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YBaxaembin r-H Ekeyc, yBarka-
embii HakeH Kacnesuu, yBaxkaemble
y4acTHukm!

Mocne mHTEepecHol peun Bep-
xoBHoro Komuccapa, nossonste MHe
nogen1MTbCss CBOMMU MbICIISIMHU O S3bl-
Ke, MAEHTMHHOCTHU M POIIM Neparoru-
KM, KOTOpPbIe BO3HWUKIIM Y MEHSI B Te-
yeHne paboTbl Ha, HALLMM MPOEKTOM
«MHoros3bivHOe obpasoBaHue B
KbiproizctaHe».

laarckue pekomeHpaummu no
npaBamM HauMOHAlIbHbIX MEHbLLUMHCTB
Ha obpasoBaH1e copepiKar gBa rnas-
HbIX MyHKTa: BO-MEPBbIX, OHWU MPef-
NaratoT, YTO ANsi COXPAHEHMS CaMO-
6bITHOCTM HauMOHANbHbIX MEHb-
LUMHCTB BaX»XHO MOMYy4YUTb JOMKHOE
3HaHMe POJHOro si3biKa Yepes obpa-
30BaHMe - XenaTenbHo, 4Tobbl yacTb
obpazoBaHus Npenopasanack Ha Poa-
HOM fI3bIKe; BO-BTOPbIX, B PEKOMEH-
Aaumsax roBOPHUTCS O TOM, HTO OOHO-
BPEMEHHO npeacTaBuTensm Hauuo-
HanbHbIX MEHbLUMHCTB HYXHO [OaTb
BO3MOXHOCTb M3y4aTb rocypap-
CTBEHHbIM 3bIK, Ar1s TOrO 4TO6bI OHM
MOFTIM MHTErPUPOBATLCS B OBLLECTBO.

Kasanocb 6bl, 3TM pekomeHpga-
LM yrKe peanm3oBaHbl B Kbiprbiscra-
He. Begb dyHKUMOHMPYIOT 3pech
LUKOFbI C KbIPTbI3CKUM, Y36EKCKUM,

PYCCKMM, TAfXKMKCKMM, TYPELIKMM,
HEMELIKMM 1 JPYTMMM si3bikamm oby-
yeHusi. K Tomy e BO Bcex 3Tux
wkonax obssarensHo npenogatoTcs
roCyAapCTBEHHbIM - KbIPrbI3CKUM M
OoOULMANBHBIN - PYCCKMM 513bIKM.

OpHako, ecTtb npobrnema y Ha-
LIMOHAalNbHbIX MEHbLLLUMHCTB, MPOXHBa-
FOLLMX HE KOMMaKTHO. BepostHo, ato
npaBo oby4eHusi Ha POAHOM si3blKe
He OCyLUeCcTBMsSeTCs Ans Kaporo
npepcTaBuTens, MOTOMY YTO 3KOHO-
MMYECKM HE BO3MOXKHO OTKPbITb
LKony ans otaenbHbIX NpeacTtaBnTe-
neM HaLMoHarbHbIX MEHbLLMHCTB. Pas-
paboTka pearbHbIX BO3MOXHOCTEN
Ans obyyeHns Ha POJHOM si3blKe ans
Takux rpynn - ogHa u3 3apady Kpyr-
floro cTona, KOTOPbIM MPOBOAMTCS Cce-
rogHs M 3aBTpa.

Ho, MHe xoTenoch 6bl npueneyb
Balue BHMMaHME Ha HEKOTOpPbIE ApPY-
rue BOMpochl.

lMNouemy cTonbko popuTenei-
KbIPrbi30B U pop,meneﬁ APYrnx 3THK-
YECKMX rpynn CTaparoTcs OTNPaBvTb
CBOMX A€TEM B LUKOMY C PYCCKMM 513bl-
KOM OByueHusi, 1 Mpn TOM MMPSITCS C
TEM, 4TO mx aet ByayT 3HaTb pop-
HOM $I3bIK TOMbKO Ha BbITOBOM YpOB-
He unm BoobLue He 3HaTb ero?! 1o
[leNaeTcs He M3-3a TOro, YTO OHM He

beatpuc LUynbtep
CIMERA

CUMTAIOT 3HaHME POJHOrO S3bIKa BaXK-
HbIM. HaoboporT, He cekperT, 4To MHO-
roO 3THAYECKMX KbIPrbI30B, KOTOPbIE HE
3HaIOT KbIPrbI3CKUM S3bIK YyBCTBYHOT
cebs BUHOBaTbIMU, HEMONHOLEHHLIMU
M UM CTbIgHO. AHaNoru4Has cutyaums
M y NnpegcTaBuTEnen gpyrmux aTHuHeC-
KMX FpyMn - CYMTAeTCs CTbIGHO He
3HaTb CBOWM popHoM s3blk. Ho dpakT
€CTb - XOpoOlUee 3HaHWE PYCCKOro
a3bIKa Heobxoaumo gns Toro, UTobbl
MMETb JOCTYM K MOSHOM MHCpOPMaLH
- TENEeBUAEHNE, UHTEPHET UIM apyrue
CMU; utobbl MMeTb JOCTYN K BbiC-
wemy obpazoBaHUMIO, K BbIFOOHBIM
MecTam paboTbl M K 3KOHOMMUYECKO-
My npocTpaHcTey 6biBuero Cosertc-
koro Coto3a. DTo cTaBuUT poguTenen,
KOTOpbI€ OOMKHbI BbIBpaTh LWKOMY
Ons CBOMX geTen, nepemn aMnemMmon,
NPaKTMHECKM He paspelummoit. JTubo
OHM MOCbINAOT CBOUX AETEN B LLUKONY
C POAHbIM 3bIKOM OByudeHUs u TeM
CaMbIM COOENCTBYIOT 300POBOMY
Pa3sBUTHIO MX 3THUHECKOMN MOEHTUYHO-
CTH, HO OQHOBPEMEHHO PUCKYHOT, UTO
y Hux 6ygyT HE NOSHbIE BO3MOXHOC-
™ ans obpasoBaHus 1 npodeccro-
HanbHoro 6ypywiero, MM6oO OHKM Bbl-
BUpParOT PYCCKYHO LLIKOMY, PUCKYS, YTO
UX AEeTH MOryT 3abbITb POAHOM A3bIK.

Sl ceryac rosopmna o Kblprbisax



IN KYRGYZSTAN AND THE ROLE OF PEDAGOGY

Mr.
Kasievich, and participants,

Dear Ekeus, Naken

After the interesting and infor-
mative speech of the High Com-
missioner, allow me to contribute
my thoughts on language, identity
and the role of pedagogy, which
have evolved during my work in
our project «Multilingual Education
in Kyrgyzstan».

The Hague Recommendations
Regarding the Education Rights of
National Minorities have two major
implications. First, they state that
it is crucial for the identity of na-
tional minorities to have the possi-
bility to learn their mother tongue
during the educational process and
recommend that part of their edu-
cation should be taught in their
mother tongue. Secondly, the
Hague Recommendations say that
at the same time, representatives
of national minorities should have
the opportunity to learn the State
language properly in order to as-
sure integration into the broader
society.

It seems that these recommen-
dations are already realised in Kyr-
gyzstan. There are schools that
teach in Kyrgyz, Uzbek, Russian,

Tajik, Turkish, German and other
languages, and in all of these
schools, the State language (Kyr-
gyz) and official language (Russian)
are taught as compulsory subjects.
Of course, there is the problem of
minorities who do not live in dis-
crete areas, but who are dis-
persed. In such cases this right may
not be realised for every individu-
al representative of a minority
group because economic factors
do not allow for a special school.
One of the tasks of our round ta-
ble is to work out realistic possibil-
ities for mother-tongue education
for such groups.

However, | would like to draw
your attention to a few other
things.

Why is it that so many Kyr-
gyz parents and parents of children
of other ethnic backgrounds try to
send their children to a school with
Russian as language of instruction
and accept the fact that their chil-
dren will not develop high language
skills in their mother tongue, or
even forget it?

It is not because they do not
consider knowledge of the mother
tongue as important. On the con-

Beatrice Schulter
CIMERA

trary: it is no secret that ethnic
Kyrgyz who do not know the Kyr-
gyz language feel ashamed and
guilty. The same applies to repre-
sentatives of other ethnic groups -
it is considered a shame to not
know one's mother tongue. But the
fact is that a good command of
Russian is crucial in order to have
access to full information (be it on
TV, via the internet, or through
other media), higher education, and
interesting job opportunities, as well
as connections to the economic
region of the NIS.

This puts parents choosing a
school for their children into a prac-
tically unsolvable dilemma: either
they send their children to a school
with mother-tongue instruction, thus
ensuring the sound development of
their children's ethnic identity, but
putting their educational opportu-
nities and professional future at risk.
Or they can choose to send their
children to a Russian school, with
the risk that their children will for-
get their mother tongue.

I have just now been talking
about «Kyrgyz and other ethnic
groups». This might seem strange,
because the topic of today's event
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M BPYrUX 3THUMYECKMX rpynnax. JTo
MOXET Ka3aTbCsl CTPaHHbIM, MOTOMY
YTO TEMA CErOOHSLLHEro MepPOnpH-
ATUS A3bIK M 0BpasoBaHue ans Haum-
OHarbHbIX MEHBLUMHCTB. A KbIprbi3bl
AeMorpadmyecku SBMSFOTCS ATHUYEC-
KM BonbLumHcTBOM B KbiprbiscTaHe,
M KbIPrbI3CKMI $3bIK SIBMSIETCS rocy-
[APCTBEHHBIM SI3bIKOM.

Ho dpakT, 4TO KbIprbisckue po-
autenu npm sbibope LKon Ans ceo-
WX peTen CTosT nepep, gUneMMon, o
KOTOPOM BbINo CKasaHo Bbiwe, Mo-
Ka3aTerb TOro, YTO NCMXOMNOrMYECKH
KbIPrbI3CKMM $13bIK HE AOMMHAHTHbIM
A3bIK MO CPABHEHUIO C PYCCKMM. Ta-
KMX MOKa3aTenen o4eHb MHOIO - Ha-
nprMMep dakT, YTo NOaM BCerpa ne-
PEKIFOHAIOTCS HA PYCCKMM 53bIK, €CIn
TOMbKO OAMH HE MOHMMAET KblpPrbl3C-
KOro, Mnu Aaxe goakT, YTo 3TO Halue
MEpPOonpUITUE NMPOBOJMTCS Ha pYycC-
CKOM fi3blke. B aToM cMmbicne Mox-
HO CpPaBHMBATb KbIPrbI3CKMH SI3bIK C
3bIKAMM MEHBLUMHCTB, 1 MHOFO€ 13
TOro, uToO s HyAy roBopuTL © Npeno-
[aBaHWM KbIPTbI3CKOro 53blKa BEPHO
M Ans NpPenopaBaHUs 3bIKOB MEHb-
LUMHCTB.

MNpu Bcem 3TOM MOHSATHO, 4TO
6yayLLEMY MOKOMEHUIO HYXEH M
PYCCKMI $I3bIK, U KbIPrbI3CKMM 3bIK,
W POOHOM A3bIK.

A B yem Torga npobnema, ecrm
€CTb LUKOSIbl CO BCEMM HYIXKHbIMM
A3bIKaMM MPENOJABaH!s, K TOMY e
BO BCEX LUKOMax npenogaroTcs u
PYCCKMI U KbIprbi3ckui si3biku? [No-
YeMy BCe-TaKM CTONbKO MofeN cTa-
paroTcs OTNpPaBUTb CBOMX AeTen
MMEHHO B PYCCKYtO LUKOny?

XoTs pyCcCKMi 83bIK NpenogaeT-
Cs KaK npeameT BO BCEX LUKONax,
pe3ynbTaTbl HE YA,OBNETBOPUTENbHbI.
B wkonax, roe npenopasaH1e BepeT-
Csl HE Ha PYCCKOM fi3blKe, AEeTH He
Momny4atoT AOCTaTO4HbIX HABbIKOB Ans
TOro, 4tobbl O6LLATLCS HA PYCCKOM.
To »ke camoe MOXHO cKasaTtb
O Kblprbi3ckom s3sbike. Kak rocypap-
CTBEHHbIM S3bIK OH NpPenopaeTcs BO
Bcex wkonax. Ho te getn, kotopsble
JOMa He TOBOPST Ha KbIPrbI3CKOM
S3bIKe, MOCNe OKOHYaHWS LUKOMbI He
crnocobHbl obLaThbCs Ha HEM, XOTS
ohn 11 net yuar atoT s3biK. Ewe
XyXe: MHOrMe [eTn XanyrTcs Ha
TO, YTO MM HE HPABMUTCS YUMTb KbIp-
FbISCKMH 513bIK, YTO YPOKM CKYYHbIE.
Y Hux paseuBaeTcs oTpMuaTenbHoe
OTHOLLEHHWE U K [3bIKY U K Hapogdy -
JaX<e eClu OHM CaMM ITHUYECKME
KbIPrbi3bl - M 3TO OTPULATENBHOE OT-
HoLLEHME meluaeT obyyeHumto.
MNpepcTaBnTenen gpyrmux aTHU-
YECKMX rPYNM 3TO NMPUBOAKT K y6ex-
AEHWIO, O NMPAKTUYECKON HEBO3MOXK-
HOCTM OISl HUX YUMTb rOCYAAPCTBEH-
HbIM f3bIK. YacTo crbiwmTCcs apry-
MEHT: «3a4eM MHE YUMTb KbIPrbi3c-
KMM 13bIK, €CNIM CaMM KbIPrbi3bl €ro
He 3HaroT!» B aton cutyaumm oueHb
TPYAHO ocyuecTnsTb [aarckue pe-
KOMEHJALUMM O «A0CTaTOYHOM 3Ha-
HMM rOCYAPCTBEHHOTO S3bIKa».
ScHo, uto npobrnema nexxut He
B HEXXenaHuM rocyAapcCTBa rapaHTH-
poBaTb AOCTAaTOYHOE 3HAHME BCEX
HY>HbIX 3bIKOB. (DaKTMHECKM CyLLe-
CTBYIOT BO3MOXHOCTH st oByueHms
M rocypapcTBEHHOro, u odomumanb-
Horo, u pogHoro s3bikos. Mpobne-

Ma okasbiBaeTcsi bonblue ncuxono-
rMYecKoro popa, M OHa NEXMT BO
B3rnspax, CyLeCcTBytOWMX B obLue-
CTBe, B MEfarorMke M B MeToamKe,
AOMMHMPYIOLLLEM B LLKOMAX.

S cunTaro, 4TO pellaroLLyM SiB-
nseTcs TOT PakT, YTO MOHSTHE «POp-
HOro si3blka» 06o3HayYaeT s3bIK 3T-
HMYECKOM NPpUHaANeMHocTH. Y «pop-
HOro $3bIKa», KaK BOCTMPMHUMAETCS
oH B KblprbisctaHe, cumBonmyeckas
PyHKUMS, a He PYHKLMS OBLLEHMS.

Korpa s B nepsbii pa3 npuexa-
na B KblprbiscTaH u ycnbllwana, Kak
OofHa HeMKa CKasana, 4To OHa He
3HaeT CBOEro PofAHOro s3blka, s He
noHsna. B 3anapHoin Espone «pog-
HOM S13bIK» - 3TO TOT $3bIK, KOTOPbIN
YenoBeK 3HaET fyYlle U Ha KOTOPOM
OH 06bIuHO obaetcs. Ecrm y pop-
HOro 53blka TaKoe MOHSTME, TO OH
MOXET MEHSATLCS B TEYEHUM XM3HU
M BbICKa3blBaHWE «$ HE 3HAKO CBOEro
pOQHOro si3blka» - MapagoKc, npo-
CTO HEBO3MOXHO He 3HaTb CBOEro
poatoro s3bika! B KbiprbisctaHe pop-
HOM si3blK 0BO3HaYaeT coBcem Apy-
roe: oH, Npexpje Bcero, CMMBON 3T-
HMYECKOM NPMHAAIEXHOCTH, a TOMb-
KO NOTOM cpepcTso obuieHus.
MMeHHO OT 3TOro poXpatoTcs ncu-
XOnornyeckne M neparornyeckue
npobrnembl, KOTOpbIe 3aTPyOHSIIOT
pelueHune s3bIKoBOM mpobnembr B
KbiprbiscraHe.

M3-3a atoro, Bo-nepsbIx, Y Nto-
Ael nosenseTcs 4yBCTBO CTbIAA, HTO
OHM He 3HAIOT 5A3bIK 3THOCA, XOTsl 3TO
HEe B MX OTBETCTBEHHOCTH, Tem 6o-
nee He nx BMHa. Bo-BTopbIx, NnpakTh-
YeCKM HEBO3MOXKHO Afisi MPeACTaBu-
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is language education for national
minorities. Although demographical-
ly, the Kyrgyz are an ethnic majori-
ty in Kyrgyzstan, the Kyrgyz lan-
guage is the State language of Kyr-
gyzstan. But the very fact that Kyr-
gyz parents face the above-men-
tioned dilemma when choosing
schools for their children shows that
psychologically, the Kyrgyz lan-
guage is subordinate to Russian.
There are many other signs that con-
firm this statement. For example, the
fact that people always switch to
Russian as soon as there is a single
person who does not speak Kyrgyz.
This does not, however, happen the
other way around. Another exam-
ple is the fact that this seminar is being
held in Russian. In this sense, the
Kyrgyz language can be compared
to languages of national minorities,
and most of what | am going to say
about the teaching of Kyrgyz is also
true for the teaching of minority lan-
guages.

With all of this in mind, it is
clear that the young generation
needs all languages: Russian, Kyr-
gyz and their mother tongues.

So where is the problem, if
there are schools that use all the
needed languages of instruction and
both Russian and Kyrgyz are taught
in all of these schools? Why is there
an urge for everyone to get edu-
cated in a Russian school, if the lan-
guage is taught in every school of
the country?

Although Russian is being taught
as a subject in schools where the

language of instruction is Kyrgyz or
another language, the results are
not satisfying. In the schools that use
another language of instruction than
Russian, the children do not get
enough language skills in order to
communicate in Russian.

The same applies for the teach-
ing of Kyrgyz language in Russian
schools: although Kyrgyz is taught
as a subject from the first class
onward, Children speaking anoth-
er language at home are usually not
able to communicate in Kyrgyz af-
ter they finish their education.
Worse yet, many children complain
about Kyrgyz lessons, saying that
they are boring and developing a
very negative attitude towards
both the language and the people
- even if they are ethnic Kyrgyz
themselves. This, of course, dis-
turbs their learning process. For
representatives of other ethnic
groups this leads to a logic that in
effect prevents them from learn-
ing the State language, Kyrgyz: The
commonly heard argument is, «why
should | learn Kyrgyz, if the Kyr-
gyz people do not know their own
language?» In this situation it is very
difficult to realise the Hague Rec-
ommendation on the «proper
knowledge of the State language.

However, the problem lies not
in the State's lack of will o guaran-
tee proper knowledge of all cru-
cial languages. In practice, the op-
portunities are given and all of
these languages are being taught.
The problem has more of a psy-

chological nature and lies in atti-
tudes prevalent in society and in
the pedagogy and methodology
predominating in the schools.

| argue that because mother
tongue denotes the language of
ethnic belonging, and has a sym-
bolic rather than a communicative
function, these constraints are cre-
ated. When | first came to Kyr-
gyzstan, an ethnic German told me
that she didn’t know her mother
tongue. For me, this was incom-
prehensible as in Western Europe
«mother tongue» is the language
a person knows best and usually
communicates in. With this under-
standing of «<mother tongue», it is
possible for one's mother tongue
to change throughout the course
of one’s lifetime. In this context the
statement «l do not know my
mother tongue» is a paradox - it is
simply impossible not to know
one's mother tongue. In Kyr-
gyzstan, «mother tongue» has a
very different meaning: it is prima-
rily a symbol of ethnic belonging
and not a means of communication.
It is this ethnic definition of «moth-
er tongue» which creates psycho-
logical and pedagogical problems
that make it difficult to resolve lin-
guistic problems in Kyrgyzstan.

As a result of this ethnic defi-
nition, people who do not know
their mother tongue are not con-
sidered full members of their re-
spective ethnic group and feel
ashamed, even though they are not
at fault for not knowing it.
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Tenen 3THUHECKMX MEHBLLIMHCTB Y4MTb
rocyfapCTBEHHbIN 513bIK. [Moka Kbip-
MbI3SCKMH 3bIK BOCMIPMHMMAETCS Kak
S3bIK Kblprbi3oB, He ybepurenbHo,
Hanpr“mep Afisl PYCCKOro MM HemMLa
YUMTb 3TOT 53bIK, MOTOMY YTO OH He
upeHTUdUumMpyeT cebsi ¢ Kblprbida-
MM KaK 3THMUHECKOM rPYMnom.

3aKOH O NPM3HAHUM KbIPTbI3CKO-
ro s3bIKa Kak rocygapcTBEHHOro He
umen 6ornbLIOro BUSIHUSI HA 3TO BOC-
NEUSITUE KbIPrbI3CKOro si3blKa B Te-
yeHne 14 net. U ato HecmoTps Ha
TO, YTO KbIPrbI3CKMM 513bIK Npenoaa-
eTCcsl BO BCEX LUKOMax.

Momumo atoro, cumBonmuyeckoe
BOCMPMUSITME OTPAXKAETCS U B MPEno-
[AaBaHUM S3bIKOB B LLKOMAax: OYeHb
MHOrO CHUIN U BPEMEHM TPAaTUTCS Ha
TO, 4TOBbI YUUTb CTMXM M NECHMU, Fhe
rOBOPMUTCS O YXM3HM KbIPrbi3OB B
topTax. 51 He xo4y OTpMLLATL Kpaco-
TY M Ba)HOCTb CTMXOTBOPEHMM, HO
XO4y yKasaTb Ha TO, YTO NOoJo6HbIN
nnaH obyuyeHusi He oTpaxkaeT ecrte-
CTBEHHYO KapTHUHY TOro, YTO Takoe
KbIPTbI3SCKMI 53bIK M KbIprbi3cKas
KynbTypa - 6OMbLUMHCTBO KbIPrbI30B
He YKMBYT B FOPTaXx, HO NPH 3TOM OHM
SIBNSALOTCS HACTOSLLMMM KbIPrbi3amM.

Hpyras BaHas 4acTb nnaHa
obyueHus - aTo rpammaTuka. fetn
y>e B paHHeM Bo3pacTe y4yartcs oT-
nMYaTb rpaMMmaTHMyeckme eiuHULbI.
Ho uto 310 um paet? Ecnm getn mo-
ryT pasnuMyaTtb rNacHble M COrnacHble,
nopnerkalliee M ckasyeMoe, TO OHU
HaYMHAIOT MOHUMATB, YTO MMEIOT AEerno
C HYEM-TO CITOXKHbIM M BaXHbIM, 1 OHU
He yuaTcs obuwiatbes, a HaoboporT,

3TO NPefbsBsIET K AETIM Ype3mep-

Hbl€ MHTENNEKTyarbHble TpeboBaHus
B HauYanbHbIX KNaccax U MOXeET nora-
CUTb MX ECTECTBEHHbIN MHTEPEC M
mobonbiTcteo. Oetn MoryT Hadatb
HEHaBMOETb 3TOT A3bIK, YTO NMOMELLIa-
€T OBMNafeTb UM.

Yero HepocTaTO4YHO B nnaHax
M3YYEHMS A3bIKOB - 3TO MX ynoTpeb-
feHne KaK cpepacTBo obLueHus.

Yrobbl paspewwmTs nyTaHuuy,
CBSI3aHHYKO C KbIPrbI3CKMM $13bIKOM
KaK 513bIKOM MEHbLUMHCTBA, C MOHS-
TUEM «POJHOrO A3bIKa» M C Ero CUM-
BOMMYECKMM 3HaYEHUEM, 5 Npegna-
rato nepecdopMynuposatb [aarckme
pekomeHgaumun ans KeiprbizctaHa
cnepytoym obpaszom: «[paso Kax-
[Oro YenoBeKa Ha COXPaHeHUe CBO-
el caMobbITHOCTM MOXKET BbITb Non-
HOCTbIO PEanu30oBaHO TOMbKO B TOM
criyyae, €crnv oH Nony4vaeT AOMKHoe
3HaHWe ero NepBOro A3bIKa U1 Pof-
HOrO $i3blKa, FOCYRAPCTBEHHOMO S13bl-
Ka M o1LManbHOro si3bika BO Bpe-
msi obpasoBaTenbHOro npouecca.

Takum obpasom, pekomeHga-
LMM OTPAarKatoT M Hay4YHO-NeJaroru-
YecKue BbiBOAbl O TOM, YTO AeTH
MOTYT MOSIHOCTbIO PAa3BMBaTb CBOM
obLupe S3bIKOBbIE€ HaBbIKM - HE BaX-
HO Ha KaKOM $3bIKE - TOMbKO, ecnm
MX NepBbIi S3bIK yrnoTpebnsercs xoTb
YaCTMYHO KaK $13bIK MPEnofaBaHus B
wkone. TonbKo Torga, Korga s3biK,
Ha KOTOPOM [OE€TW roBOPST AOMA,
yrnoTpebnseTcs B LLKOME, OHWM MOTyT
BOCMPHMHUMATb €ro KaK YTO-TO HY>K-
HOE M MOMNOMMTENbHOE, TOMNLKO TOr-
[a MOTYT OHM MOAAEPIKMBATL MOMO-
YKMTENBHOE OTHOLLEHWE K 3TOMY $13bl-

KY U K CBOEMY MPOUCXOXAOEHUIO,

TOMBbKO TOrJa MOryT OHM Pa3BMBaTb
3[0,0POBYHO MIUYHYHO MAEHTMHHOCTb.

MosBonbTe MHe pestoMMpoBaTh
BbILLIECKA3aHHOE!

® W3-3a 3KOHOMMYECKMX NO-
TpebHoCTEN Ans MHOMMX po-
pMTEneN BaXkHee, 4TOBbI MX
JAETH XOPOLLIO 3HaNM PYCCKUM
S3bIK, YEM TOT 913bIK, Ha KO-
TOPOM FOBOPSIT OMaA.

® W3-3a TOro, 4TO 3HaHHe pyc-
CKOro si3blKa, KOTopoe AeTH
MOTYT MOMY4MUTb B HEPYCCKOM
LUKOrE, HE YAOBMNETBOPHUTENbL-
HO, OHM CTaparoTCs OTMPAaBUTbL
CBOMX JEeTeN B PYCCKYHO LLKO-
ny.

o Popyrenu mmpstcs ¢ Tem, 4To
petsm byper TaKeno B KO-
ne, 4to oxu 3abyayT ux nep-
BblIi A3bIK, M YTO Ansl HUX By-
JeT TPyAHO pas3BMBaTb 3[0-
POBYIO MHAMBMAYAMNbHYIO
MOEHTUYHOCT.

® Ws-3a Toro, 4to rocypap-
CTBEHHbIN S3bIK BOCMPHMHMMA-
€TCS KaK $13bIK OJHOM 3THUYEC-
KOM rpynnbl, APYrMM TSXKENO
YUnTb 3TOT SI3bIK.

e B wkonax ypensertcs Hepo-
CTaTOYHO BPEMEHM Afisi TOTO,
4yTOBbI OETM MOIMM YUMTbCS
06LLAaTbCS HA Pa3HbIX A3bIKaX.

MoaTomy npoekT « MHoros3bI4-
Hoe 06pa3oBaHMeE» Hallel opraHu-
3auMM npepnaraeT HOBYHO MOpAEnNb
o6yueHus, B KOTOPOH KbIPrbI3CKUH,
pycckui, y3bekckmi unm noboit ppy-
rom si3blK yroTpebnsieTcs He Kak cvm-
BOIT 3THMYECKOM MPUHAAJNIEIKHOCTH, a
Kak cpepcTteso obuwienus. B 9 perc-
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Also because of the ethnic
definition of «<mother tongue», rep-
resentatives of minority groups are
prevented from learning the State
language. As long as Kyrgyz is pri-
marily considered to be the lan-
guage of the ethnic Kyrgyz, it will
not be compelling for a Russian
person (for example) to learn this
language since he does not identi-
fy with the Kyrgyz as an ethnic
group. The legal recognition of
Kyrgyz as the State language 14
years ago did not have much im-
pact on this symbolic perception of
Kyrgyz, even though Kyrgyz is
being taught in all schools.

In addition, this symbolic per-
ception of language is also reflect-
ed in the way languages are taught
at school: For example, children
learn Kyrgyz-language poems and
songs, which talk about the life of
the Kyrgyz people in «jurtas». Al-
though | do not deny the beauty
and importance of poems, | would
nevertheless like to stress that this
kind of curriculum does not present
a realistic picture of what the Kyr-
gyz language and culture are. Most
Kyrgyz people no longer live in
jurtas, but they are nevertheless
real Kyrgyz people!

Another major part of the cur-
rent school curriculum is concerned
with grammar. The scientific ap-
proach that this assumes also does
not have the required effect: If
very young children were able to
differentiate between subject, ob-
ject, and predicate, they might

understand that they are dealing
with something complicated and
serious, but they will not be able
to communicate. As it is, howev-
er, they feel intellectually over-
charged with something they can-
not see the use at their age, and
which they objectively do not need
to know. This approach destroys
their natural interest and curiosity
in language learning and they start
to detest the language. This pre-
vents them from ever being able
to learn it.

What is lacking in the way lan-
guages are taught in Kyrgyzstan
today is the real-life use of these
languages, or communication.

In order to diffuse confusion
about the meaning of «mother
tongue,» | will adapt the Hague
Recommendations on Language
Education Rights as follows: «The
right of any person to maintain their
identity can only be fully realised if
they acquire a proper knowledge
of their first language (or the lan-
guage they learn from their par-
ents) and/or their mother tongue
during the educational process.»
This definition also reflects scientif-
ic findings that children can fully
develop their overall linguistic skills
only if at least part of their educa-
tion takes place in the first language
they acquire - even if it is not the
language which corresponds to their
ethnicity. Only if the language chil-
dren speak at home is used in
schooling situations can they per-
ceive it as something useful and

positive. Only then can they main-
tain a positive attitude towards the
language, and only then can they
develop a sound personal identity.

Allow me to summarise the
main points of this speech thus far:

o Because of economic pres-
sure in Kyrgyzstan, many
parents deem it more im-
portant for their children to
have a good command of
Russian than of the language
they speak at home.

® Because the Russian lan-
guage skills taught in non-
Russian schools are not sat-
isfactory, many parents at-
tempt to send their children
to a Russian school.

® Parents accept that their
children will have a very hard
time being totally immersed
in a new language at school.
They also accept that the
children might forget their
first language and that it will
be difficult for them to de-
velop a sound personal iden-
tity.

® Because the State language
is perceived as the language
of one ethnic group (i.e. the
Kyrgyz), it is difficult for
members of other ethnic
groups to learn this lan-
guage.

o Schools in Kyrgyzstan do
not provide enough time or
methodology for children to
learn to communicate in var-
ious languages.
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KMX Cafax u 7 LUKonax B pasHbIX pe-
rMOHax CTpaHbl i3bIKM NpenogaroTcs
He B TPAJMLMOHHOM BMAE: OETH MOo-
nyyarotr obpasoBaHue Ha [ABYX MIM
Tpex a3bikax. Yactb paboTbl ¢ geTb-
MM B 93bIKOBbIX CMELLIGHHbIX rPynnax
OfMH Neparor NPOBOAMT Ha KbIPrbi3-
CKOM s13blKe, 4acTb - OApPYroun nepa-
ror Ha pycckom s3bike. B Xanan-
Abape ewe Tpetmit neparor pabo-
TaeT ¢ AeTbMH Ha y3BEKCKOM f3bl-
ke. Ecrm npum Tako# opraHusaupm s3bi-
KoB paboTa BegeTCcs MHTEPaKTMBHOM
METOOMKONM, OPMEHTUPOBAHHOM Ha
pebeHka, Torga nonyvaroTcs ecre-
CTBEHHbIE CUTyaupn obLUEHus, 1 oeTH
Kak 6yaTO aBTOMaTU4ECKHU OCBaMBa-
toT Bce 3TH a3biku. OHM oceanBaroT
BTOPOM M TPETUM S3blK TaKMM XKe
NyTEM, KaK OHWM OCBOMINMU MEPBbIN
A3bIK - OHM MOCTOSIHHO CMbILLIAT €ro,
MOCTENEHHO HAa4YMHAIOT MOHMMATb M
rOBOPMTb Ha HEM, MOTOMY UTO Y HUX
ecTecTBeHHOe ><enaHue obuiaTtbes
6e3 KOMMMNEKCOB.

Ora npocTas nepeopraHM3aums
KMaccoB 1 3bIKOB MMEET OFPOMHOE
BMUSIHUE Ha OTHOLLUEHME K A3bIKaM.
KaxkpbIi AeHb OHM nomnyyatoT nosb3y
OT 3TUX S3bIKOB M HEMPOM3BOIILHO
OHM cTaparoTcs ocBouTb ux. Oetw,
KOTopble 06y4yatoTcs B MHOros3biu-
HOM Knacce, moryT obwartbcs Ha
BCEX 513bIKaX, KOTOPbIE A4Sl HUX BaXK-

A3bIK U MOEHTUHHOCTb: CUTYAUMSA B KbIPTbISCTAHE M POJIb MEOATOrMKA

Hbl. OHM 3HAOT POAHOM $3bIK, KOTO-
pbii Heob6xoaMmM Ans YBEPEHHOCTH
B cebe n gns 3p0pOBOro passBuUTHS
MIMYHOCTH, 3HAIOT rOCYHaPCTBEHHbIN
A3bIK, KOTOPbIM BaXKEH s rocyaap-
CTBEHHOM MOEHTUMUYHOCTM, TaKXKe 3Ha-
IOT odpmumanbHbIi S3biK, KOTOPbIN
Heobxopum ans obpasoBaTernbHbIX
U NPOdECCHOHArbHbIX BO3MOMXHOC-
TEN.

Ho 3™ petv He TonbKo MHoro-
A3bI4HbIE M YMeEOT obLaThes yepes
3THUYECKME FPaHWUbl, Y HUX nydie
M MEXKYMNbTYPHbIE HaBbIKM M OHM
6onee TonepaHTHble. BmecTe ¢ a3bl-
KaMW OHM BMMTbLIBAIOT KYNbTYpYy M
€CTECTBEHHbIM MYTEM MO3HAIOT, YTO
BCE 3TM 3THOCbI HAaPaBHE Ba>KHbl M
HY>KHbl, @ 3TO MMEET MONOMKMUTESb-
HO€ BIMSHME Ha MX OTHOLUEHME K
OPYMMM 3THUYECKMM FPYMNam.

BugeHne 6ypyuiero MHoro-
A3bI4HOrO O6pPa30BaHMs B TOM, YTO-
6bl ynyyLwMTb APOLIECC MHTErpaumm
TEM, YTO AETH YXKE B AETCKOM cagy
M B LUKOME BMMUTBIBAOT MHOIOKYIb-
TypHOCTb. JT10 BypayLiee nokoneH1e
6yneT MHOrosi3bI4HbIM C BbICOKMMM
MEKKYIbTYPHbIMK HaBbikamu. [pep-
CTaBUTENM 3TOrO NOKOMNEHUS MAEHTU-
rumpyroT cebs npexae Bcero Kak
KbIPrbI3CTaHLUbl U Kak NPeacTaBuTENM
OfHOM M3 KbIPrbI3CTAHCKMX 3THOCOB

OfiHOBPEMEHHO. DTO rnokonetue By-

[eT noHumatb boratbie 3bIKOBbIE U
KYNbTYpPHbIE PECYPCbI CTPaHbI HE KaK
Yyrpo3sy, a KakK YHMKanbHbIM LUaHC
oboralleHus.

Bo3zmMorHOCTU panbHeHwero
PasBUTMS MOEM MHOrOS3bI4HOrO 06-
[pa3oBaHMsl sl HALMOHANbHbBIX MEHb-
wmHcTe ByayT obcyxkpartbes BMec-
TE€ C NPEACTABUTENSIMM CUCTEMBI O6-
pa3oBaHus, C NPEACTABUTENSAMM Ha-
LMOHArbHbIX MEHBLUMHCTB M C Npef-
CTaBMTENSIMM OPYrMX OpraHu3aLmi,
KoTopble 3a60TATCS O A3bIKE, Kyrb-
TYPE U MHTErPaLyK, B TEUEHUE KPYT-
foro cTona, KOTOPbIM HauymMHaeTcs
ceropHs rnocne obepa.

9 xouy nobnaropgaputb BCex,
KTO COpEenCcTBOBaN M cCofencTByeT
3TOMY MEPONPUSTUIO, MPEXAE BCe-
ro Ponbcpa Ekeyca, BepxosHoro
Kommccapa no Oenam HaupoHanbHbIx
MenbmHcte OBCE 3a Benukyro
4YecTb €ro MNpPMCYTCTBMS M 3a €ro
peub; ero KomaHgy 3a ux becueH-
HYIO MOAAEPIKKY; BCEX NMPEACTaBu-
Tenen rocypapcTBEHHOW BMacTH,
MEXAYHAPOAHbIX MU MECTHbIX opra-
HU3aLupi 3a ux 3aboTy 06 3Toi Teme;
genytata Anuwepa Axmeposuua
Cabuposa 3a nogaepKy; rybepHa-
Topa Ouwckoi obnacti HakeHa Ka-
cuesnda Kacrera 3a tennoe npusert-
ctene B ropoge Ow u Bcex Bac 3a

BaLle BHMMaHUE.
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In response to these issues, the
«Multilingual Education Project» pro-
poses a new approach to language
and teaching in which Kyrgyz, Rus-
sian, Uzbek or any other language is
considered a means of communica-
tion rather than a symbol for ethnic
belonging. Toward this end, the
project has introduced a new model
of education in 9 kindergartens and 7
primary schools throughout the coun-
try. In these institutions, languages
are not taught in the traditional way.
Instead, two or three languages are
used as languages of instruction and
means of communication. This means
that there are two or three educa-
tors or teachers working in one lin-
guistically and ethnically mixed group.
For example, one pedagogue speaks
to a class of children only in Kyrgyz,
while another speaks with them only
in Russian. In Jalal-Abad, there is a tri-
lingual kindergarten with a third edu-
cator talking to the same children only
in Uzbek. In order for this to be ef-
fective, it is crucial, that the teacher
employs interactive, child-centred
methodology that creates real-life sit-
uations for communication. For chil-
dren of this age (kindergarten and
primary school), it is perfectly natural
to acquire a new language through
mere communication. After a few
weeks, they already understand and
start speaking automatically. In this
way they acquire the second and third
languages in the same way that they
acquired their first language: by con-
stantly hearing it and wanting to com-
municate in it.

This simple reorganisation of
classes and languages has a vast
impact on children’s attitude to-
wards the languages: nobody has
to explain to them that it is impor-
tant to learn one or the other lan-
guage. Every day, they experi-
ence the use of all of these lan-
guages and unconsciously make the
necessary efforts to acquire them.
Having undergone multilingual ed-
ucation, the children are equipped
with all the languages which are
crucial for them: the State lan-
guage, which is crucial for State
identity, Russian, which is important
for gaining access to educational
and professional opportunities, and
their mother tongue spoken at
home, which is crucial for their self-
esteem and sound personal devel-
opment.

In addition, these children are
not only multilingual and able to
communicate across ethnic borders.
They also have better intercultural
understanding and are more toler-
ant. Together with learning the lan-
guages, they also experience the
different cultures and ethnic groups
as being equally important and use-
ful. This in turn has a positive im-
pact on their attitude towards oth-
er ethnic groups.

The vision behind this project
is to foster integration in Kyrgyzstan
by fostering a living multilingualism
and multiculturalism in schools and,
in result, creating a future genera-
tion which is multilingual and has high
intercultural skills. It aims to create

a generation in which individuals per-
ceive themselves as «Kyrgyzstani»
in the first place, as well as repre-
sentatives of one of this country’s
ethnic groups. It envisions the edu-
cation of generation will no longer
perceive other ethnic groups as an
unknown and suspicious threat be-
cause they do not understand each
other, but will rather understand the
rich linguistic and cultural resources
of their country as a unique chance
for enrichment.

During the next day and a half
of this round table, we will discuss
the possibilities for further develop-
ment of the idea of multilingual edu-
cation for national minorities with rep-
resentatives of the education system
in Kyrgyzstan, with representatives
of minority groups and with various
organisations concerned with lan-
guage, culture and integration.

| would like to thank everyone
who has contributed to this very im-
portant event. First of all | would like
to thank Mr. Rolf Ekeus, the OSCE
High Commissioner on National Mi-
norities, for the great honour of hav-
ing him here and hearing his speech.
| thank his team for their invaluable
support. | am grateful to all repre-
sentatives of government structures
and international and local organisa-
tions for their concern for the topic
and for coming here today, and to
Deputy Alisher Akhmedovich Sa-
birov for his support. Finally, | thank
Naken Kasievich Kasiev for the warm
welcome to Osh and all of you for
your attention.
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