
....................................................................................................................................................50

Ïðè âíåäðåíèè êàêîãî-ëèáî

íîâîãî ÿâëåíèÿ â îáùåñòâåííîñòü

ïîÿâëÿþòñÿ íîâûå òåðìèíû èëè æå

çíàêîìûå òåðìèíû ìåíÿþò ñâîå

çíà÷åíèå. Êðóãëûé ñòîë, îáúåäè-

íèâøèé ïðåäñòàâèòåëåé ðàçëè÷íûõ

ãîñóäàðñòâåííûõ è íåãîñóäàð-

ñòâåííûõ ó÷ðåæäåíèé è îðãàíèçà-

öèé, ÿâèëñÿ òåì ñîöèàëüíûì ïðî-

ñòðàíñòâîì, ãäå ïðîåêò «Ìíîãî-

ÿçû÷íîå îáðàçîâàíèå â Êûðãûçñòà-

íå» ðàñêðûë ñâîþ ñóòü è îñîáåí-

íîñòè ñâîåé ìåòîäèêè ó÷àñòíèêàì

äëÿ îáñóæäåíèÿ. Ýòà òåìà âûçâà-

ëà èíòåðåñíûå ñïîðû, äèñêóññèè,

ðàñõîæäåíèÿ âî ìíåíèÿõ. Íåáå-

çûíòåðåñíûì áûëî òî, ÷òî íåêîòî-

ðûå ïîíÿòèÿ è òåðìèíû âîñïðèíè-

ìàëèñü ïîäàâëÿþùèì áîëüøèí-

ñòâîì ó÷àñòíèêîâ íå â òîì çíà÷å-

íèè, â êîòîðîì îíè ïðåäëàãàëèñü.

Ýòî îáúÿñíÿåòñÿ óêîðåíèâøèìèñÿ

òðàäèöèîííûìè ïðåäñòàâëåíèÿìè î

íåêîòîðûõ ÿâëåíèÿõ â îáùåñòâå,

êîòîðûå èìåþò ôèëîñîôñêóþ

ïðåäïîñûëêó. Èñïîêîí âåêîâ ðàç-
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íèöà â ôèëîñîôèè Âîñòîêà è Çàïà-

äà ïîðîæäàëà áóðíûå ñïîðû. Åñëè

â ñòðàíàõ Âîñòîêà áîëüøèíñòâî

ñîöèîëîãè÷åñêèõ òåðìèíîâ ïðåäëà-

ãàåòñÿ è âîñïðèíèìàåòñÿ, êàê ìû

íàçûâàåì â äàííîì òåêñòå, «êîë-

ëåêòèâíî», òî â çàïàäíûõ ñòðàíàõ

ýòî îñóùåñòâëÿåòñÿ «èíäèâèäóàëü-

íî». Ïåðâîå ïîäðàçóìåâàåò âîñ-

ïðèÿòèå îïðåäåëåííîé êîíöåïöèè

êàê ÿâëåíèå â êîëëåêòèâå (â îáùå-

ñòâå), à âòîðîå êàê ÿâëåíèå äëÿ

îòäåëüíîãî ÷åëîâåêà. Â äàëüíåé-

øåì ìû õîòèì îáúÿñíèòü ðàçíèöó

â âîñïðèÿòèè íåêîòîðûõ öåíòðàëü-

íûõ íà Êðóãëîì ñòîëå ïîíÿòèé: âû-

ÿñíèëîñü, ÷òî ïî êîëëåêòèâíîìó

âîñïðèÿòèþ «ìíîãîÿçû÷íîå îáðà-

çîâàíèå» ïîíèìàåòñÿ êàê âîçìîæ-

íîñòü ó÷èòüñÿ ëèáî íà ðóññêîì,

ëèáî íà êûðãûçñêîì ÿçûêàõ, ò.å.

îáùåñòâî êàê öåëîå ïîëó÷àåò îá-

ðàçîâàíèå íà ìíîãèõ ÿçûêàõ, à èí-

äèâèä íà îäíîì (ïî ñâîåìó âûáî-

ðó). Â èíäèâèäóàëüíîì æå âîñïðè-

ÿòèè «ìíîãîÿçû÷íîå îáðàçîâàíèå»

îñóùåñòâëÿåòñÿ òîëüêî òîãäà, êîã-

äà îòäåëüíûé ÷åëîâåê ïîëó÷àåò

îáðàçîâàíèå íà íåñêîëüêèõ ÿçûêàõ,

ò.å. êîãäà óðîêè, êîòîðûå îí ïî-

ñåùàåò, ïðåïîäàþòñÿ íà äâóõ èëè

òðåõ ÿçûêàõ. Èíäèâèä ïîëó÷àåò

îáðàçîâàíèå íà ìíîãèõ ÿçûêàõ è

ïðè ýòîì îñâàèâàåò âñå ýòè ÿçûêè

íà óðîâíå ïåðâîãî ÿçûêà. Â ðå-

çóëüòàòå «ìíîãîÿçû÷íîãî îáðàçî-

âàíèÿ» â èíäèâèäóàëüíîì ñìûñëå,

÷åëîâåê êàê èíäèâèä ñòàíîâèòñÿ

ìíîãîÿçû÷íûì.

Â ðàçíûõ êîíöåïöèÿõ ïîíèìà-

åòñÿ è òåðìèí «ðîäíîé ÿçûê». Â

êîëëåêòèâíîì âîñïðèÿòèè ðîäíîé

ÿçûê ÷åëîâåêà îïðåäåëÿåòñÿ ÷åðåç

ýòíè÷åñêóþ ïðèíàäëåæíîñòü, íå-

ñìîòðÿ íà òî, îáùàåòñÿ ëè ýòîò

÷åëîâåê äåéñòâèòåëüíî íà ýòîì

ÿçûêå , òðàäèöèîííî ñâÿçàí ñ ýòîé

ãðóïïîé èëè íåò. Èòàê, ðîäíîé ÿçûê

äëÿ êûðãûçà - êûðãûçñêèé, äàæå

åñëè îí åãî íå çíàåò, ïîòîìó ÷òî

îí ãåíåòè÷åñêè îòíîñèòñÿ ê êîëëåê-

òèâó, ê êîòîðîìó ïðèíàäëåæèò êûð-



.................................................................................................................................................... 51

Whenever a new phenome-

non is introduced into public dis-

course, new concepts and terms

emerge and generally known ex-

pressions change their meaning.

This was evident at the round ta-

ble at which CIMERA presented its

project on «Multilingual Education

in Kyrgyzstan,» explained its ratio-

nale and the peculiarities of its

methodology, and opened the

round for discussion to the repre-

sentatives of various governmen-

tal and non-governmental institu-

tions and organisations who were

in attendance. The topic sparked

heated debates, discussions and

differences of opinion. It was very

interesting to observe that most

participants understood some of the

terms differently from the way that

they were presented. This can be

explained by the fact that the

terms refer to entrenched tradition-

al concepts of certain phenomena

in society, and that they are based

COLLECTIVE OR INDIVIDUAL
PERSPECTIVES
ON SOCIAL SCIENCE CONCEPTS
(Conclusions from Presentations and Discussion
at the Round Table)

Beatrice Schulter
Nurajym Sardarbek kyzy
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on specific philosophical assump-

tions.

For ages, the differences be-

tween philosophies in the East and

West have lead to heated dis-

putes. While most sociological

terms in the countries of the East

are understood «collectively», as

we will call it, in western countries

the same terms and expressions

mean and are understood «individ-

ually». In the collective perception,

certain terms are understood as

describing phenomena within a

group of people or within society,

and in the individual perception the

same term is understood as a phe-

nomenon concerning the individu-

al. In the following we would like

to explain the difference between

the collective and individual percep-

tions of a few terms that were

central at our round table.

During the round table it be-

came clear that «multilingual edu-

cation» in the collective sense

means the possibility to undergo

schooling either in Russian, in Kyr-

gyz or in another language.  In oth-

er words, it means that the soci-

ety as a whole is educated in many

different languages, while the indi-

vidual is educated in just one (de-

pending on his choice). In the indi-

vidual perception, however, «mul-

tilingual education» is realised only

when the individual person is taught

in many languages, i.e. if the les-

sons that he attends are taught in

two or three languages, and if the

child undergoes schooling in two or

three languages of instruction. The

individual receives education in

many languages and, by doing so,

acquires all of these languages at

the level of their first language. The

result of «multilingual education» in

the individual sense is that the indi-

vidual human being becomes mul-

tilingual.

Another term that is under-

stood from different perspectives
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ãûçñêèé ÿçûê. Èç ýòîãî ñëåäóåò,

÷òî ÿçûê èìååò ñèìâîëè÷åñêîå

âîñïðèÿòèå - íóæíî «çíàòü» ðîä-

íîé ÿçûê íå äëÿ òîãî, ÷òîáû íà íåì

îáùàòüñÿ, à äëÿ òîãî, ÷òîáû áûòü

õîðîøèì ïðåäñòàâèòåëåì ýòíè÷åñ-

êîé ãðóïïû. Â èíäèâèäóàëüíîì âîñ-

ïðèÿòèè êàæäûé ÷åëîâåê ñàì îï-

ðåäåëÿåò, êàêîé ÿçûê (èëè êàêèå

ÿçûêè) äëÿ íåãî ÿâëÿåòñÿ ðîäíûì.

Ó äåòåé îáû÷íî ýòî òîò ÿçûê, íà

êîòîðîì îíè âïåðâûå íàó÷èëèñü

ãîâîðèòü è íà êîòîðîì ãîâîðÿò

äîìà. Ðîäíîé ÿçûê ìîæåò ìåíÿòü-

ñÿ íåñêîëüêî ðàç â òå÷åíèè æèçíè.

Òàêèì îáðàçîì, ðîäíûì ìîæåò

áûòü òîò ÿçûê, êîòîðûé äëÿ èíäè-

âèäà ÿâëÿåòñÿ ñàìûì ñèëüíûì, íà

êîòîðîì îí áîëüøå îáùàåòñÿ,

äóìàåò, ïèøåò, à ãëàâíîå: ðîäíîé

ÿçûê ýòî òîò ÿçûê, êîòîðûé èíäè-

âèä ñàì îïðåäåëÿåò êàê «ðîäíîé»

â äàííîå âðåìÿ. Îòñþäà ìîæíî

ñäåëàòü âûâîä î òîì, ÷òî â èíäè-

âèäóàëüíîì âîñïðèÿòèè òåðìèí

«ÿçûê» ïîíèìàåòñÿ ïðàãìàòè÷åñêè

- êàê ñðåäñòâî îáùåíèÿ (óñòíî è

ïèñüìåííî). ×òîáû ðåøèòü ïðîáëå-

ìó íåäîðàçóìåíèÿ, êîòîðûé âûçû-

âàåò òåðìèí «ðîäíîé ÿçûê», ìû

ïðåäëàãàåì óïîòðåáëÿòü ïîíÿòèå

«ïåðâûé ÿçûê», èìåÿ ââèäó òîò

ÿçûê, êîòîðûé èíäèâèä îïðåäåëÿ-

åò êàê ÿçûê, íà êîòîðîì îí â äàí-

íîå âðåìÿ ëó÷øå âñåãî ãîâîðèò,

ïèøåò, äóìàåò è ò.ä.

Òàêæå ìîæåò áûòü âîñïðèíÿ-

òî äâîÿêî ïîíÿòèå «íàöèîíàëüíîå

ìåíüøèíñòâî»: â êîëëåêòèâíîì

âîñïðèÿòèè - îáùåñòâî èëè ãåíåòè-

÷åñêèå ôàêòû îïðåäåëÿþò, êòî ê

êàêîé íàöèîíàëüíîé ãðóïïå ïðèíàä-

ëåæèò. Â çàïàäíîì ïîíÿòèè - êàê

ïðåäëàãàåòñÿ, íàïðèìåð â ïóáëè-

êàöèÿõ ÎÁÑÅ - èíäèâèä ñàì äîë-

æåí îïðåäåëèòü, ê êàêîé ãðóïïå

(èëè ê êàêèì ãðóïïàì) îí ïðèíàä-

ëåæèò:

«Èíäèâèäû îïðåäåëÿþò
ñåáÿ ðàçëè÷íûìè ïóòÿìè â äî-
ïîëíåíèå ê èõ îïðåäåëåíèþ êàê

÷ëåíû íàöèîíàëüíîãî ìåíüøèí-
ñòâà. Ðåøåíèå, ïðèíàäëåæèò ëè
èíäèâèä ìåíüøèíñòâó, áîëü-

øèíñòâó èëè íèêàêîé èç ýòèõ
ãðóïï íå ïðèíàäëåæèò, ìîæåò
ïðèíÿòü òîëüêî ýòîò èíäèâèä, è

îíî íå äîëæíî áûòü íàâÿçàíî
åìó èëè åé. Ïðè ýòîì â ðåçóëü-
òàòå åãî ðåøåíèÿ - ïðèíàäëå-

æàòü èëè íå ïðèíàäëåæàòü òîé
èëè èíîé ãðóïïå - íèêòî íå äîë-
æåí ïîëó÷àòü íèêàêîãî âðåäà».

(Ëóíäñêèå Ðåêîìåíäàöèè îá
ýôôåêòèâíîì ó÷àñòèè íàöèî-
íàëüíûõ ìåíüøèíñòâ â îáùå-

ñòâåííîé æèçíè, 1 Îáùèå ïðèí-
öèïû, 4., Îôèñ Âåðõîâíîãî Êî-
ìèññàðà ïî Íàöèîíàëüíûì

Ìåíüøèíñòâàì, Ãààã, ñåíòÿáðü,
1999)

Íà êðóãëîì ñòîëå ó íàñ áûëè

áóðíûå îáñóæäåíèÿ âîêðóã òîãî,

íóæíî ëè â Êûðãûçñòàíå ìíîãî-

ÿçû÷íîå îáðàçîâàíèå â òîé ôîð-

ìå, â êîòîðîé ïðåäëàãàåò ïðîåêò

îðãàíèçàöèè CIMERA èëè íåò, à

åñëè äà, òî äëÿ êîãî. Ïåðâàÿ ðåàê-

öèÿ ó÷àñòíèêîâ ñâîäèëàñü ê òîìó,

÷òî ìíîãîÿçû÷íîå îáðàçîâàíèå íå

íóæíî, ïîòîìó ÷òî îíî «óæå äàâ-

íî ñóùåñòâóåò», òàê êàê ó÷åíèêè è

ñòóäåíòû ó÷àò ðóññêèé, êûðãûçñ-

êèé, äðóãèå ÿçûêè íàðîäîâ Êûðãûç-

ñòàíà è èíîñòðàííûå ÿçûêè. Â äàí-

íîì ñëó÷àå, èìåëîñü ââèäó íàëè-

÷èå îáùåîáðàçîâàòåëüíûõ ó÷ðåæ-

äåíèé ñ ïàðàëëåëüíûìè êëàññàìè,

ãäå ïðåïîäàâàíèå âåäåòñÿ ëèáî íà

ðóññêîì, ëèáî íà êèðãèçñêîì (óç-

áåêñêîì, òàäæèêñêîì) ÿçûêå. Çíà-

÷èò «ìíîãîÿçû÷íîå îáðàçîâàíèå»

äàâíî ñóùåñòâóåò â Êûðãûçñòàíå

òîëüêî â êîëëåêòèâíîì ïîíèìàíèè.

À åñëè ñìîòðåòü íà ñèòóàöèþ ïðàã-

ìàòè÷åñêè è ñ òî÷êè çðåíèÿ èíäè-

âèäà, òîãäà î÷åâèäíî, ÷òî ïîäàâ-

ëÿþùåå áîëüøèíñòâî âûïóñêíèêîâ

ïîëó÷èëè îäíîÿçû÷íîå îáðàçîâà-

íèå, òàê êàê îíè çíàþò íà íóæíîì

óðîâíå òîëüêî îäèí ÿçûê.

«Ìíîãîÿçû÷íîå îáðàçîâàíèå»

â ìèðîâîì îáèõîäå îáîçíà÷àåò

«îáó÷åíèå ðàçíûìè ÿçûêàìè».

Ýòî çíà÷èò, ÷òî êàæäûé ðåáåíîê â

øêîëå èñïûòûâàåò äâà èëè òðè ÿçû-

êà ïðåïîäàâàíèÿ è òàêèì îáðàçîì

îñâàèâàåò âñå ýòè ÿçûêè íà âûñî-

êîì óðîâíå. Ýòî ñîâåðøåííî íî-

âîå äåëî äëÿ Êûðãûçñòàíà, ãäå òðà-

äèöèîííî äåòè äåëÿòñÿ èëè ïî ýò-

íè÷åñêèì èëè ïî ÿçûêîâûì ïðèçíà-

êàì.

Íåêîòîðûå ó÷àñòíèêè Êðóãëî-

ãî ñòîëà ïîíÿëè «îáðàçîâàíèå íà

ðîäíîì ÿçûêå» êàê «îáó÷åíèå ðîä-

íîìó ÿçûêó» - îïÿòü òàêè èç-çà íå-

ÿñíîñòè ïîíÿòèÿ «ðîäíîé ÿçûê».

Ñàìûì óäèâèòåëüíûì áûëî òî, ÷òî

òðåáîâàëîñü îáó÷åíèå ÿçûêó, ñî-

âåðøåííî íå èìåþùåìó ïðàêòè-

÷åñêîé íåîáõîäèìîñòè. Ðå÷ü èäåò

î òþðêñêîì ÿçûêå (ñòàðûé òóðåö-
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i s  the concept of «mother

tongue». In the collective percep-

tion, a person�s mother tongue is

defined by the ethnic group to

which he/she belongs, no matter

whether or not he/she actually

speaks the language traditionally

associated with this group. In this

sense, the mother tongue of an

ethnic Kyrgyz person is Kyrgyz,

even if he does not know the lan-

guage, because he genetically be-

longs to the group to whom the

Kyrgyz language belongs.

From this follows the symbol-

ic perception of language in the

collective perception: One must

know one�s mother tongue, not in

order to be able to communicate

in it, but to be a worthy represen-

tative of ones ethnic group. In con-

trast, with the individual conception

of mother tongue every person

decides for himself, which language

(or languages) constitutes his

«mother tongue». For children this

is usually the language in which they

learned to speak and in which they

speak at home. People usually de-

fine it as the language they know

best, and in which they communi-

cate, talk, think or write most of-

ten. Understood thus, one�s moth-

er tongue can change during one�s

lifetime.  The main point in the indi-

vidual perception of the term is

that an individual�s mother tongue

is the language that he himself de-

fines as his mother tongue at a giv-

en time. From this one can con-

clude that in the individual concep-

tion, the term «language» is per-

ceived pragmatically - as means of

communication (oral or written).

In order to resolve the misun-

derstandings that are very often

caused by the use of various con-

ceptions of the term «mother

tongue,» we suggest using the

term «first language», meaning the

language that each person defines

as the one he knows best a given

time.

Another term that can be per-

ceived in two ways is «national

minority». The collective percep-

tion of this term assumes that so-

cial or genetic factors define who

belongs to a particular ethnic

group. In western understandings,

as for example suggested in OSCE

publications, it is the individual per-

son himself who defines which

group (or groups) he belongs.

Individuals identify them-
selves in numerous ways in ad-

dition to their identity as mem-
bers of a national minority. The
decision as to whether an indi-

vidual is a member of a minori-
ty, the majority, or neither rests
with that individual and shall not

be imposed upon her or him.
Moreover, no person shall suf-
fer any disadvantage as a result

of such a choice or refusal to
choose.1

During the round table there

were also heated discussions about

whether multilingual education in

the form presented by CIMERA is

needed in Kyrgyzstan and, if yes,

for whom. At first, some partici-

pants concluded that multilingual

education is not needed because

it «has existed for a long time».

(In other words, pupils and students

learn Russian, Kyrgyz, and other

languages spoken in Kyrgyzstan as

well as foreign languages in school.)

In the given context, people meant

to say that there are already a lot

of public educational institutions

with parallel classes, in which les-

sons are held either in Russian or in

Kyrgyz (or Uzbek or Tajik). How-

ever, this means that «multilingual

education» has existed for a long

time in Kyrgyzstan only in the col-

lective sense. If we look at the sit-

uation pragmatically and from the

point of view of the individual, it

becomes obvious that the majori-

ty of the pupils and students have

undergone monolingual education

because they are well skilled only

in one language.

By international standards,

«multilingual education» means «ed-

ucation through many languages».

This means that every child experi-

ences two or three languages of

instruction in school and thus ac-

quires all of these languages at a

high level. This is a completely new

idea for Kyrgyzstan, where children

are traditionally divided either eth-

nically or linguistically.

Some participants at the

1 The Lund Recommendation on the Effec-

tive Participation of National Minorities in

Public Life & Explanatory Note, I. General

Principles, 4, Office of the High Commis-

sioner on National Minorities, The Hague,

September 1999.
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êèé ÿçûê), íà êîòîðîì óæå íèêòî

íå ãîâîðèò. Ýòî òðåáîâàíèå íå ñî-

îòâåòñòâóåò èäåå ìíîãîÿçû÷íîãî

îáðàçîâàíèÿ, ïî êîòîðîìó, âî-ïåð-

âûõ, óðîêè âåäóòñÿ íà ðàçíûõ, îáÿ-

çàòåëüíî íûíå äåéñòâóþùèõ, ÿçû-

êàõ, âî-âòîðûõ, âàæíî, ÷òîáû ÷àñòü

îáðàçîâàíèÿ øëà íà òîì ÿçûêå, íà

êîòîðîì äåòè ãîâîðÿò äîìà. Íå-

îáõîäèìîñòü îáðàçîâàíèÿ íà ðîä-

íîì ÿçûêå èñõîäèò èç ôàêòà, ÷òî

äëÿ çäîðîâîãî ðàçâèòèÿ èíäèâèäó-

àëüíîãî ðåáåíêà âàæíî, ÷òîáû òîò

ÿçûê, íà êîòîðîì îí ãîâîðèò äîìà,

èñïîëüçîâàëñÿ êàê «âàæíûé ÿçûê»

è â øêîëå. Åñëè ýòîãî íåò, òî ðå-

áåíîê, âî-ïåðâûõ, èñïûòûâàåò

áîëüøîé ñòðåññ ïðè ïîëíîì ïîãðó-

æåíèè â ÷óæîé ÿçûê, à, âî-âòîðûõ,

ìîæåò âîñïðèíèìàòü ñâîé äîìàø-

íèé ÿçûê êàê ÷òî-òî íåâàæíîå, íå-

âîñòðåáîâàííîå, ÷òî ÷ðåâàòî îòðè-

öàíèåì èì ÿçûêà è êóëüòóðû, ñâÿ-

çàííûõ ñ åãî äîìîì.

Òðàäèöèîííî ÿçûêè â Êûðãûç-

ñòàíå ïðåïîäàþòñÿ áîëüøå êàê

ñèìâîëû ýòíè÷åñêîé ãðóïïû èëè

êóëüòóðû, à íå êàê ñðåäñòâî îá-

ùåíèÿ. Â ìîäåëè ìíîãîÿçû÷íîãî

îáðàçîâàíèÿ ÿçûê, ïî îïðåäåëå-

íèþ, â ïåðâóþ î÷åðåäü - ñðåäñòâî

îáùåíèÿ. Åñëè òîò èëè èíîé ÿçûê â

îïðåäåëåííîì ðåãèîíå óïîòðåáëÿ-

åòñÿ êàê ñðåäñòâî îáùåíèÿ, òîãäà

âîçíèêàþò è ïîòðåáíîñòü, è ðåñóð-

ñû äëÿ ìíîãîÿçû÷íîãî îáðàçîâà-

íèÿ.

Âûâîä: âñå òåðìèíû, âîêðóã

êîòîðûõ øåë ñïîð íà Êðóãëîì ñòî-

ëå, âîñïðèíèìàëèñü îäíèìè ó÷àñò-

íèêàìè «êîëëåêòèâíî», à äðóãèìè

«èíäèâèäóàëüíî». Òàêîãî ðîäà ðàç-

íèöà â êîíöåïöèè òåðìèíîâ äîëæ-

íà ó÷èòûâàòüñÿ âñåãäà, êîãäà îá-

ñóæäàåòñÿ ïðèìåíåíèå è àäàïòàöèÿ

ê ìåñòíûì óñëîâèÿì èäåé èç äðó-

ãèõ ñòðàí.

×òîáû ýôôåêòèâíî ðåøèòü

ÿçûêîâûå ïðîáëåìû â Êûðãûçñòà-

íå, íåîáõîäèìî öåëåíàïðàâëåííî

ðàáîòàòü â íàïðàâëåíèè óëó÷øåíèÿ

îáùåíèÿ ìåæäó ÿçûêîâûìè ãðóï-

ïàìè, äàòü êàæäîìó èíäèâèäó ðå-

àëüíóþ âîçìîæíîñòü îñâîåíèÿ íà

äîëæíîì óðîâíå âñåõ íóæíûõ ÿçû-

êîâ. Äëÿ ýòîãî íåîáõîäèìî îïðå-

äåëÿòü òåðìèí «ìíîãîÿçû÷íîå îá-

ðàçîâàíèå» èìåííî ñ òî÷êè çðåíèÿ

èíäèâèäà - ÷òî ïðèíåñåò ïîëüçó

îáùåñòâó â öåëîì.
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round table understood «mother

tongue education» as «teaching of

the mother tongue» - again, due

to a  lack of clarity of the term

«mother tongue». The most aston-

ishing moment, however, was

when someone brought up the

demand to teach a language,

which has no practical purpose

whatsoever. We were talking

about the «Tjurk» language (old

Turkish), which is extinct as a lan-

guage of communication. The de-

mand to teach this language does

not correspond to the idea of

multilingual education, in which les-

sons are held in various currently

functioning languages, and in which

it is important to teach the children

partly in the language which they

use at home. The necessity of hav-

ing education in the first language

is based on the fact that for the

sound development of a child, it

is crucial, that the language he or

she uses at home is used as an

«important language» in school

also. If this is not done, the child

init ial ly experiences immense

stress as a result of being fully

immersed into an unknown lan-

guage. In addition, he might per-

ceive his or her home language

as something inferior, not asked

for, which might easily lead to

rejection of the language and cul-

ture connected to his home.

In Kyrgyzstan languages are

traditionally taught as symbols of

ethnic groups or cultures, rather

than as a means of communication.

In the model of bilingual education

presented here, language is by def-

inition a means of communication.

If one or the other language in a

certain region is used as means of

communication, then we have both

the need and the resources for

multilingual education.

Conclusion: During the round

table, it became clear that all the

terms which we debated were

perceived by some participants

«collectively» and by the others

«individually». This kind of differ-

ence in the conceptualisation of

terms should always be taken into

account in discussions about how

ideas from other countries can be

introduced and adapted to local

conditions in different ones.

In order to effectively resolve

the linguistic problems in Kyr-

gyzstan, it is necessary to purpose-

fully work on improving communi-

cation between the l inguistic

groups, and give each individual a

realistic possibility to have a good

command of all the languages he

or she needs. In order to achieve

this, it is necessary to define the

term «multilingual education» from

the point of view of the individual

- which will in turn be advantageous

to society as a whole.
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