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Êûðãûçñòàí ÿâëÿåòñÿ îäíèì èç

íîâûõ ìíîãîíàöèîíàëüíûõ ãîñó-

äàðñòâ. Â ìåæíàöèîíàëüíûõ âçàè-

ìîîòíîøåíèÿõ îãðîìíóþ ðîëü èã-

ðàåò ðóññêèé ÿçûê, òàê êàê äîëãîå

âðåìÿ îí ôóíêöèîíèðîâàë êàê ÿçûê

ìåæíàöèîíàëüíîãî îáùåíèÿ. Â íà-

ñòîÿùåå âðåìÿ îí íå òåðÿåò ñâî-

åé àêòóàëüíîñòè, ïîñêîëüêó îí ðàñ-

ñìàòðèâàåòñÿ êàê ñâÿçóþùåå çâå-

íî ñî âñåì ïîñòñîâåòñêèì ïðî-

ñòðàíñòâîì, òàêæå îáåñïå÷èâàåò

äåëîïðîèçâîäñòâî, äîñòóï ê èí-

ôîðìàöèè è âûñîêèì  èíôîðìàöè-

îííûì òåõíîëîãèÿì è ïîëó÷åíèå

âûñøåãî îáðàçîâàíèÿ. Þã Êûðãûç-

ñòàíà ïðåäñòàâëåí áîëüøèì êîëè-

÷åñòâîì óçáåêñêîãî íàñåëåíèÿ,

ïîýòîìó óçáåêñêèé ÿçûê, íàðÿäó ñ

êûðãûçñêèì è ðóññêèì, ÿâëÿåòñÿ

äîìèíèðóþùèì â þæíûõ ðåãèîíàõ

Êûðãûçñòàíà. Òàêàÿ ñëîæíàÿ ÿçû-

êîâàÿ ñèòóàöèÿ, íåñîìíåííî, òðå-

áóåò ãèáêîé ÿçûêîâîé ïîëèòèêè,

êîòîðàÿ ìîãëà áû ñìÿã÷èòü íàïðÿ-

æåííîñòü, âûçûâàåìóþ ïîòåíöè-

àëüíîé äèñêðèìèíàöèåé íà ïî÷âå

ÿçûêîâûõ è ýòíè÷åñêèõ êîíôëèêòîâ.

Â 2000 ãîäó â Êûðãûçñòàíå

áûë ïðèíÿò çàêîí î ïðèäàíèè ðóñ-

ñêîìó ÿçûêó ñòàòóñà îôèöèàëüíî-

ãî. Îäíàêî, íåñìîòðÿ íà òî, ÷òî
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Êûðãûçñòàí ÿñíî ïîêàçàë ñâîþ

ïðèâåðæåííîñòü ïîëèòèêå êûðãûç-

ñêî-ðóññêîãî  äâóÿçû÷èÿ, åå ïðå-

òâîðåíèå â æèçíü îêàçàëàñü çàäà-

÷åé íåëåãêîé. Êàê ïîêàçûâàåò ïðàê-

òèêà, ÿçûêîâîå äåëåíèå â îáðàçî-

âàòåëüíîé ñèñòåìå îñòàëîñü ïîêà

íåòðîíóòûì. Øêîëüíàÿ ñèñòåìà

ñòðîãî ðàçäåëåíà íà òðè ÷àñòè -

êûðãûçñêóþ, óçáåêñêóþ, ðóñ-

ñêóþ. Ê òîìó æå îðãàíû íàðîäíî-

ãî îáðàçîâàíèÿ íå èìåþò â ñâîåì

ðàñïîðÿæåíèè äîñòàòî÷íîãî ïåäà-

ãîãè÷åñêîãî  è ìåòîäîëîãè÷åñêî-

ãî èíñòðóìåíòàðèÿ äëÿ ðåôîðìè-

ðîâàíèÿ ñèñòåìû îáðàçîâàíèÿ è

ïðèñïîñîáëåíèÿ åå ê òðåáîâàíèÿì

ìíîãîÿçû÷íîé ïîëèòèêè.

Ïðîåêò «Ìíîãîÿçû÷íîå îáðà-

çîâàíèå â Êûðãûçñòàíå» ïðåäïîëà-

ãàåò ðåøåíèå ÿçûêîâîé ïðîáëåìû

íà ðàííåé ñòàäèè îáó÷åíèÿ - â äåò-

ñêèõ ñàäàõ è øêîëàõ. Ïðîåêò íà÷àë

ñâîþ ðàáîòó â 2000 ãîäó â äåòñ-

êîì ñàäó ¹35 ã.Áèøêåê. Íà ñå-

ãîäíÿøíèé äåíü ïî ïðîãðàììå

ïðîåêòà ðàáîòàþò  10 äåòñêèõ ñà-

äîâ è 9 øêîë ïî âñåìó Êûðãûçñòà-

íó. Ìíîãîÿçû÷íîå îáðàçîâàíèå

èìååò ñâîè òðàäèöèè â ÑØÀ, Êà-

íàäå è â Øâåéöàðèè. Èç îïûòà ýòèõ

ñòðàí ÿñíî, ÷òî ïðèíöèï «ìíîãî-

ÿçû÷íîãî îáðàçîâàíèÿ» èìååò ìíî-

ãî ïðåèìóùåñòâ íå òîëüêî â ÿçû-

êîâîì ïëàíå, íî è â ðåøåíèè ìå-

æýòíè÷åñêèõ êîíôëèêòîâ.

Îðèãèíàëüíàÿ ìåòîäèêà, ðàç-

ðàáîòàííàÿ â ðàìêàõ ïðîåêòà

«Ìíîãîÿçû÷íîå îáðàçîâàíèå»,

ïîçâîëÿþò ïðèâèâàòü äåòÿì îäèíà-

êîâîå âîñïðèÿòèå è çíàíèå äâóõ

ÿçûêîâ íà ñòàäèè ôîðìèðîâàíèÿ

ëè÷íîñòè. Ïðåäëàãàåìàÿ ìîäåëü

ìíîãîÿçû÷íîãî îáðàçîâàíèÿ â øêî-

ëå ñîäåðæèò ðîòàöèþ ïðåïîäàâà-

íèÿ ïðåäìåòîâ â øêîëå íà îáîèõ

ÿçûêàõ â êûðãûçñêèõ è ðóññêèõ

êëàññàõ, èëè íà òðåõ ÿçûêàõ â óç-

áåêñêèõ êëàññàõ. Â äâóÿçû÷íûõ

êëàññàõ  ñ 21 äî 43 ïðîöåíòîâ

ïðåäìåòîâ ïðåïîäàþòñÿ íà âòîðîì

ÿçûêå, â çàâèñèìîñòè îò ïîòðåáíî-

ñòåé è âîçìîæíîñòåé êàæäîé øêî-

ëû. Â êàæäîì êëàññå ðàáîòàþò äâà

èëè òðè ó÷èòåëÿ îäèí çà äðóãèì.

Îäèí èç íèõ îáùàåòñÿ ñ äåòüìè íà

êûðãûçñêîì ÿçûêå áåç ïåðåâîäà,

à äðóãîé - íà ðóññêîì, è â òðåõúÿ-

çû÷íûõ êëàññàõ òðåòèé - íà óçáåê-

ñêîì. Ïðè ýòîì âàæíî, ÷òîáû ýòîò

ïðèíöèï ñîáëþäàëñÿ íå òîëüêî âî

âðåìÿ óðîêîâ, íî è âî âðåìÿ ïå-

ðåìåí è äàæå âíå øêîëû, ÷òîáû

äåòè âîñïðèíèìàëè êàæäîãî ó÷èòå-
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Kyrgyzstan is one of the new

multiethnic states that emerged in-

dependent from the dissolution of

the Soviet Union. In interethnic re-

lations in Kyrgyzstan the Russian

language plays a very important

role, as it had for a long time been

the language of interethnic commu-

nication. At present, Russian has not

lost its importance, since it is still

seen as a link that connects the

whole post-Soviet environment and

ensures official documentation, ac-

cess to information and communi-

cation technologies, and to quality

education. The South of Kyrgyzstan

is inhabited by a large number of

Uzbeks; thus, the Uzbek language

(alongside with Kyrgyz and Russian)

is dominates in the southern regions

of the country. Such a complicat-

ed linguistic situation undoubtedly

calls for a flexible language policy

that could soften tensions which

might arise from potential linguistic

or ethnic discrimination.

Russian was given the status

of an official language in Kyrgyzstan

in the year 2000. However, even

though Kyrgyzstan clearly showed

its will to promote Kyrgyz-Russian

bilingualism, the task of realising this

CIMERA: «MULTILINGUAL
EDUCATION IN KYRGYZSTAN»

policy turned out to be quite diffi-

cult. In practise, the linguistic divi-

sion in the education system has

not yet been tackled. The school

system is strictly divided into three

sections: Kyrgyz, Uzbek and Rus-

sian schools. In addition, institutions

of public education do not have at

their disposal enough pedagogical

and methodological resources to

reform the educational system and

adapt it to the needs of the multi-

lingual policy.

The project of the Swiss or-

ganisation CIMERA «Multilingual

Education in Kyrgyzstan» suggests

resolving the language problem in

early education: in kindergartens

and primary schools. The project

began in 2000 in kindergarten No.

35 in Bishkek. Today, 10 kinder-

gartens and 9 primary schools

throughout the country are work-

ing according to the program of the

project.

Multilingual education has its

roots in countries such as the USA,

Canada and Switzerland. The ex-

perience of these countries shows

that the principle of multilingual

education has many advantages not

only on the linguistic level, but also

for the resolution of interethnic

conflicts.

The unique methodology elab-

orated during the course of the

project allows children to acquire

two or three languages on an equal

level at an age when their person-

alities are being formed. The sug-

gested model of multilingual edu-

cation in schools consists of rotat-

ing the languages of instruction for

all subjects. In bilingual classes,

between 20 to 45% of the sub-

jects are taught in the second lan-

guage, depending on the needs

and possibilities of each school. In

each class there are two or three

teachers who take turns working

with the children. One of them

communicates with the children in

Kyrgyz without translation, the oth-

er one in Russian and - in trilingual

classes - a third one in Uzbek. It is

important that this principle is main-

tained not only during lessons, but

also during breaks and even out-

side of school, in order for the chil-

dren to perceive each teacher as

speaker of one language. In this

way, the languages are used as

means of communication, which

gives the children the possibility to
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ëÿ êàê ãîâîðÿùåãî èñêëþ÷èòåëüíî

íà òîì èëè èíîì ÿçûêå. Òàêèì îá-

ðàçîì, ÿçûêè ïðèìåíÿþòñÿ êàê

ñðåäñòâî îáùåíèÿ, ÷òî äàåò äåòÿì

âîçìîæíîñòü îñâîèòü äâà èëè òðè

ÿçûêà áåç òðóäà íà âûñîêîì óðîâ-

íå.

Â íàìåðåíèå ïðîåêòà âõîäèò

âîñïèòàíèå äåòåé â òàêîé àòìîñ-

ôåðå, ãäå îíè ìîãóò ñîõðàíèòü

ñâîéñòâåííîå èì ëþáîïûòñòâî.

Åñëè ðåáåíîê áóäåò ÷óâñòâîâàòü,

÷òî â ëþáèìûå èãðû ìîæíî èãðàòü

è íà äðóãîì ÿçûêå, òî áóäåò óò-

âåðæäàòüñÿ åãî ïîëîæèòåëüíîå

îòíîøåíèå ê ýòîìó ÿçûêó, ò.å.

âìåñòî óòîìèòåëüíûõ óïðàæíåíèé

è çàäàíèé ïî ýòîìó ÿçûêó,  ðåáå-

íîê  áóäåò èìåòü äåëî ñ ïðèÿò-

íûì õîäîì èãðû. Ðåáåíîê íå äîë-

æåí çíàòü, ÷òî îí  «ó÷èò» ÿçûê,

ïîòîìó ÷òî îí åãî ïîïóòíî îñâàè-

âàåò. ×òî êàñàåòñÿ  ó÷èòåëåé, òî

îíè äîëæíû íàáëþäàòü çà ñâîèì

ÿçûêîì è õîðîøî îáäóìûâàòü,

êàê îíè äàþò äåòÿì âîçìîæíîñòü

îáùàòüñÿ íà íîâîì ÿçûêå. Î÷åíü

âàæíî, ÷òîáû âîñïèòàòåëü ãîâîðè-

ëà òîëüêî íà îäíîì ÿçûêå è íèêîã-

äà íå ïîëüçîâàëàñü ïåðåâîäîì.

Ýòî áóäåò ïîêàçûâàòü ðåáåíêó,

÷òî ýòîò ÿçûê ÿâëÿåòñÿ åñòåñòâåí-

íûì ñïîñîáîì îáùåíèÿ ñ ó÷èòå-

ëåì è  ñ äðóãèìè äåòüìè. Âìåñòî

ïåðåâîäà ìîæíî èñïîëüçîâàòü

âíåÿçûêîâóþ ïîìîùü (êàðòèíêè,

æåñòû, ìèìèêà è ò.ä.). Íåîáõîäè-

ìî ïîëüçîâàòüñÿ ðàçíûìè ôîðìà-

ìè ìåòîäèêè, ïî êîòîðûì ïðîèñ-

õîäèò åñòåñòâåííûé îáìåí èíôîð-

ìàöèåé, ÷òîáû ñîçäàòü â êëàññå

íàñòîÿùåå îáùåíèå íà ñåðüåçíîì

óðîâíå. Òàêèì îáðàçîì, ïðîåêò

ñîäåéñòâóåò åñòåñòâåííîìó îñâî-

åíèþ âòîðîãî ÿçûêà äåòüìè åùå

â ðàííåì âîçðàñòå, âìåñòå ñ òåì

óêðåïëÿåò çíà÷èìîñòü ïåðâîãî

ÿçûêà. Ó êûðãûçñêîÿçû÷íîãî ðå-

áåíêà íå ðàçâèâàåòñÿ  ÷óâñòâî

íåïîëíîöåííîñòè, åñëè íà åãî ÿçû-

êå íà÷èíàþò ãîâîðèòü âñå äåòè.

Ïðè ýòîì íå ïðåíåáðåãàþòñÿ  ðóñ-

ñêèé è äðóãèå  ÿçûêè. Âñå íóæíûå

ÿçûêè  ìîãóò óñïåøíî è ðàâíî ñî-

÷åòàòüñÿ â îäíîé ãðóïïå.

Ñèñòåìà ìíîãîÿçû÷íîãî îá-

ðàçîâàíèÿ î÷åíü ãèáêàÿ è ó÷èòûâà-

åò ïîòðåáíîñòè êàæäîãî ðåãèîíà,

êàæäîé øêîëû è êàæäîãî êëàññà.

Ïîýòîìó îíà âûçûâàåòñÿ äëÿ âíå-

äðåíèÿ è â øêîëàõ, ãäå ó÷àòñÿ äåòè

ñ äðóãèì ïåðâûì ÿçûêîì, ÷åì

êûðãûçñêèé, ðóññêèé èëè óçáåêñ-

êèé. Îíà ìîæåò ñòàòü ìîäåëüþ

îáðàçîâàíèÿ äëÿ âñåõ íàöèî-

íàëüíûõ ìåíüøèíñòâ, êîòîðûå æè-

âóò êîìïàêòíî è äî ñèõ ïîð ñîõðà-

íÿþò êîðåííîé ÿçûê êàê åñòåñòâåí-

íîå ñðåäñòâî îáùåíèÿ.
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acquire two or three languages in

a natural way and acquire high lan-

guage skills in all of them.

The project aims at educat-

ing the children in an atmosphere

in which they can preserve their

natural curiosity. If the child feels

and experiences that he or she can

play a favourite games in another

language, he or she will develop

a positive attitude towards that

language.  In other words, instead

of doing boring exercises and tasks

to train the second language, the

child will be involved in the game.

He does not necessarily have to

know that he is «learning» a lan-

guage, because he is acquiring it

in a natural way. However, in or-

der to give the children the possi-

bility to communicate in the new

language, the teachers must use

language very consciously. It is

very important that the pedagogue

speaks in one language only and

never translates. This method

shows the children that the language

used is a real means of communi-

cation. Instead of translating, the

teacher can use other methods,

which help the child understand the

new language, such as pictures,

gestures, intonation etc. It is also

important to vary the methods with

which one can initiate natural ex-

changes of information in order to

create real communicative situation

on a serious level.

In this way, the project sup-

ports the natural acquisition of sec-

ond and third languages in early

childhood while also strengthening

the significance of the first lan-

guage. A Kyrgyz-speaking child will

not develop the feeling of inferior-

ity if all the children start speaking

his or her language. Throughout all

of this, Russian and other languag-

es are not neglected. All neces-

sary languages can successfully and

equally be combined and used in

one group.

The system of multilingual ed-

ucation is very flexible in order to

take into account the needs and

possibilities of each region, school

and even individual class. Therefore

it is possible to introduce it also in

schools with children with first lan-

guages other than Kyrgyz, Russian

or Uzbek. Multilingual education

could become the model of edu-

cation for all national minorities who

live compactly and who have pre-

served their national language as a

real means of communication.

CIMERA: «MULTILINGUAL EDUCATION IN KYRGYZSTAN»


