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«

OBPA3OBAHME B KbIPTbI3SCTAHE»

KblprbiscTaH sBnseTcs ogHUM M3
HOBbIX MHOFOHaLMOHAMNbHbIX FoCy-
AapcTB. B MerKHaumoHanbHbIX B3au-
MOOTHOLLIEHUSIX OTPOMHYHO POfb Mr-
paeT pyCccKui a3bIK, TaK Kak gonroe
BPEMS OH PYHKLIMOHMPOBAN KaK A3bIK
MEXHaLUMoHanbHoro obiuerus. B Ha-
CTOSILLLEE BPEMS OH HE TEPSIET CBO-
€/ aKTyanbHOCTH, NMOCKOIbKY OH pac-
CMaTpMBaeTCs KaK CBsisytolLee 3Be-
HO CO BCEM MOCTCOBETCKMM MpPO-
CTPaHCTBOM, Takxe obecrieumsaer
AENOMNPOM3BOACTBO, FJOCTYM K MH-
bopMaLIMM 1 BbICOKMM MHEDOPMALIM-
OHHbIM TEXHOINOTMSIM M MOony4YeHue
BbicLuero obpasoeanus. FOr Kbiprbis-
cTaHa npepacTasneH 6onbLUMM KOMu-
YecTBOM Y3BEeKCKOro Hacenetus,
MoaToMy y36eKCKMI 3bIK, Hapsay ¢
KbIPrbI3CKUM M PYCCKMM, SIBRSIETCS
AOMMHUPYHOLLIMM B FOXKHbIX PEermoHax
KblprbisctaHa. Takas cnoxHas si3bl-
KOBasi CMTyaLMs, HECOMHEHHO, Tpe-
6yeT rMbKOM SI3bIKOBOM MOMMTHKM,
KOoTopasi Mmorna 6bl CMSrYMTL Hanpsi-
JKEHHOCTb, BbI3bIBAEMYIO MOTEHLIM-
anbHOM AUCKPUMMHALMEN Ha Mouse
S13bIKOBbIX M 3THUHECKMX KOHCIMKTOB.

B 2000 ropy B KbiprbisctaHe
6bIN MPUHAT 3aKOH O MPMAAHUK PYC-
CKOMY £I3bIKYy CTaTyca odmupmarnbHo-
ro. OpHako, HecMOTpS Ha TO, 4TO

KblproisctaH sicHo mokasan ceoto
MPMBEPIKEHHOCTb MOMMUTMKE KbIPrbi3-
CKO-PYCCKOro pABysi3bluusi, ee npe-
TBOPEHHME B M3Hb OKasanacb 3afa-
yel Henerkoi. Kak nokasbiBaet npak-
THKA, A3bIKOBOE JeneHne B obpaso-
BaTENbHOM CUCTEME OCTaNocChb MokKa
HeTpoHYTbIM. LllkonbHas cuctema
CTporo pasfeneHa Ha TpM Yactn -
Kblprbi3cKyto, y3bekckyto, pyc-
ckyto. K Tomy e opraHbl HapogHo-
ro o6pasoBaH1si HE UMEIOT B CBOEM
pacrnopsi>KeHnH JOCTaTOHHOrO Nepa-
rorMyeckoro M MeTOAONOrMHYECKo-
ro MHCTPYMEHTapHs Ansi pedpopmu-
poBaHus cucTeMbl obpasoBaHUs M
npucnocobrnexus ee k TpeboBaHUIM
MHOTOS$I3bI4HOM MOMUTUKM.

MpoekT «MHorosisbiuHoe obpa-
3oBaHue B KbiprbisctaHe» npegnona-
raet peLueHue si3bIKoBoM Npobnemsl
Ha paHHel cTaguu obyyeHus - B geT-
CKMX capax M WwKonax. MpoekT Havan
csoto paboty B 2000 ropy B pmeTtc-
kom cagy Ne35 r.buwkek. Ha ce-
rOAHSILLIHMIA AEHb MO MpPOrpamme
npoekTa paborarot 10 geTckmx ca-
AoB 1 9 wkon no sBcemy Kbiprbiscta-
Hy. MHorossbiuHoe obpasoBaHue
umeet csou Tpagmumm B CLUA, Ka-
Hape v B LLBeruapum. M3 onbita atmx

CTPaH SICHO, YTO MPMHLMMN «MHOrO-

S3bIMHOrO O6Pa30BaHUS» UMEET MHO-
ro NPEeMMYLLECTB HE TOMbKO B S3bl-
KOBOM MriaHe, HO U B PELLEHUU Me-
YKITHUHECKMX KOHPIMKTOB.
OpuruHanbHas MeToauKa, pas-
paboTaHHas B pamKax npoeKkTa
«MHorosasbiuHoe obpazoBaHue,
No3BONSOT MPUBMBATH [ETSM OfMHa-
KOBOE BOCMPMSTME M 3HaHWE OBYX
S3bIKOB Ha CTagum POPMMPOBaHMS
nmuHocTtu. Mpepgnaraemas mopenb
MHOFOS13bIMHOIrO 06Pa30BaHMs B LLKO-
ne COpEepIUT PoTaLMio Npenopasa-
HMS NPEOMETOB B LUKOME Ha obomnx
S3blKax B KbIPrbI3CKMX M PYCCKMUX
Knaccax, UM Ha Tpex s3blKax B y3-
6ekckux knaccax. B gBys3bluHbIx
knaccax ¢ 21 po 43 npoueHToB
NPeaMETOB NPENoAatoTCs Ha BTOPOM
A3blKe, B 3aBUCMMOCTH OT noTpebHo-
CTEN M BO3SMOXHOCTEM Ka0M LLKO-
nbl. B kaxxpom knacce paboTatoT aga
MMM TPU yuuTens OpMH 3a OPYrum.
OpyH U3 HMx obLuaeTcs ¢ AeTbMU Ha
KbIprbi3cKOM si3bike 6e3 nepesopna,
a Jpyro# - Ha PYCCKOM, M B TPEXbS-
3bIYHbIX KNaccax TPeTHi - Ha y36ek-
cKoM. Npu 3ToM BakHO, 4TOBbI 3TOT
npuHUMN cobntofancs He TONbKO BO
BPEMS YPOKOB, HO U BO BpeMs ne-
PEMEH M AaXe BHE LUKOSbI, 4To6bI

AETU BOCMPHMHUMAINU KaXKa0ro yumre-



. «

EDUCATION IN KYRGYZSTAN»

Kyrgyzstan is one of the new
multiethnic states that emerged in-
dependent from the dissolution of
the Soviet Union. In interethnic re-
lations in Kyrgyzstan the Russian
language plays a very important
role, as it had for a long time been
the language of interethnic commu-
nication. At present, Russian has not
lost its importance, since it is still
seen as a link that connects the
whole post-Soviet environment and
ensures official documentation, ac-
cess to information and communi-
cation technologies, and to quality
education. The South of Kyrgyzstan
is inhabited by a large number of
Uzbeks; thus, the Uzbek language
(alongside with Kyrgyz and Russian)
is dominates in the southern regions
of the country. Such a complicat-
ed linguistic situation undoubtedly
calls for a flexible language policy
that could soften tensions which
might arise from potential linguistic
or ethnic discrimination.

Russian was given the status
of an official language in Kyrgyzstan
in the year 2000. However, even
though Kyrgyzstan clearly showed
its will to promote Kyrgyz-Russian
bilingualism, the task of realising this

policy turned out to be quite diffi-
cult. In practise, the linguistic divi-
sion in the education system has
not yet been tackled. The school
system is strictly divided into three
sections: Kyrgyz, Uzbek and Rus-
sian schools. In addition, institutions
of public education do not have at
their disposal enough pedagogical
and methodological resources to
reform the educational system and
adapt it to the needs of the multi-
lingual policy.

The project of the Swiss or-
ganisation CIMERA «Multilingual
Education in Kyrgyzstan» suggests
resolving the language problem in
early education: in kindergartens
and primary schools. The project
began in 2000 in kindergarten No.
35 in Bishkek. Today, 10 kinder-
gartens and 9 primary schools
throughout the country are work-
ing according to the program of the
project.

Multilingual education has its
roots in countries such as the USA,
Canada and Switzerland. The ex-
perience of these countries shows
that the principle of multilingual
education has many advantages not
only on the linguistic level, but also

for the resolution of interethnic
conflicts.

The unique methodology elab-
orated during the course of the
project allows children to acquire
two or three languages on an equal
level at an age when their person-
alities are being formed. The sug-
gested model of multilingual edu-
cation in schools consists of rotat-
ing the languages of instruction for
all subjects. In bilingual classes,
between 20 to 45% of the sub-
jects are taught in the second lan-
guage, depending on the needs
and possibilities of each school. In
each class there are two or three
teachers who take turns working
with the children. One of them
communicates with the children in
Kyrgyz without translation, the oth-
er one in Russian and - in trilingual
classes - a third one in Uzbek. It is
important that this principle is main-
tained not only during lessons, but
also during breaks and even out-
side of school, in order for the chil-
dren to perceive each teacher as
speaker of one language. In this
way, the languages are used as
means of communication, which
gives the children the possibility to
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NS KaK rOBOPSILLLErO UCKITOUNTENBHO
Ha TOM MIM MHOM si3blke. Takum 06-
Pa3oM, 53blKM NPUMEHSIOTCS KaK
cpepncTeo obLeHus, HTO faeT AeTsam
BO3MOJHOCTb OCBOMTb ABa UIM TpH
a3bika 6e3 Tpyaa Ha BbICOKOM YPOB-
He.

B HamepeHue npoekTa BXOogUT
BOCMMTaHME OEeTEM B TaKOM aTMOC-
depe, rae oHM MOryT COXPaHUTb
CBOMCTBEHHOE MM nNoBOoNbITCTBO.
Ecnn pebeHok 6ygeT 4yBcTBOBaTH,
UTO B NMIOBMMbIE UrPbI MOXHO MrpPaThb
M Ha gpyrom sisbike, To Byger yT-
BEPX[ATbCS €ro MofoXMnTenbHoOe
OTHOLLEHUE K 3TOMY $I3bIKY, T.€.
BMECTO YTOMMTESbHbIX YNPaXKHEHMH
M 33[,aHuii MO 3TOMY si3biKy, pebe-
Hok 6ypeT umeTb Aeno ¢ npmsT-
HbIM XOO0M urpbl. Pe6eHok He pon-
>KEH 3HaTb, YTO OH «Y4YMUT» N3bIK,
MOTOMY YTO OH €ro MomnyTHO OCBau-
BaeT. Yto kacaetcs yuutenen, 1O

CIMERA: MPOEKT «MHOTO43bIMHOE OBPA3OBAHME B KbIPTbI3CTAHE»

OHM OOMKHbI HabnogaTh 3a CBOUM
A3bIKOM M xopowo ob6aymbiBaTh,
KaK OHM JaloT AE€TSM BO3MOXKHOCTb
obLaTbcs Ha HoBOM sizbike. OueHb
BaXKHO, 4ToBbl BOCMUTATEND FOBOPH-
fa TONbKO Ha OJHOM 513bIKE M HUKOT -
fAa He nonb3oBanacb NEepPEeBOJOM.
3t1o 6ypeT nokasbiBaTb pebenky,
YTO 3TOT A3bIK SBMSETCS €CTECTBEH-
HbIM cnocobom obLieHus ¢ yuute-
nem u ¢ gpyrumu getbmu. Bmecto
NepeBofa MOMHO MCMONb30BaThb
BHESA3bLIKOBYIO MOMOLLb (KAapTHHKM,
>KeCTbl, MMMHKa U T.4,.). Heobxoau-
MO MOMb30BaTbCs Pa3HbIMM POPMa-
MM METOAMKM, MO KOTOPbIM NPOMC-
XOOMUT eCTECTBEHHbIM 0BMeH MHbop-
maumen, 4ytobbl cospaTtbh B Knacce
HacToswee obLieHue Ha CEpbe3HOM
yposHe. Takum obpasom, NpoekT
COAENCTBYET ECTECTBEHHOMY OCBO-
€HUIO BTOPOro $3blKa AETbMMU eLle

B paHHEM BO3pacTe, BMeCTe C TEM

YKpennseT 3Ha4YMMOCTb MEpPBOro
93bIKa. Y KbIPrbI3CKOS3bIHHOIO pe-
6eHKa He pa3BMBAETCS YyBCTBO
HEMONHOLEHHOCTH, €CMU Ha €ro s3bl-
Ke HauyMHaloT rOBOPWUTb BCE [ETH.
Mpu aTom He npeHebperatoTcs pyc-
CKMIM M gpyrme 93blku. Bce Hy»Hble
S13bIKM MOTYT YCMELUHO M PaBHO CO-
yeTaTtbCs B OQHOM rpynne.
Cuctema MmHorossbiuHoro o6-
pa3oBaHus oueHb rMbKas U yunTbiBa-
€T NoTPeBHOCTH KaXK[oro permoHa,
KaX»XA0M LLUKOIbI M KAXAOro Knacca.
MoaTomy oHa Bbi3bIBAETCS Afis BHE-
OPEHUS U B LUKOMNAX, MAE y4aTcs AeTH
C APYrMM MEPBbIM $I3bIKOM, YEM
KbIPrbI3CKMH, PYCCKMM unn y36ekc-
kui. OHa MOXKeT cTaTb Mogenbio
obpa3zoBaHus ans BCeX Hauuo-
HarbHbIX MEHBLLMHCTB, KOTOPbIE YM-
BYT KOMMAaKTHO M JO CUX MOP coxpa-
HSIFOT KOPEHHOM $I3bIK KaK €CTeCTBEH-

HOe cpeacTBo obLLEHMS.



CIMERA: «MULTILINGUAL EDUCATION IN KYRGYZSTAN»

acquire two or three languages in
a natural way and acquire high lan-
guage skills in all of them.

The project aims at educat-
ing the children in an atmosphere
in which they can preserve their
natural curiosity. If the child feels
and experiences that he or she can
play a favourite games in another
language, he or she will develop
a positive attitude towards that
language. In other words, instead
of doing boring exercises and tasks
to train the second language, the
child will be involved in the game.
He does not necessarily have to
know that he is «learning» a lan-
guage, because he is acquiring it
in a natural way. However, in or-
der to give the children the possi-
bility to communicate in the new
language, the teachers must use

language very consciously. It is
very important that the pedagogue
speaks in one language only and
never translates. This method
shows the children that the language
used is a real means of communi-
cation. Instead of translating, the
teacher can use other methods,
which help the child understand the
new language, such as pictures,
gestures, intonation etc. It is also
important to vary the methods with
which one can initiate natural ex-
changes of information in order to
create real communicative situation
on a serious level.

In this way, the project sup-
ports the natural acquisition of sec-
ond and third languages in early
childhood while also strengthening
the significance of the first lan-
guage. A Kyrgyz-speaking child will

not develop the feeling of inferior-
ity if all the children start speaking
his or her language. Throughout all
of this, Russian and other languag-
es are not neglected. All neces-
sary languages can successfully and
equally be combined and used in
one group.

The system of multilingual ed-
ucation is very flexible in order to
take into account the needs and
possibilities of each region, school
and even individual class. Therefore
it is possible to introduce it also in
schools with children with first lan-
guages other than Kyrgyz, Russian
or Uzbek. Multilingual education
could become the model of edu-
cation for all national minorities who
live compactly and who have pre-
served their national language as a

real means of communication.
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