once again demonstrates that, in gaeral,
information about the reform is very fragmented, an d some history teachers have not
even heard about the integration of subjects. During interviews teachers kept asking
us questions about the reform!

Teacher training is problematic as teachers at minaity schools have no command of
the Georgian language. The implication is that only those minority teachers with
appropriate Georgian knowledge will be admitted to teacher training sessions in the
future. They would transfer the knowledge gained to their schools.180

Teacher training, mainly organized by various NGOs, also takes place in the regions,
yet it is not sufficient. This is what an Armenian teacher from Akhalkalaki told us:

I have participated in teacher training seminansdiwics and one for
history where they introduced us to the new teaghmrethods. | have
tried these methods, yet in history lessons | mtesucceeded. Only
oncein the civics lesson where | used these new methad it a real

success. At the same time, | understood the sénise method — but
only when | succeeded, did | comprehend it. [.ch&methods | am
able to use in my teaching because they are vemssible. For
example, the ‘Mind Map’ method | use when | exphitopic. In the

use of other methods | have faif#d.

This means that teachers need more subject-specifidraining. Similar problems were
also stressed by teachers in Kvemo Kartli. One teaber said: “I work using old

methods ( - ), but I have also included some new methods. Not all of these
methods that | [recently] learned are relevant to the teaching of history.” 182

Despite the unsatisfactory training and shortage of knowledge in regard to the
reform, minority school teachers seem open-minded and self-critical. Some of their
ideas correspond to the reform’s ideas:

| believe there can be various interpretationsvafuations of events.
Students themselves must come to a conclusionalteacher do not
tell them what is good and what is bad. We ardawiliar with such
methods [i.e. that allow various interpretationshm eager to learn
this new method [repeats twice] and how to useetihesv methods in
history lessonsl do not have a chance to learn. It is also auttf
that our educational process has fallen behindat-ekierything — all
our methods are old-fashioned. The methods thaarhéd at the
university [more than 8 years ago] are outdai#d.

Although the reform has hardly reached minority sch ools, some of the teachers are
already asking students to evaluate historical events on their own. Also other

179K K. (Az.), Personal interview, 11 October 2006.

180 Britta Korth, Arnold Stepanian, and MarinaisWivgittesiguage Policy in Georgia: with a focus ortdkieredu
systemp. 44.

181C.C. (Arm.), Personal interview, 9 October 2006.

182K K. (Az.), Personal interview, 11 October 2006.

183C.C. (Arm.), Personal interview, 9 October 2006.

54



innovations, such as the use of sources (extracts rbm chronicles, documents
illustrating famous personalities), are occasionally utilized in minority schools. 184

The only information about the reform for minority teachers is provided in teacher
training seminars. Teachers who will have to start the trials of the new textbooks in
this school year have not seen them vyet!85 As an Azeri pilot program teacher
explained, they have had only two teacher training seminars. Training takes place in
the Russian language, yet trainers also know a little bit of the Azeri language. Her
comprehension of the reform after these training sessions was quite impressive:
“Now the teacher is not the main source of information any more. Verbal
presentation is not central either. There will be more group work. It is important that
everyone participates. It is also important that the teacher talks less, and that
students answer more. Discussions should be part of class activities. The 10-point
grading system will be introduced.” Yet, she had no idea about the content of the
new curriculum as she has not yet seen the textbools and the standards herself
(because they had not been translated and publishedat the time of interview). It is
clear that pilot programs cannot be started as planned.18¢ They will start teaching
from the old textbooks and continue until they rece ive the new ones187

The attitudes of non-pilot school teachers towards the reform are very positive: “I
also wanted very much to attend the teacher training courses provided for pilot
school teachers.” When told that changes will take place in all schools next year, the
teacher expressed surprise and disbelief188

184K K. (Az.), Personal interview, 11 October 2006.

185] |, (Az.), Personal interview, 11 Octobe#.200%z;), Personal interview, 11 October 2006.

186]t is very likely that the same happens inrthi@nGelot program schools, because at leasboné tvriting project
for the Bgrade was started at the time when the triggpeasd to begin. (Giorgi Anchabadze, Persoieal,in@2
October 2006.)

187].1. (Az.), Personal interview, 11 October 2006.

188K K. (Az.), Personal interview, 11 October 2006.
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7. History-Related Ethnic Tension

Tension between minority communities and the central Georgian authorities has
increased recently. However, it is difficult to eva luate whether the Georgian and
minority populations in general consider them as si gnificant. The main problem is
that ethnic Georgians fear further separatism while minorities fear assimilation.
Recent armed conflicts with Abkhazia and South Ossetia have not created a
favorable climate for discussions about greater autonomy of the regions inhabited by
minority groups. At the same time, there is a certain indifference on the part of the
ethnic Georgians towards Armenian and Azerbaijani m inorities. The two ethnic
Georgians we interviewed, as well as respondents in other surveys, did not see any
serious problems in relations with Armenian and Aze rbaijani minorities. For many
ethnic Georgians it appears to be normal if ethnic minorities are supported by their
kin states. Thus, Armenians and Azerbaijanis living in Georgia develop a sense of
belonging to Armenia and Azerbaijan, respectively. 18 According to international
observers, the regions of Samtskhe-Javakheti and Kemo Kartli are considered to be
risk zones and areas of concern. Comparing these tw regions, the situation in
Samtskhe-Javakheti is more sensitive than that in Kvemo Kartli. 19 The regions are
characterized by social inertia, or a low level of participation in the public and
political life of the country.

The general impression is that people want to convince themselves, and others, that
there are no conflicts. Many of our respondents stressed that there are no problems
and, if we mentioned certain facts, they said it was an exaggeration, or even a joke,
and one should not take it seriously.191 For example, Guranda Chelidze, Georgian
professor of history from Akhaltsikhe, said:

Both Georgians and Armenians constantly talk of hosacefully
they have always lived together in the past. [.§¢ WAfe a tolerant
country where so many ethnic groups coexist. [.dlaRonships

among these groups are very friendly. [..] No ethgroups in

Georgia (Armenians and Azeri) are experiencing |enois [..]. These
groups always stress [..] that in the past we Haa® a lot of common
[experiences] and very friendly relationship.

At the same time, some interviewees (even those who told us that there is no
interethnic tension) mentioned several problems. For example, some Georgians have
heard that the Armenian history textbooks used in A rmenian schools misrepresent
Georgian history or that minority students have pro blems due to insufficient
proficiency in the Georgian language.19 Furthermore, some of the people who
insisted that there are no conflicts later talked of very serious problems. Chelidze
said:

189 Britta Korth, Arnold Stepanian, and MarinaisWiugi{teiguage Policy in Georgia: with a focus ortdkieredu
systemp. 40.

190 Britta Korth, Arnold Stepanian, and MarinaisWivgittesiguage Policy in Georgia: with a focus ortdkieredu
systemp. 19. See al§eorgia’s Armenian and Azeri minbrtéesational Crisis Group Report no. 178 .eNadesb
191Roin Khavrelishvili, Personal interview, 9 ZDi6ber

192Guranda Chelidze, Personal interview, 5 Obtber 20

193|hidem.
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In our region [Samtskhe-Javakheti] Armenians armgihistory to
claim that this region belongs not to Georgia botArmenia. [..]
This is a very serious issue. [..] They are inaregyg implying that

this part of Georgia belongs to Armenia. [..] Th&ymenians of the
region] are under the rule of the Armenian governtié4

These conflicting views suggest that our respondents wanted to hide the problems.
Most likely it is not a conscious rejection but a desire to present their country in a
positive way. They prefer not to complain.

In one interview, the impression of a warm and tole rant nation was given, but under
the surface strong xenophobic and anti-Russian sentments could be seen. Teacher
M.M. said:

We love Russians very much, we love everyone. WallaChristians
praying to one God. [..]. Georgians [..] alwaysdwet themselves in
a way that is better for the guest. And Russiangehalways misused
this phenomenon, [..] because they like it helel had a guest who
[..] said that he preferred Georgia to all othemtoes [..] He felt at
home here. This is how all foreigners feel abooitgize 95

This does not mean that all Georgians would agree with this statement, yet it is
typical that non-Georgians (i.e. ethnic minorities) are considered to be guests and
neighbors. This attitude towards non-Georgians as guests (who are warmly received,
yet at the same time it is hinted that they should not misuse this hospitality 196 was
well-known as early as the 19t century. At the same time it demonstrates Georgian
attitudes towards their own country as a very speci al place — a kind of paradise that
everyone wants to own. Furthermore, this statement shows that of all the ‘foreigners’
Christians are preferred and somehow Russians are anong those who have
particularly misused the hospitality of the Georgia ns. Although the attitude towards
the Russians is not a focus of this paper, there ae strong anti-Russian sentiments in
Georgia,197 and these feelings also play a role in Georgian rdations with Azerbaijanis
and Armenians. Often the reason for any interethnic tension is found in Russia, in the
Russian military presence in Georgia, and even in their secret services!o

7.1. Armenians and Georgians (Samtskhe-Javakheti)

The Samtskhe-Javakheti region is an artificial formation of the historical region
Javakheti and Samtskhe. The Armenians settled in Jaakheti in two major
immigration waves: 1828-1829 and 1915. During the $viet period, Javakheti used to
be a restricted access border zone and this was thebeginning of the region’s
isolation. Yet this isolation is diminishing, thing s are not like they were : “earlier

194 Guranda Chelidze, Personal interview, 5 Obtber 20

195] L. (Geo.) and M.M. (Geo.), Personal intBriietwp&r 2006.

196 | evan Gigineishwgformed Historical Textbooks in Georgia: ghatteying and the issue of minorities in the
Georgian histokynpublished paper (2006), p. 2.

197 Joke van deeeuw-RoorBeport on History and the Teaching of Historgisna®d Abkhazia,ll.

198 For example, it is mentioned by ! , [To whom Borchali and to whom
Kvemo Kartli]”, In , 2005, 19, ) &" [The cold summer of
Javakheti]”, In , 2006, 7.; Anzor TotadzZmti-Georgian Hysteria of Armenian Pseudo-scholars,

Thilisi: Universal, 2006, pp. 5, 8, 20, 40.
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when we used to go [from this region] to Thilisi th ey did not perceive us [both
Georgians and Armenians] as citizens of the same caintry.” 199 Still the infrastructure
(roads) is so bad that the 90-kilometer trip from A khalkalaki to Akhaltsikhe takes
two hours.

In 1988 an organization called ‘Javakh’ was establshed as a popular front for local
Armenians and claimed greater autonomy for Javakheti.2% This organization used to
be popular during the early 1990s. When this organization disintegrated, its former
activists established the new political movement ‘V irk’ 201 (led by David Rstakyan).
‘Virk’ has a significant number of supporters, yet it is not officially registered as
Georgian legislation does not allow the establishment of political parties based on
ethnic and/or regional considerations.

Although the autonomy of Javakheti is not supported by the Armenian government
(although there is significant Armenian influence i n Javakheti on the cultural level)
and Armenia is attempting to maintain a good relati onship with Georgia, some
groups in Armenia do support the Javakheti’'s separatist claims. For example, on
April 14, 2005, there was a demonstration in front of the Georgian embassy in
Yerevan.202 University students supported Armenians in the Sam tskhe-Javakheti
region by carrying slogans such as “Georgia implements the policy of Armenian
assimilation” and “We condemn Georgian Nazism”. Dem onstrations were preceded
by meetings held in Alhalkalaki which demanded Java kheti’'s autonomy as well as
that it join Armenia. 203

However, according to the data of the survey consisting of over 40 interviews and
five focus group discussions, in Javakheti itself there is no support for separation
from Georgia, and only a small minority of people a re in favor of full autonomy. It is
worth mentioning that among Georgians there is a wi de-spread belief that the
Russian military forces are promoting unrest in Javakheti in order to maintain their
military presence.204

One Georgian teacher from Akhaltsikhe (Samtskhe-Jawakheti) describes the situation
as follows:

There has always been tension because Georgianstlageminority

and the majority is formed by other ethnicities., lotually it began
after the collapse of the Soviet Union. The ‘Jdvaddanization has
made claims for autonomy several times, and thielig unpleasant
for Georgians. But conflicts as such are non-existmost likely
because they do not have support from ArmeniaRYssian troops
are supporting them! Armenians and Georgians haag drguments
about churches. It is an unpleasant fact that oe tins of a
Georgian church they [Armenians] have built theiwuech, and then
they believe it is theirs. Autonomy should not Ineeg, and it was

19For example, Roin Khavrelishvili, Persorakirigdgdtober 2006.

200|n regard to autonomy, it is always requeftedgustkheti, not for entire Samtskhe-Javakheti.

201 This is the medieval Armenian name for Georgia.
20zhttp://www.armeniandiaspora.com/forum/archiplgdit@8%85.ht(hB.12.2005)

203 Anzor Totadzénti-Georgian Hysteria of Armenian Pseudo-pcR6lars,

204 Jonathan Wheatl®fstacles Impeding the Regional IntegratiokhetiXegion of Geqrgfa 13-15, 30, 31, 35.
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wrong when Ossetia and Abkhazia were given autonohyis
wrong. It can create another hot spot in Geo#éta.

While some of the most radical Armenians describe the present Georgian policies in
the region as the “white genocide” of Armenians, 2% for the parents we interviewed
in Akhalkalaki there are no big disagreements:

B.B.: Everything that happens here is exaggerated. Thezeno
ethnic conflicts. For politicians it is importanhd to their advantage
to preserve the impression that this is a contrera¢point. Georgian
politicians often talk senselessly using expressguch as, “You are
immigrants, if you do not like it here — leave”. i§hshould not
happen. They should know that — if we have arriveck, we have
lived here for a long timgNB! This was said by an ethnic
Georgian!]

A.A.. Earlier they always said that we were just visgtoguests, “if
you do not like here, go back to your Armenia oRtssia.” Now
that time has gone. Such language is not used argim®he
situation nowadays is improving, bit by R’

When the situation in the Samtskhe-Javakheti region is described, it often starts with
conflicting interpretations of history. However, it is considered as a minor problem,
compared to other issues?208

Our interviewees mentioned several historical issues dividing Armenians and
Georgians: for example, local heritage monuments that each ethnicity considers
theirs, Armenians believe that they exclusively rep resent the descendants of Urartu.
The issue of ‘wrong’ Armenian maps and textbooks wh ere Georgia as a state does
not exist was also repeatedly stressed?® Yet, the general public is not especially
interested in history. The only discussion in society regarding history concerns the
wish that children should study Armenian history. 210

Repeatedly our respondents touched upon the issue d the invention of the alphabet,
i.e. the belief that Georgian writing was invented by Armenians. Armenians (non-
historians) were very serious about it. Two out of three interviewed Armenian
parents talked of this issue in a very passionate way. For example:

I am no historian but — who invented it? They shibulrite down the
name of the Georgian person who invented the wgitilvho
invented it? Do they know themselves? There shbeldome truth
in what is written [in textbooks]. If this were nttue, it would have
been expelled from history long ago. Obviouslyethesis a consensus

205G.G. (Geo.), Personal interview, 10 October 2006.

206§ , ‘% * , + [There is no catastrophe from which there is
not any exit]”, In , 2005, 19.

207AA. (Arm.) and B.B. (Geo.), Personal irRedgmber 2006.

208 o # -&" Do+ * [Problems of Samtske-Javakheti region: real
and mythical]”, In , 2005, 19.

209 For example, G.G. (Geo.), Personal intervietob#® ZD06. However, Professor Anchabadzetiddimied
historical maps (Georgian, Azerbaijani andé\aegdjlapping. “Each nation desires to béinflueHistorical maps
are the most vivid example of these contrddiGimngs Anchabadze, Personal interview, 12200tpe

210C.C. (Arm.), Personal interview, 9 October 2006.
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[..] — historians should know. Now you cannot chargstory. It was
created earlier, before 43.

This attitude is offensive at least to some Georgians. Yet, historians in Javakheti tried
to convince us that the story about Georgian writin g being invented by Armenians is
simply a joke.22 The reason is that Armenians know the name of the person who
invented their writing, but Georgians don't.

In Akhalkalaki, parents of both Georgian and Armeni an ethnicity clearly articulated
that these conflicting histories are impeding the t eaching of history:

A.A.: My child does not especially like history becans&rmenian
textbooks they write one thing, in Georgian — sdnmef else.

B.B.: History creates a lot of difficulties. Many protilg appear when
for example a Georgian language teacher explaiper@ad and

mentions that Georgians used to live here [in Jagtk but then in

Armenian textbooks it is not written like that.][Children regard it

all with distrust, they themselves cannot find cuthow and what
[has happened]. Their attitude towards history 4isitll a fairy-tale.

[..] The children say: “First, you yourselves [atiliishould find some
agreement, and only then teach us.”

A.A.: They do not take history seriously. They do naivknvhat to
believe.

A.A. and B.B. [both together complementing each other]: They

simply do not have any interest in history. If Arman TV shows
historical programs, they just do not watch it, yrere not interested.
They barely read books, if atZf.

One Armenian history teacher in Akhalkalaki made va rious confusing statements
about these contradictions. First, she said: “Textbooks contradict each other — they
give contradictory data and facts, and one-sided argumentation.” But later she said:
“I have not met any disagreement between Georgian and Armenian views. Once at
school they found some inaccuracies in a Georgian gography textbook, so they
decided to use Armenian textbooks.” When we asked her if it was difficult for
students to handle two contradictory histories (Georgian and Armenian), the
response was that she has not noticed any difficulties 214

A Georgian teacher who teaches Armenian students in the Russian track in
Akhaltsikhe told us that there is a significant “di fference between my students’
knowledge and the information | teach them. Armenia n textbooks and maps give
very different interpretations. [..] Usually Armeni an students do not argue, they
would not demonstrate that they have opposing views , and they do not bring their

controversial sources to the school.” In cases whee arguments do arise, the teacher
tries to convince students that they are ‘wrong,’ y et she admits this is not easy:

21F F. (Arm.), Personal interview, 10 October 2006.

212C.C. (Arm.), Personal interview, 9 Octob&d@a0avrelishvili, Personal interview, 9 Z&6ber
2I3A.A. (Arm.) and B.B. (Geo.), Personal irRedgmber 2006.

214C.C. (Arm.), Personal interview, 9 October 2006.

60



| tell them that they must know and love their list and language,
but they also have to respect the history of thmtcp where they
live and where they were born. We have common rois
Armenians but somehow my students are not eagacdept this - |
am telling them something very different. Whethesyt believe me or
not, is another question. That is their privateaatf whether they
believe me or nét>

A recent book by Anzor Totadze, “Anti-Georgian Hyst eria of Armenian Pseudo-
Scholars,” illustrates the conflict. It is angrily discusses the misinterpretations of
Armenians, and at the same time promotes anti-Armenian sentiments. All our
interviewees paid no attention to such discussions and tried to convince us that this
IS not a serious issue. However, if the articles mentioned in the book are translated
and published in Georgian newspapers, they might become a catalyst for more
history-based tension between Armenians and Georgians.

Some of the Georgians interviewed expressed a desie to gain more knowledge about
the history of Armenia, of their teaching of histor y as well as of their history
textbooks.?16 |t suggests that Georgians are aware of the limited information they
have and probably see that learning would help to achieve a better understanding.

215G.G. (Geo.), Personal interview, 10 October 2006.
216[_L. (Geo.) and M.M. (Geo.), Personal int2r@etspér 2006.
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7.2. Azerbaijanis and Georgians (Kvemo Kartli)

Kvemo Kartli is very near the Georgian capital. Eth nic Georgians occupy the majority
of the administrative positions there. Compared to Samtskhe-Javakheti, the Kvemo
Kartli region is more mixed and the population is | ess politically mobilized;

therefore, interethnic tensions in general, and history-related tension in particular, is

less apparent. There are even some Azeri representives of the region who say that a
broad variety of socioeconomic problems exist, yet there are no interethnic
problems.217

The ethnic tension between Azeri and Georgians increased after the collapse of the
Soviet Union, when the government of Zviad Gamsahur dia publicly discussed the
superior Azerbaijani birthrate. The idea spread that if the Azerbaijani population
continued to increase at the current rate, the independence of Georgia would be
endangered. The slogan “Georgia for Georgians” became popular. Thus, since then
Azeris have been experiencing some discrimination — they are not well represented
in the local governments of Kvemo Kartli (while Arm enians in Samtskhe-Javakheti
are). As a result of these demographic battles, theAzeri people do not believe official
statistics regarding their population. There is an unofficial estimate that the number
of Azerbaijanis living in Georgia has reached half a million, compared to the official
285,000218

Some radical and even separatist sentiments were ewdent in the 1990s in the Borchali
district. Again, ethnic Georgians believe that the Russians encouraged the Azeris in
the Kvemo Kartli region to resist the Georgian gove rnment.

One sign of current tension became apparent recently when anti-Azeri leaflets spread
throughout Kvemo Kartli. The message, written in Ru ssian, was an order to
Azerbaijanis to leave Georgia. Later investigation showed that these leaflets were
spread by the Azeri people. Yet, initially, the Georgian and Azeri media speculated
about it being the work of the Russian or Armenian special services?19

Information about history-related disagreements is extremely rare. Mostly they
concern the issue of whether Azeris are genuine inhabitants of the region or not.220
Obviously, to convince everyone that this region is genuine Georgian territory,
Azerbaijani village names are replaced by Georgian ones. Another newspaper article
informed us that in the Marneuli district the monum ent to the 12h century Azeri
poet, Nezami Ganjavi, had been profaned.22! In other words, there is some evidence
in Kvemo Kartli of history-related tension between the Azerbaijanis and Georgians,
but this is not strongly manifested.

Our interviewees gave very little information about history-related problems. One
stressed the opposite — in the course of history Gergians and Azerbaijanis helped

a1 [Caucasian Accent], 2008.
218 - " —- o , "/ [Azerbaijani of Georgia —
problems exist but are not solved]”, In , 2005, 6, .A4. ! ,
[To whom Borchali and to whom Kvemo Kartli]”, In , 2005, 109.

219 [Multi-Ethnic Georgia], 2008, . 2.
220 - , [To whom Borchali and to whom Kvemo Kartli]”, In

, 2005, 19.
221 + [Multi-Ethnic Georgia], 2006, . 2.
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each other a lot222 Teachers said that cases where students brought iformation from
their families (about territorial grants from kings , for example) into the history
classroom, that is, information that did not corres pond to official information, were
rare.223

The only historical fact mentioned during our inter views as a disagreement between
Azeris and Georgians dated from 1138, when the Geogians took Ganja city.
Georgians describe it as a great victory, while the Azerbaijan historians say that the
reason for their defeat was an earthquake (which totally destroyed the city), and not
the military might of the Georgians. 224 We asked teacher I.I. how she explains this to
her students. She said: “I am neutral. | tell them how it is in the book.” When we
challenged her, suggesting that some students might know about the earthquake, she
would not explain what her reaction would be.

222| I. (Az.), Personal interview, 11 October 2006.
223|bidem.
224K K. (Az.), Personal interview, 11 Octobér 2006), Personal interview, 11 October 2006.
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8. Conclusions and Recommendations

The data for this research is limited, thus it is not possible to draw broader
conclusions or make generalizations. However, | would like here to reflect on the
research topic and the processes involved, as well as to put forward some
suggestions for improving the history teaching in G eorgia in general, and more
specifically, in respect to the implementation of the current reform of history
teaching in minority schools and minority inclusion in history curricula.

In the future, it would be worthwhile working on th e history-related tension in
Russian-Georgian relations as well, as these tensias are very acute and also play a
role in the relationships between Georgians and the Armenian and Azeri minorities.

Concerning the research method, focus group discussons would have been more
valuable for the research goals, because individualy minority representatives
seemed to be hesitant to express their views. Thiswas evident in CIMERA’s
workshop held in Thilisi on December 12, 2006. There a group of Armenian history
teachers clearly articulated their negative attitud e towards Georgian history
textbooks. They criticized the contents as well as the low quality of translations.
None of our interviewees dared to express their views individually in this way. Such

discussions could be broadened still further, thus, a textbook analysis workshop
where participants are able to work in-depth on tex ts could provide important

results.

Suggestions regarding implementation of the reform

As is known from educational policy theory, the imp lementation of any
reform requires several components. One of the crudal aspects is informing
society. Thus, in the Georgian case, it would be vduable to distribute small

informative booklets about the goals, the means and the process of the reform,
in the minority languages as well. Personal visits from Ministry

representatives to schools, including minority scho ols and regional schools
would be mutually beneficial. Teachers would learn more about the reform
and trust its intentions, they would feel heard, wh ile the reformers would

have more direct insight into conditions and curren t problems.

Another essential part of educational reform implem entation is ongoing
teacher training. As our interviewees remarked, subject-specific training is
especially significant. Issues which should be especially addressed in teacher
training sessions are, first, the existence of different historical interpretations,
the validity of which have to be assessed according to their respect for a
number of methodological rules. Second, the very aims of the reform should
be explained more in detail, showing that it goes beyond simply new teaching
methods. Furthermore, teachers should also learn hav to develop their own
lessons, i.e. how to make use of the freedom provided by the reform, and
break with the tradition of considering any informa tion from the textbooks as
unquestionable truth. Teacher training in the minor ity languages is needed, at
least in the regions. For this it is necessary to tain minority representatives as
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teacher trainers. Also, the curriculum of the initi al teacher training should
correspond to the requirements of the reform.

Because similar reforms in history teaching have taken place in other post-
Soviet countries in the last decade and, because thse reforms already have
met with failure, backlashes, and even contra-reforms, reformers in Georgia
could learn from these experiences. For example, in Latvia the history
curricula has been reformed three times in the last 15 years: first national
history was taught as a separate subject, then worll history and national
history were integrated into one subject, and now they have returned to
teaching the two histories separately.

Minority history inclusion in the textbooks might b e achieved by paying
special attention to the history of the regions in Georgia.

Suggestions regarding textbook development

In order to achieve minority inclusion in the new h istory textbooks, it would

be valuable to include minority representatives in the authors’ groups. If this,
for some reason, is not possible, then at least auttors of the new textbooks
should meet and consult with minority representativ es and experts in
minority history.

The new curriculum provides space and freedom for v arious supplementary
textbooks and study units. Special textbooks, source collection, and teacher
manuals could be developed on minority history and regional history. Ethnic
Georgian respondents expressed interest in such maerials too.

Further research on minority history is needed.

There should be greater focus on social history — daily life, the personal level,
feelings and thoughts of the people — this makes history in general more
inclusive.

Tasks for students should be academically less chdkenging, and more feasible
for their developmental level. It might be interest ing to introduce the
problems historians cannot solve themselves to students, but, if possible,
students should also be given the chance to gain tte satisfaction of being able
to solve some minor problems themselves.
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